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This dissertation is a study of a group of Calgary public or separate high school 

immigrant adolescents. Its purpose is to document the students' perceptions of 

contradictions between theu home and school environments with respect to values and 

social customs. 

The focus of the study is upon the micro-socioIogical processes whereby these 

cSiidren (1) become aware of value conflicts in their iives, (2) make these conflicts 

intelligible to themselves z..d others through discussion with other irnmgrant children, 

and (3) use the information and confidence gained in these discussions to manage their 

contradictions. 

By implementing an anaiytical model for understandig their management of cultural 

dissonance and by atternpting to apply fok modefs to supplement this model, this work 

has tned to look at immigrant chiIdren in a way different h m  those foliowing strictly 

structural or psychological approaches who tend to consider the children of immigrants 

as "victims" of their social systems. 

The dynarnics of the students' behaviors when they are in relationship with each 

other and in difFerent sociai contexts are described, in the first instance, in the words of 

the students themselves, and then redescribed by the analyst in terrns of Frederick Bath's 

'transactiondgenerative approach which is a branch of symbolic interactionkm theory, 

By making a Link between subjective and objective perspectives, the dissertation has 

tried to develop a conceptual hmework which wiii assist us in understandig patterns of 



the students' behaviors when they are together in dEerent social contexts and in 

discourse with others fiom the perspective of individuais' choices. This work has tried to 

demonstrate the students' formation and reformation of their subcultures and in return, 

the effect of those subcultures on their behavior as an ongoing process that influences the 

students'changing of definitions of their identities over t h e .  

The study is not particularly intended to recomrnend new prograins or policies but 

does suggest that, in a multiculturai environment such as the Canadian society, we need 

to have a clear grasp of the creative abilities of studenîs to manage social contradictions 

in both home and school settùigs ifwe wish to create and implement appropriate 

educational poiicies. 
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CHAPTER ONE 

IPJTRODUîTION 

It is weil hown that chiidren of immigrants attendhg Canadian schools are caught 

between codicting d u e  systems, in particdar the vaiues of their parents - in the home - 
and those of the contempocary Canadian youth culture - encountered in schooL It is the 

premise of this study that M e  vdue conflicts are, in the first instance, experienced by 

the students as individuais, when a systematic clash beîween the world-view hto which 

they were socialized at home and the disparate world-views they encounter as they go to 

school- or & s i ~ o ~ e  - ocam, the students are motivated to make sense of the 

dissonance and consequentiy do something to reduce it and that this process is idteren@ 

a social phenornenon. This study hypothesizes th& where numbers of children of 

immigrant parents are together in particular schools, small subcdtures or 'public youth 

cultures' develop and new sub-cultural noms evolve out of the students' inter-subjective 

attempts to manage the value conflicts. The study is concemed both to document this 

process empincally and to conceptuaüze it theoretidy. 

In the h t  part ofth dissertation, &er providing a short description of the 

immigration pattems in Caoada and the govemment's response in accommodating 

immigrants, 1 attempt to provide a conceptual h e w o r k  for explai~g what generdy 

happens to groups of people when bey confront cultural diversity and the value confiicts 

betweed their traditional home cultures and those of the new environment. By refemng 

to the literature, the major concern in this regard has been to achieve a conceptual 

understanding of the process whereby the newcorners respond to the new culture and 



cope with it in tenns of their diEerent ethnic and dtural  backgrounds. The 6rst  part of 

the research has therefore sou@ to sort ttirough various strands of literature related to 

(1) immigration patterns and a short history of muIticuIturalism policy in Canada, and (2) 

to settle on workable definitions of a number of key temis incfuding ethnicity and 

dture, as weU as to understand how ethnic groups' various responses to their new 

society couid be concephialized in tenns of these detinitions. The principal purpose of 

this section is ta draw a linkage between existjng knowledge in the literature and my own 

empiricai study of groups of children of immigrants attending Canadian schools. The 

major conceru in this part is to anive aï a conceptualization of 'ethnicity' that wiii 

provide a generative model of individual identity, as the concept of generative model has 

been proposed by the anthropologist Frederik Bart. (discussed in chapter four). Briefly, 

in this conceptuaiization, individuais select and stress on certain aspects of th& identity 

dependhg on particular social contexts which becorne relevant. 

in the second part, an experientid take on the problem is presented in the course of 

their interactions drawn fiom my research conduction among a gmup of students 

attendiig some Calgary public and Separaté High schoals. The purpose of the research 

was to document the students' subcuitures, the dynamics out of which they evolve, and 

the institutional correlates (such as, fbr example, program within school aad coxnmunity 

contexts) that impact on them. The research bas sought to capture in the students' own 

words and concepts, their creative management of the dilemmas they experience arising 

out of dissonance between their home and school Iives, in particular their use of language 

and logic to reconcile contradictions. The research documented some of the students' 



sub-cultural n o m  and the sanctions (formai and idiormal) which have evolved witbui 

their subgroups. 

in this part of the dissertation Barth's bunsucl;lomfigenerative mode1 has been utilized 

to study how a group of children of immigrants make sense of th& worlds when they are 

in relationship with others and how they negotiate new subculturai nom. Through their 

sharing of simiiar situations and diIemmas, transactiondism, which is essentially a branch 

of symbolic interactionism, considers the students as unique actors who are continually 

negotiating with others the details of their discrepant orientations. ûne of the principal 

characteristics of such approach is its attention to 'fkedback loops' in interaction - the 

way in which ad hoc solutions corne eventualiy to be sody-agreed 'nom', albeit in 

srnaii-scale. By wmbining this mode1 of transaction to an essenMy interpretive 

approach, this study has atternpted to achieve an adysis of the changes we can 

reasonably expect as a result of the indhiduals' coIaborative attempt to manage value 

confiicts and their effécts in the students' social lives in the coping with the feelings of 

culturai dissonance. This study thedore, seeks to provide an a d y s i s  of the students' 

relationships and their interactiansfiom theperqecfive of inri5'vioiraIs ' choices- The 

emphasis throughout the study is on the students'petception of cultural contradictions 

and on thei. creative role in managing them The discussion in the first instance seeks to 

focus on the subjective and goal-pursuing actors in order to explicate the processes 

whereby strings ofevents are shaped by acton so as to embody meaning. The layen of 

meanings and contexts created by the siudents t h d v e s  are expbred in detail and 

presented in the chapter on 'findings'. 



In a m e r  chapter devoted to an auaiysis of data, 1 move out to a more 'outward' 

fiame of reference and attempt to understand the g e n d  processes that emerged in the 

'findings'. The dissertation thus focused both on the students' strategies explained by 

thexnseIves mrd the aggregate products of such strategies in the form ofaew youth ab-  

cultures. In order to understand nich s d  and emergent sub-cultures, one has to grasp 

tbat it is, in its essence' a "privaîized" sphere ofdiscourse and interaction, irriplicitiy 

counterposed to the adult-CUIture, withùi which adolescents work out their self- 

identifications. While the new vatues and n o m  are in the first instance coastructed by 

the students themselves, these values and n o m  feed back and innuence the students' 

behaviors in hini. Consistent with the methodological strichires ofBarth (1987), the 

mjor task in this dissertation has been to seek to constnict a mode1 which brings out the 

'transactionai' generation of noms among immigrant youths, and wicovers the dynamics 

of the students' relationships and interactions with each other as a process of 

'subjectification' as weU as one of the 'objestifïcatîon' (P: nii). 

Signifieance of the study: 

The changing population demopphics ofcanada over the past few decades and the 

resuiting fact that immigrants represent a growing proportion of Canada's population, 

partîcularly in cities, has challengecl educationai altutions to meet the aeeds of the 

rising number of new immigrant students who speak a 6rst language other than English 

and who b ~ g  a diffkrent cultural background to the school. Whüe the former bas aot 

gone uunoticed in the Canadian schoolf and classrooms, the latter has a long way to go 



in order to gain sufficient attention, and as  Gougeon (1995) says: 

Although schoois have responded weii to the language requirements of immigrant 
students by offering ESL classes, the success of students in schools requùes more than 
that. ... Thus, teaching students English does not, in itseE Iead to succes. Schools must 
identifjt other areas of student needs and they must design effective strategies to meet 
them. 

Gougeon then adds that: 

Students need to fee1 connected to family7 pers, and extended Einiily and ûiends in their 
homeland. They need to feel accepted for who they are, their htekctud seg their 
interpersonal self, th& emotional se& their physical selfj. and beir spiriîuai seIf, Students 
need to feel self-empowered by parents who validate their cbices, by schools that teach 
according to students' abilities, and by sensitive interpreters wfio are aware of th& needs 
(ibid, 1995: 167). 

While the above Mew focuses on what the students lack, and therefore, recommends 

the educationd institutions to id&@ the above needs of the ESL students and to 

respond to these needs by offering appropriate leamkg experiences, this study seeks to 

show that, in order to recognize the student's needs, a certain amount of effort must also 

be spent on both likfenmg to the srudents ' wices and rrpp'eciafihg tkir attempb at the 

management of mihnaI contradictions. Instead of considering the ehildren of 

immigrants as passive recipients of their social structures, the major attempt in this study 

has been ta focus on the -dents' creative abilities to manage the problems they 

experience as a resuit of cross-cuiturai discrepancies and value coaflicts they conhnt in 

their home and school Iives, In order to respond to the ESL students' need in this sense, 

not only do 

teachers need to develop the necessary cornpetencies, schools need to adopt new 
programs and strive to be more humanistic, and parents need to ieam to change their 
attitudes (ibid, 1995: 168), 

but also they should become aware of their students'/children7s proactive management of 



the dilemmas they experience between their home and school hes, in particuIar their use 

of Ianguage and Iogic to reconcile contradictions. The fact that the students are not less 

in control of their lives than the social systems surrounding hem cannot be taken for 

granted by educatiod systems in this sense. By iiiuminating the studenîs' perceptions of 

discrepancy between their home and school lives, and the processes whereby they cope 

with this, this study aspires to add to the subîlety of ow understanding ofchiidren of 

immigrants whose ability and SU in managing theü social diïemmas bas not so fhr 

dcient ly  b e n  recognized or appreciated. 



CHAPTER TWO 

HISTORY OF IMMIGRATION IN CANADA: 

DEMOGRAPHY AND COVERNMENT POLICIES 

Immigration patterns: 

Since the beginning ofthe twentieth century, Canada, as a s u c d l  capitalkt 

economy, has developed an openness in its accommodatioa of immigrants who have 

been speciaüy selected because of th& combination of professional experience, 

education, youth, health, linguistic abüity and their ability to fit in to a social structure 

based on individuality and individual enterprise (Bagiey et ai, 1988: 41). Yet, the bais  

for selection of immigrants has not always been the same. 

According to Frideres (1992) the number of immigrants amwig in Canada over the 

past iwo centuries has been relatively high when compared to other countries of the 

world. Whiie a small but steady Stream of immigrants (10 to 90 thousand pet year durhg 

1860-1 900) entered Canada, since the mid-nineteenth century, immigration increased 

substantidy &er the tum of the century and reached its highest point at the onset of the 

Depression. Nevertheless, as Figure 1.1 demonstrates, it diminished rapidly to 0.4 milIion 

in thelglos, 0.6 - 0.7 f i o n  in 1920s,0.15 million in 1930-35 and ûnaiiy to its Iowest 

point 0.05 d o n  around 1940. Subsequent Ievels of immigration during the 1950s and 

1960% peaked at nearly 0.3 million in'1957, which was yet l e s  than before @: 5 1). Over 

ail this period the immigrant population was relatively homogenous, and ofprimarily 

European or English-speakuig origin, which enabled it to assirnilate relativdy quickly 



into Canadian society (ibid, 1992: 48). 

Figun 1.1: Level of Immigration in thousands, 1860-1980: Five-Year Periods 

Vertical: Number of immigrants (X1000) 

Horizontal: Year 

Source: Immigration to Canada: A S&ûistical Ovenkw, Employment and Immigration 
Canada, 1989, p: 7. 

Accordhg to James Stafford (1992), fluctuations in migrations of si@cant 

numbers of peoples in the past three hundred years c m  be in large meamre explaïnecl by 

the changing structure of capitalisrn and industrial production. In Staffiird's vkw, the 

advent of mercaatilisxn brought European workers and &can slaves to new lands to 

exploit thei. naturai rwurces. W& the rise of industnalization, dispossessed European 

peasants flocked to cities and, when work could not be found were transported to distant 

colonies. Some young and then-peripheral couutries, such as Canada and the United 

States, reaped enonnous benefits fiom these migrations. Blessed with a rich bounty of 

natural resources and sparse population, they had to deal with shortages rather thau 

surpluses, oflabor, a condition remedied by immigration @: 70). 

Changes in post - War Canadian immigration policy has resulted in muai  

fluctuations in the numbers of immigrants entering to Canada since the 1950s. It is 



important to mention thaî, up to this the, the resource base of the Canadian economy 

required immigrants with M e  educational background and forma1 sküi training @: 73). 

Canada, up to this tirne, had relied upon Western Europe, in partidar Great Britain, as 

the major supplier of immigrants- Prime Minister Mackenzie King's speech to Parliament 

on May 1, 1947 summed up the tone of this period, namely of enhancing population 

growth in Canada through immigration, with prefemed treament giveu to British 

subjects. Li (1992) believes that the inmediate postwar immigration po(icy of Canada 

was guided by this statement of the Prime Minister to the House of Commons: 

There di, 1 am sure, be general agreement with the view îhat people of Canada do not 
wish, as a result of mass immigration, to make a fbdamentaf alteration in the character 
of our population Large-scale immigration f?om the orient would change the 
fimdamental composition of the Canadian popdation. Any considerable Mental 
immigration would, moreover, be certain to give rise to social and economic problems of 
a character that might lead to serious difficutties in the field of international relations. 
The goverment, therefore, has no thought of making any change in immigration 
regdations which would have consequaces of the kind (Canada, 1947: 2647) (quoted in 
Li, 1992: 150). 

By 1950, however, 'prefecentid treatment' began to be broadened to include 

immigrants fiom other northwestern European c o d e s  (Frideres, 1992: 48). The 

immigration Act issued in 1952 laid dom a legal h e w o r k  for con~uation ofthe 

policy of preferred nationalities. B a d  on a decision made by the Supreme Court of 

Canada, Asian countries were excluded h m  the list of c o d e s  where persons wuld 

immigrate to Canada @id, 1992: 150). 

While in the 1950s the poiicy o f  'preferred nationalities was continued (Frideres, 

1992: 48), in 1960, major changes were made to Canadian immigration policies. That 

was due in part to the ewnomical probiems resulting 6om the 'preferential treatment' 



reguiations. By the 1960s, as Li (1992) has stated, it had become clear that, although 

Europe was still the main source of immigration to Canada, the economic utility of 

European immigrants had bew diluted by an increased nurnber of unskiiled immigrants 

fiorn southeni Europe and a corresponding decrease in the proportion of skilied 

professionals and managers as cornpareci to the pattern of immigration during the war 

years. Also a downtum in Canada's business cycle coincided with a deche in number of 

immigrants in the eariy 1940s, creating additional pressure for changes in Canadian 

immigration policies (P: 150). 

The 1962 immigration regulations revoked the speciai provisions of admission that 

applied to British, French, and American citizens and replaced them with a policy thai 

favored immigrants who came with "education, training, skiiis or other speciai 

qualifications. Accordhg to these regulations, the first two of the four categories of 

admissible immigrants were for independent immigrants with educatioaai and 

professional skilIs. The remaining two were for sponsored immigrants but sponsorship of 

immigrants outside of Europe and America was restricted ody to close relatives" (PP: 

150-5 1). 

Thus, the 1962 immigration regulations aiiowed individuals with educational 

qualifications and technical skills to immigrate to Ctinada. Yet, they restricted the range 

of immigrant sponsorship to those tiom outside ofEurope and America. The changes to 

Canadian immigration policy in the 1960s were prompted by a rising Homand for skiiied 

labor and by the cornpetition for such labor fiom the United States (P: 15 1). By 

admitting immigrants fiom 'non-traditional' source countries with higher levels of 



education than the average of Cansdians, Canada starteci to compensate for the shortage 

of persons with suitable training to fiU the needs ofthe industrialking Canada in the Post- 

World War II era (Stafford, 1992: 8 1). 

It is usefiil in this contexr, to explain briefly, the structural conditions which 

compelied Canada to change its policy to fhcilitate the immigration of skiüed workers 

Eom non-traditional source countries. Li (1992) demonstrates that, in the two decades 

prior to 1967, Canada had lost a great many professional and technid workers to the 

United States. niis was due to postwar industrial boom in the United States which 

created a Hornand for a large v o h e  of skilled labor. By r e f d g  to Parai (1965: 47- 

57), Li goes on to note thaf for example, between 1953 and 1963, a net outfiow of 

aimost 41,000 professional workers and 38,000 skilied workers moved fiom Canada to 

the United States. Ovex the same t h e  period, C d a  was able to achieve a net overall 

gain of dmost 125,000 professional and sWed workers only because of the large 

volume of incoming immigrants h m  aromd the world. Between 1950 and 1963, 

however, Canada experienced an average of outfiow of 5,476 professional worken to 

the United States and the United Kingdom By refenîng again to Parai (1965: 33) he 

fbrthexmore States that despite an average of 7,790 professional worker immigrants ta 

Canada annuaüy fiom around the world, the average net gain per year was only 2,3 14 

professional (Li, 1992: 1 52). 

By 1965, the new inmigration pattern in the United States made it even more urgent 

for Canada to broaden its remitment of sküled immigrants. The 1965 Act in the United 

States abolished immigrant selection bas& on national origin quotas and used a 



preferential system s i m h  to Canada's to faciltate the entry of unmigrants with 

professiond and technical Qualifications, and with skilis in Komand. The US, 

amendments to its 1967 immigration regulations refiected Canada's attempt to wmpete 

for skilied labor fkom around the world (ibid, 1992: 152-3). 

These events persuaded the goverment of Canada to reconsider its immigration 

regdations The Immigration Act of Cauada in 1%7 made the iinkage between 

immigration and labor market needs even more explicit. Immigration reguiations a. this 

period were established on the basis of a point system based on standards applicable to 

aii selected immigrants fiom different areas in the world (ibid, 1992: 49). This, as Li 

(1992) has stated resulted in Canada reiying on Asian C O U L I ~ ~ S  to supply more than 20 

percent of its immigrants with professional and managerid skiiIs since the late 1960s (P: 

158). Furthermore, relative to its population, Canada bas received the highest proportion 

of Third Worid immigrants. This remarkable transition fiom Europa to Tbird World 

immigration in Canada is part of a restnicarring of the international migration system 

(Frideres, 1992: 50). 

In addition to the managerial and labot market needs that has so fàr been cansidered 

as a key factor in changing immigration levels, we shodd dso keep in mind that there are 

other influentid fkctors that have been determining the Canadian government's policies 

on immigration reguiations. According to Frideres (1992: 50) for exampIe, while in the 

late 1970s and mid-1980s, the federal goverment was concemed with stagflation and 

unemployment leveis, the increase in the nuber of immigrants entering Canada in the 

early 1980s was partly a result of the worid pressure to admit Indo-Chinese and other 



refbgees (Simmons, 1990: 143). In addition, more recent inmeases in the nurnber of 

immigrants admitted to Canada, as Frideres emphasizes, reflect the govemment's 

concem to compensate for long tenn fertility decihe. To demonstrate this fact Frideres 

(1992) notes that the federal government of Canada bas estirnated that ifcurrent death, 

birth, and immigration rates continue, by the year 2020, the population of Canada wiU 

begin to decline. If the projections are correct, in Frideres' view, the level of immigration 

wiU need to be in excess of 200,000 per year just to stabilize the country's population 

To achieve this goal, in 1990 the government increased its annual anticipated 

immigration levels to 220,000 and increased it to 250,000 for the following four years. 

These figures, it should be noted, do not include the 30,000 to 40,000 people per year 

claiming refigee status when they arrive in Canada (ibid, 1992: 50). 

Amoog other factors that are iduential in determining immigration pattern Iwels 

and the government's policies regardmg them the followings seem si@cant to Frideres: 

As new nation-staîes were created, large peacefd international resettlernents took place 
because the receiving and sending nations were ail part of the international network of 
economic activities... These changing patterns of ùnnrigration are also a fiinaion of a 
decreasing birtb rate in Europe, which has meant that it no longer has surplus population 
to export- The changes in immigration poiicy &er World War II also reflect and in turn 
have reduced the culturai ethnocentrism of Canadians as weli as the vident racism that 
had been so evident in the late nineteenth and early twentieth centuries. F i y ,  the 
rebuilding of Europe after the war enhanced employment opportunities in Europe, and 
the jobs avaiiable were better than the "entry lever jobs available in Canada (ibid, 1992: 
51-2). 

Ail these factors, together with escalating ethnic confiicts in a number of countries, 

have increased the number of immigrants (many of whom are refiigees) seeking to take 

up residence in Canada However, once a vanguard had established themselves in 

Canada, these immigrants themselves became a potent ferce in pressuring the Canadian 



governent to dow the admission of th& ethnic and M y  kin (P: 57-64). 

On the other hami, as Passaris (1989) has wafned, Canada's demographic outlook 

suggests that Canadian cultural mosaic wiIi become much more sigificant mim~cal ly  

and ethno-CUIturaUy diverse in the days a i i d  That is because, immigration policy wiU 

be caiied upon to play an important role in correcthg certain projected demographic 

imbaiances @: 2). Demographic studies in fact, show a considerable in the 

composition of the Canadian population Among immigrants, the settlers of non-British 

non-French origin keep growing and are already the largest. The number of these ethnic 

groups that have become major players in the constmitionai, and more generally in the 

whole political field, has increased significantly in the last decade. To ignore that fkct is 

no longer politidy possible (Berry and Laponce, 1994: 8). 

An understanding of the general Canadian demographic trends has in fàcî led to the 

recognition and appreciation ofcuiturai diversity. This recognition later opened doon for 

the implication of relevant policies and programs in Canada. 

Immigration and demography: 

Today, Canada is home to a variety ofpeoples sorted out into three major 

categories. The &st category copsists of aboriginal peoples includhg status Indians, 

Metis, and Inuits whose Asian ancestors arriveci to Canada about ten thousand years ago. 

AU native peoples, dehed as aboriginal according to the Constitution Act of 1982, 

represented about 2.8 percent of the total population of Canada in 1990. The second 

category reférs to the colonizing groups who began to immigrate to Canada in 



seventeenth century and eventuany dehed thernselves as the founding members of 

Canadian society. Knom as the charter groups, both the French- and English-speaking 

sectors constïtute a domhant group in Canada The third category, racial and ethnic 

minorities who fàil outside the charter group category, coasist of those native- and 

foreign-boni Canadians with some nonoFrench and nonBritish ancestry (Fieras and 

This rather unwieldy category ofmuionty groups aicompasses a broad range of diwrsity 
in temis of appearance, Mestyle, statu, concerns, and aspirations. To impose some 
degree of order, we must d e  a distinction between (a) those mïnonties who are 
'tacialif' similar to charter group Canadians (nonvimie minorities) and (b) 'trisible 
minorities" whose physicai appearance reflects th& ongin f?om outside Europe, the 
United States, New Zedand, and Australia (ibid, 1992: 27-8). 

The general demogaphic data provided here demonstrate Canada's recognizïng of 

the cultural diversity manifested at the level of ethnic ami immigrant composition. By 

referriag to the demographic profile of C d a n  society we can M e r  demonstrate this 

diversity. As Figure 2.1 shows and accordhg to Friesen (1 98 5): 

In 187 1, the ht Ceasus of the aew nation reveded that sixty-ow percent of the 
population was ofBritish exiractioa, thuty-one of French and eight percent of other 
ethnic migins. By 1971 the British portion of our population was reduced to onfy forty- 
five percent, the French was f&ly constant at twenty-aine percent and "other ongins" 
had increased to twenty-six percent (Friesen, 1985: 2). 



FIGURE 2.1: Ethnocuiturai composition, Canada (187 1) 

FIGURE 2.2: EthnOCUltural composition, Canada (I 971) 

(British) 

Cultural diversity however, continueci to idluence Canada's development over the 

years that foiiowed 1971. By 1981, in Fieras's and Eliot's new for example, the British 

and French portion of the population d&ed to 40 percent and 27 percent, respactively. 

The 1986 Figures are even more r e v d h g ,  for tliey demonstrate the inclusion of multiple 



origins of ethnic and immigrant composition (see Figures 2.3). 

Of Canada's total population ofjust over 25 miilion ..., nearly 9.5 d o n  ... or 37.5 
percent reported having some non-British or non-French etbnic ongins, according to the 
1986 census data. The ethnic background of 28 percent ofcanadians inchded more than 
one ethnic ongin ... While more ttian six milIion were recordeci as having neither French 
nor English backgrounds. By way of contrast, the proportion of those with British-ody 
ancestry deched to 33.6 percent, as did the Frenchsnly category (24.4 percent). Those 
reporthg both British and French backgrounds remaineci at 4.6 percent (ibid, 1992: 29). 

And by 1991, in Dtiedger's (1996: 68) view, no ethnic group in Canada remained to 

be known as the majority (see Figure2.4). In fàct, "during the 125 years foiiowing 1871, 

a considerable demographic shift occurred, with a dedine in the British charter majority 

proportion fiom 61% to 28%" @id, 1996: 68). These statistical tacts (see Figure 2.3 and 

2.4) can have important implications in our future discussions of definition of ethaic 

groups and ethnicity. 

FIGURE 2.3: Ethnocdturai composition, Canada, 1986 

38.0% (ûther) 

4.7% (Emsh & F m h )  
23.3% (French) 



FIGURE 2.4: EthnocuIturai composition, Canada (199 1) 

4.W (British & French) 

(British 

The statistics dong with some other hcts however, point to the ha that culturai 

diversity will continue to inûuence Canada's deveîopment. In the context of an aging of 

the population and low birth rates, for instance, much of the growth in population and 

labot force in the fûture is expected to corne h m  what are now euphernistidy referred 

to as 'visiile minorities' (Satzewich, 1992: 14). Even ifimmigration were to cease, the 

issue of ethnic diversity is not going to disappear kom Canadian national identity. 

However, continuhg economic and demographic problems suggests that Canada wiü 

continue to use immigration to enhance or supplement its labor fbrce, to address the 

refiigee problem, and to reunite families (Frideres, 1992: 65). 

The Report of the Royal Commission on the Economic Union and Development 

Prospects for Canada (1985: 668) stresses the corrective Role that immigration can play: 

Canada should set its immigration levels on the basis of long-term objectives, rather than 
on that of short-term considerations ... Given the uncertaintics involved in deciding both 



on an appropriate population size and on its age composition, Canada shouid foilow that 
course which, in the pas& has s e ~ ~ e d  our country wek that is, a less restrictive policy 
than that curredy in place ... In rmmmenduig this approach to immigration poliq, this 
cornmission is fUy aware ofthe cu i t d ,  liuguïstic, economic and racial implications 
(quoteci in Passaris, 1989: 3). 

CuItud, linguistic, and religious diversity foiiowed by dramatic changes ofethnic 

composition in Canada has been therefore, ficts of Me in Canada over the pst two 

centuries- The feded government's muitiCUItud policy, stated in 1971, is in facf a 

criticai respouse to the abow historical occasion This policy however, demonstrates the 

notable path Canada has paved toward creating a new wider role for education and 

broader social policies to provide socio/cultural and politicai whesioa 

A bistory of mu!ticdturiüsm: 

What is the Canadian identity into which immigrants are wcialized and 

incorporated? The essence of this identity, according to Bagley and et al (1988), is 

rmiltiCUIturaIisrn: the acknowledgment of the riches and strength of cuitural 

Merences; and the abüity and willingness to work together with other culmal groups in 

t e m  of mutual acceptarice and slipport. A positive dticulturafism, as B@ey and et ai 

view, shodd avoid the narrow obsessions of ethnocentrism, which offen involve 

intolerance rather than acceptame of otha groups @: 30). 

Since the 1960% according to Berry and Laponce (1994) the Canadian official 

ground has been shiffiag in the direction ofmuiticuIturaiismm Since then, the Canadian 

State has recognjzed WC minorities as groups w i t b  mainStream Canadian and has 

therefore displayed increasing semitivity to issues of racisn and rnultidtwalis~n within 



the Canadian social structure. 

Canada's official policy of multidturalism, which aims to integrate and support the 

many diferent ethnic and culturai groups who make up Canada's mosaic of population 

(Verma, 1989: 101), was f o d y  inaugurateci on October 8, 1971 when Prime Minister 

Pierre Elliot Trudeau rose in the House of Commons to announce goverment support 

for a poiicy of rnulticulturaiism. According to this policy every etbnic group had the right 

to preserve and develop its own culture and values within the Canadian context. While 

the main motive of Pierre Trudeau in constnicting this policy, accord'ig to Friesen 

(1985: 1) and Javed (1995: 234) was to complement the existing policy of official 

bilingualism, the policy contained the government's concern for ethnic groups' right to 

preserve and develop their own culture and values within the Canadian context. To 

demonstrate such concern the Prime Minister stated that: 

To say that we have two official languages is not to say that we have two official 
cultures, and no particuiar culture is more %ficial* than another. A poiicy of 
multicuituralism must be a policy for a l l  ( quoted in Fnesen, 1985: 1). 

Although the f e d d  govemment at ttùs time gave recognition and status to cultures 

other than French and English, it did not go that fhr to let the promotion of culture 

eventually extend to indude language. Yet, the announcement of this policy was perhaps 

the biggest accomplishment in establishing a process toward socid equality. As Fleras 

(1994) believes, Canada is perhaps virtually alone among the handfid of nation-States that 

has productively capitalized on multicultural p~ciples as an officiai h e w o r k  for 

sorting out ethnoracial diversity. Whiie couutries such as Australia and New Zealand to 

some extent have been no less enterprishg in reordering society dong pluralist lines, 



none have been ventureci as far as Canada in formaliEing a mdtidturaI agenda, in the 

process validating its claim as the world's first and ody oflicid multicuitwal society (P: 

The goverment's stated objectives for multidtural policy presented in 197 1 was in 

fact an official cornmitment to diversity. The multicuhal poky issued by House of 

Commons PP: 85-5@8581) at that time according to Friesen (1985) contained the 

1. The govenunent of Canada wiii support di of Canada's d t u r e s  and will seek to 
assist, resources permitting, the developrnent of those cutturai groups which have 
demonstrateci a desire and effort to continue to dwelop, a capacity to grow and 
contribute to Canada, as weli as a clear need for assistance; 
2. The Government wüi assist members o f d  cuitml groups to overcome cultural 
barriers to fùii participation in Canadian society, 
3. The Goverment wiii pmmote creative encounters and interchange among aii 
Canadian cuiturai groups in the interest of national uni& and 
4. The Govemment wiü continue to assist immigrants to aquke at least one of Canada's 
official hguages in order to becorne full participants in Canadian society. .. (Friesen, 
1985: 1-2). 

The policy, as Berry and Laponce (1994) believe, intended to d u c e  levels of 

prejudice, to support and encourage heritage culturd maintenance, to reduce pressures 

towards assimilation, and to promote intergroup contact and sharing in order to avoid 

ethnocultural group isolation (Berry & Laponce, 1994: 8). To implement the 

goverment's objectives fbr such multidturai policy, we need the people's 

understanding of the rïchness and strength of dtura l  differences. Friesen (1985) sees 

educational institutions as critical in fostering understanding of cuiturai differences for aii 

Canadian citizens. He &presses on educational institutions' si@cant role to provide 

greater appreciation of the vaiue of other cultures. With this purpose, multiculturalism 



needs to be studied as a progressive, inuovative, and dynamic program that can impact 

on various levels of Canadian society. The t'uhire âirectious of an enlightened 

multiculturaiism must in this sense, and according to Passari (1989) is at the very core of 

what Canada is aii about fiid, 1989: 5). This requires both the governent and public 

support, and as BagIey and et ai (1988) state, "if[mdticulturalism] is to work it needs 

support at the grass mots" (P: 30). 

It is not easy to determine w h  these grass mots are uniess we provide an intensive 

shidy of the internai structures and workings ofethnocultural groups shaping the 

Canadian society. White this is beyond the scope of this study, this dissertation attempts 

to provide a working knowteâge about the cbiidren of these groups (as recent 

immigrants) wbo are shaping the Canadian mosaic. To provide such i n f o d o n  we ne& 

in the tirst &ce to establish some vocabdaries which will remain stable through this 

research. It is mxsary  for example, that we dari@ at the outset what we mean by some 

key terms such as "ethnicity" and "cuitUren or Wticulturaln and "mdtiethnicn. Second, 

wt need to understand what happens to différent cultural or ethnic groups when they 

immigrate to a new society, Le. Canada, and represent their traditional society while at 

the same time they try to adapt to the new environment. Our attempt in the foliowing 

chapters is to answer these questions. 



DEFINllTONS OF SOME KEY TERMS 

The main duty of this chapter is to introduce and provide meaning for some key 

concepts that are salient to the study of diverse groups living m the Canadian society. 

The corpus of cases and terminology to be considered here wiü refer to the life of the 

ethnic groups, their adaptation to the new culture, their and the society's definition of 

their identity, etc. Starting with 'tetbnicity" and usùig, in particular, Berry and Laponce's 

historical look at the changing pattern of the terminology may enable us see the evolution 

tiom "biculturalism" to 'hiuiticulturalism" in Canada 

Less than 20 years ago, as Berry and Laponce (1994) note, it was widely assumed 

that ethnicity was a source of ancieut deavages, which were, at least in industrialized and 

democratic societies slowly waving- However, thk assumption has been altered by new 

features of immigration in the industrialked countries of Europe and North America. 

Since it had been assumed that etbnicity was weakming, the oIdet theories foresaw 

generd homogenization as the broad pattem of modem ethnicity- However, ethnicity has 

reasserted itselfas one of the major fictors chaltaging and shaping modem societies 

over the last two decades. To explain this ethnie revivai, Berry and Laponce (1994) 

beiieve that a varieci set of fiindamental structurai factors that reinforce one another' 

must be taken into consideration. Among these Mors  they point to the globaiization of 

the world economy which bas led to a mwakening ofethnic consciousness. in th& 

view, the desire to surround oneselfwith a fàmiliar, d e r ,  and more 'meaningfbl' 



communiîy is a result of the globaliratioa of the economy. Ch the one hand, Beny and 

Laponce (1994) argue thai the weakening ofthe nation state, at a time when security and 

prosperiîy cal1 for the formation of supranationai markets and alliances, gives subnationai 

entities a chance to assert their autowmy- On the other han& the wide diference in 

popdation growtfi between a prosperous but dernographically declining North and a 

poor but overpopulated South produces population migrations that keep diversify the 

industrialueci countries, both cuituraIly and physicaiiy @: 3). 

The revivai of ethnicity is therefore a rnatter that cannot be taken for granted by any 

society infiuenced by the outcornes of the globalization of the economy. What do we 

mean by ethmcity? 

Ethnieity: 

Friesen (1 985) states that the definition of ethnicity in sociology bas originally been 

fiamed by John Wirth's statement about minorities: 

We may define a minority as a group of people who, because of th& physical or cultural 
characteristics, are singled out fiom the others in the society in which they Iive for 
differential and unequal treatrnent, and who regard themseives as objects of collective 
discrimination (quoted in Friesen, 1985: 20) 

Whde some socidogists subsequent to Wuth have attmpted to improve the 

dehitioa of ethnicity based on an elaboration of Wirth's concept, Friesen betieves that 

they have not been particulariy suc&. What they have missed, Friesen argues, is the 

criterion of a shared identity or 'peoplehood' which ethnic groups offen seek to 

perpetuate among th& members. To Friesen in fàct, it seems that this single 



characteristic can best distinguîsh ethnic minorities fiom each other. Friesen reférs to Leo 

Dnedger (1978: 9-19) who has elaborated the meaning of ethnicity ui the Canadian 

context as foliowings: 

1. IdentEcation with an ecologicaI territory, which implies that temtory is an essemiai 
ingredient of any definition of such a wmunity because individuals can idente with it 
and it is the ground witbin which ethnic activity can take place. 
2. Ethnic institutional identification which suggests that institutional completeness can 
take place when such a group can devdop a social system of its own with control over 
its institutions, to ensure that the social action patterns ofthe group will take place 
largely within the system. 
3. Identification with ethnic culture, which is brought about by group adherence to 
language usage, endogarny, choice of fiends participation in religion, parochid schools 
and voluntary organizaîions. 
4. Identification with historical symbols including a knowledge of their origins and pride 
in this hentage. In a case study of Jews, Driedger i d e d e s  such items as: special days, 
fastings, candles, and food habits - aü symbols of their past history. 
5. IdentScation with an ideology which c m  rally foUowers around a goal beyond 
cuiturai and institutional values. It can provide purpose and impetus for values which are 
considered more important than those of a cultural and institutional nature. 
6. Charismatic leadership and identification Such leaders can u d y  employ social or 
psychological means to gain a foliowing and this creates a bond of trust which is then 
used to build whesive loyalty between the foiiower and the group ... (fiesen, 1985: 22). 

Friesen (1985) then pomts to Abu-Laban and Mottershead's (298 2) proposition that 

the criteria for delineating ethnic minonties should be regarded as variables rather thaa 

fked categories and that there are always at least two such variabIes. The first, accordhg 

to them, is the d e n c e  of a cultural tradition centering around one or more foci of 

ethnicity (nom, values, language, religion, race, and national origin) and a communal 

institutional structure, Le., pardel institutions and encloseci associations. The second 

variable, in their view, is a dominant feeling in the group, or group consciousness, which 

represents the social-psychological dimension and involves attraction and loyalty to the 

ethnic group and identification with it (P: 22). Friesen then comments on the problems 



rising out of the above definitions: 

The statu of ethnic groups is, by dehition, Eequently encumbered by problematic 
situations, because the existence of a minority also implies a majority which is unialiy in 
charge of thïngs. In this sense, cuituraf groups specincaüy are subordhate entities ui a 
cornpiex societai configuration Further, they may aiso have special physid or cultural 
traits wbich are hdd in low esteem by the dominant segments ofsociety, or they may 
work rigorously to maintain and transmit their lule of descent &ou& endogamy~ thus 
again attracting the disciain of the maj~rity group. Such exclusivity or social isolation 
may in fact papetuate the identity of the group but it may also serve to arouse the 
suspicion or scom of society at large ...(P P: 22-3). 

Ba& and et al's (1988) defiaition ofethnicity is h e  fiom the above problems, for 

they have not characterized ethnic groups as mhorities. But their definition is not as 

wmplete as the Abu-Labon's defbition and needs to be refined and improved. 

According to them, an ethnic group is one which is dturdy stable over more than a 

generation, and is marked by some distinctive styie of reiigion, language, dress, beiief or 

custom which @es mernbers of that ethnic group a subjective but cleariy defined sense 

of identity. The above authors also distuiguish the ditrence between the t m  ethic@, 

which is more used in mciology and a p p w  anthropology, anci race which is useful only 

in physicai anthropology (P: 3 7). 

Berry and Laponce (1994) present a clearer e x p l d o n  ofthe above tenns. They 

use the tenn ethnic to the transmission of dturai  traits and values. In this sense, they 

keep this tenn separated b m  roce which is used for genetic inheritance. While until the 

Sewnd World War, accordhg to theq using of the tenn ethnic was under the 

shadow of race, after the war, the tenn ruce had a d m e  so loaded with n@ve 

political associations @artly stemming Eom events in South Anica) that t became an 

irresistîble temptation to replace it with the tenn 'ethnic ' as a restraint. 

As a remit, ahnic now sometimes means race, and sometimes it does not; sornetimes it 



covers religion and someàmes it does not. One needs the conferf (my halics) to be able 
to make sense of the terra In his Thesaunrs of Ethnicity, Fred Riggs (1985) spends over 
50 pages descniing the uses and misuses of the word and proposhg a whole set of 
specialized terms that wuid avoid codùsion (P: 5). 

Laponce (1994) also mentions that even within the sole discipline ofpofitical 

science, there is no agreement on what we mean by ethnie. He thedore tries to present 

bis own preferred usage. He uses the tem ethnic to refer to a community havhg a real 

or imaginary common origi. that dlstinguishes it h m  other communÎties, Ethnic identity 

is thus according to him, a sociaily and cultwatly stnictured 'we' thaî gives meaning to 

the seK hponce then continues tttat only a few of the elements of individuals' personal 

characteristics tum at a patticular point in time into a group identity that cuts across 

socid roles. The individual idemities that most often become group identities are those of 

national and state ongin, hguage, rdigion, and race (P: 179). 

Thus, Laponce (1994) believes that aii Canadians are ethnics, whether th& eîbnicity 

is defined by t e m  such as German-Ca~l~idiau, Jewish, European, or even simply 

Canadian. In this sense and in Laponce's Mew, some people are mono-ethnic while 

others are bi- or mIti-efhnic. In the latter case the operative etbnic identifier is triggered 

by ckmmtances, sometimes iemish, sometimes German, sometimes Gem-Caaadian, 

and sornetimes simpIy Canadian (P: 179-80). This dennition of ethnic identity is very 

different h m  the one presented by Friesen which separates ethnic groups as minonties 

fiom the majority who are known as Canadians. Friesen's definition of ethnicity 

compared to Laponce's is too narrow, for it does not exactly define what he means by 

the tenn rnajority as ''Canadians". S i  fbr the purposes of this dissertation we wiii 

consider the tenn ethnic group as a group of people who are distinguished by themselves 



and by others as to be différent from the rest of the population 1 prefm Laponce's (1994) 

defmition of cthnicity that is not tied up to the simpiistic and concrete view of identifjhg 

the people as king either Canadian or non-lanadian. Yet, this defuition is very loose 

and incomplete and therefore, has its own problems. in the foUowmg chapter, devoted to 

a cüscussion of 'etbnicity' we will taik about these problems and try to provide a dearer 

definition of the term for the purposes of this study. 

Culture: 

The word 'culture' is not any clearer than ethnicity accorCing to Berry and Laponce 

(1994). It was first used by Tylor (1871) to refer to 'that complex whole which inchdes 

howledge, beiietJ art, morals, lawq customs, and any other capabilities and habits 

acquired by man as a member of society.' Kroeber and Kiuckhohn (1952) in a 

cornprehensive mey, identiiied over 200 formal definitions of the term They 

categorized these definitions into six groups: 

&smj~rnle (Iists of what is included); hisioricaI (emphasizing heritage and descent); 
nonnative (emphasizing shared des); psychoIogica1 (ernphasiig the processes of 
adaptation and learning); SinrcturaI (emphasizing orpkation and pattern), and genetic 
(emphasizing the origin or genesis of culture) (Berry and Laponce, 1994: 5-6). 

Berry and Laponce (1994) however, come to the conclusion that at the present time, 

no single dehition of culture appears to have general acceptance. Since the usage of the 

terms mulrierhnic and ntllZticuIturaI does not thedore seem systematic, they believe ihat 

different discipiines involved have different definitions based on tbeir needs. In tenns of 

identifjing the ciifference between the terms ethnic and cuI~naI, Berry and Laponce 

suggest that the term ethic is more likely used to refer to the primordial group into 



which one is born, whïie the tenn culfural is used to refer to the primordial set of 

behaviors and attitudes that one experiences or displays. Yet, they believe that such kind 

of differentiation that makes the boundaries of a group more rigid and a bction of 

idteritance criteria, may shifl the charactexization of that group away fiom the cultural 

toward racial (PP: 6-7). 

As already mentioned, the term ruce was l e s  likely to be used &er the Second 

World War, for it was negatively loaded. By the same token, Berry and Laponce (1994) 

believe that the term ethnie had to be replaced by culture. The foilowing demonstrate 

their perspective with this regard. - 
Linguistics teiis us h t  the Life expectancy of words varies according to whether they are 
positively or negatively loaded. Words with negative loading die sooner thaa those with 
a positive charge and are replaced by 'êuphémisms. We shouId thus expect that, one of 
o u  two key concepts, muiticulturalism, wiü, at least in the ordinary Ianguagey push 
multiethnic aside since ethnic is partly used to mean race (P: 7). 

Adaptation to the new society cannot be discussed without reca&pkhg the 

centrality of 'culture' - the knowledge and understand'ing of other culturai patterns, 

values, institutions, metaphors and symbols - in the adaptation process. An operative 

definition of the term 'culture' is therefore, going to be presented in ctrapter five when 

we discuss the important subject of cross-cuItural communication in the Canadian 

Culturai p l d i s m :  

A " d t u d y  plural" society, in Basfey and et al's view (1988), is one in which there 

is some institutiod separation between groups. In a dturaliy plmi society, the various 



groups or "pillars" which make up the society, support a fiamework of govemment in 

which the groups agree to disagree, and to respect the culturai, Liaguistic and religious 

autonomy of each other (P: 37). Bagley and et ai continue7 

Despite the ofken erdrexne cultural isolation ofow group fimm another and strong 
sanctions against exogacny, class divisions att across the cuitUral püiars, and there may 
be cwperation between elite groups ofdifferent ethnic groups at the Ievel of national 
govemment. hdeed, for a plural society to sunive, there has to be a cornmitment by aii 
blocs to certain shared d u e s  which aiiow a nation io bction efficiently as a cultumi, 
economic and international estity (PP: 37-8). 

Bagley and a al then argue that plural arrangements usually emerge as a 

compromise to resolve power stniggles between different groups. A crucial principle of 

successfùi pluralism according to them, is that the political arrangements ensure more or 

less equality of powet and access to economic and social resourca between groups. The 

Nethedands up to the eariy 1970s in their vïew, was a classic example of a plural society. 

As fàr as Netherlands could accommodate the aspirations of different religious and 

secdar groups, it could run a harmonious cthnic policy based on the idea of p f d s m .  

To demonstrate this divergence, the above authors add: 

Cuiturally p I d  societies have some inherent instabilities. For example, when there is a 
push towards assidation of groups (as occurred in the Netherlands when the authority 
of religious institutions deciined, and Protestant-Catholic and other i n t e a e s  
bewne common), then the p1uraf blocs ofsociety may disappear. Instability is dso 
inherent when there are markedly different degrees of social, economic and poMcal 
power between groups @id, 1988: 38). 

This definition ofcuitural 'pIdsm'  is in fact very similu to that of 

'mdtidturalism' which is defined as the abiiity and willingness to work together with 

other cultural gmups in t e m  of muhial acccptance and support. Cultural p l d s m  and 

rnulticulturalim are indeed two smiilar phenornenon However, in general usage cultural 



pluralism is u d y  used as a description of a de facto characteristic of a society, whereas 

muiticulturaiistn is used to refer to explicit poiicies which promote or manage culturai 

pluralism. 

Multicultui.lilism: 

Admittediy, no consensus on the definition of the word Wticuituralismn prevails, Part 

of the reason for tbis could be that the word has not been around bng enough for its 

standard usage to emerge and to iden* the concept for which it stands. Social sciences 

enîyclopedias published in the late 1960s and evm. more recent didonaries do not' 

include it among their entries. In fact, the word it is replacing in Canada, "pluralist&," 

does not have a bng history either. As the Intemaiionai EncycIopedia of ~ 0 2 o g y  

(1984) points out, the CUlturaUy-oriented concept of plural Society was introduced in 

1948 by the economist J.S. Furnivail (in Colonial PoIicy mid Practice) in referring to a 

society with a vuiety of people5 who were physicatty, linguistidy, and religiously 

different and who occupied quite different positions in the division of labor 

(Mkgsino,l989: 54). 

By referring to Burnet's (1983) and Kariel's (1968) dehition of the terms 

"pluralism" and '~uitidturalism", Magsho (1989) indicates that the tetms have both 

descriptive and normative connotations. DescnptiveIy, '5nuIticulturalism" characterizes 

society as cultudy or ethnically heterogeneous Cui this sense, it is synonymous with 

"culturally pIuraliSm"). Normatively, it implies vaiuing the co-existence of many cultures 

within society, whether in tenns of genefalized attitudes and behavior or of govemental 



policy (P: 54). 

The notion of muiticulturaüsm in its d-ptive sense may be coniùsing in t e m  of 

its conceptual and empiricai implications. ConcepWy, we need to have at least more 

than one cultural group within a society. The question that 'what sort oc and how many, 

differences are required for groups to be taken as culturally different and thus for society 

to be regarded as muitidturai '  cannot be azlswered clearly. Ernpiridy, the persistence 

or change withh cuitural groups in terrns of adaptation and assimr7ah'on is not distiactiy 

ascertaineci- Anderson and Frideres (198 1) for example, argue that adaptation by 6rst 

grneration immigrants and the assimilation of their ofkpring could lead to the conclusion 

that the extent of multidturalism (or cultural pluralism) in Canada is not as great as 

people generdy beiieve (P: 55). 

Normatively, as an ism, Migsino continues, "multidturalismn indicates preference 

for and devotion or cornmitment to many cultures in society. The problem that may arise 

at this point is that muiticulturaîism could appear insigniscant for peopIe comniitted to 

national unity or for egaiitarians who foresee in it fiirther institutionaikation and 

deepening of politicai and economic inequalities for minority cultural groups. 

Forhmately, Magsino adds, due to îhe open texture of language, "mdticulturalism" may 

mean more than just preference for retention of many cuItures- Retention preference 

according to him, may be a necessary element, but it need not be regarded as a &cient 

one. Mstgs'rno brhgs this argument to the end by stating that in the absence ofconsensus 

on a conception of definition for " muitidturaüsm, no definitional legislation is available 

to d e  out a stipulative definition or conception for one's purposes. Magsino, at this 



point suggests the necessity of making a stipdatiwe definition of th, tem 

"multiculturafism based on practid needs and in response to cultural diversity m 

Canada ''In the 1971 statement," lie &tes, ''Trudeau may be seen as stipulatins, not 

inappropriately, one such conception for purposes of the Canadian govemment (P: 55). 

While the 1971 statement in Magsino's view, did not expressly define or elaboraie 

on the stipulated conception, he is still impressed by the Canaâïan conception of the term 

which is reveaied in the foliowing statement: 

1. CuZtwaI retention and &velcpment: The govemment wiii support and encourage the 
various cultures ami ethnic groups that give structure and vitality to society ... The - 
govemment will... assist dl Canadian cultural groups that have demonstrateci a desire 
and effort to continue to develop .. . [and] a capacity to grow . .." 
2. Cuiftcrd s h i n g  d reqect to promo te nafinafiad unity a d  ticher lije fw d: 
parious cultures and ethnic groups] will be encouraged to share their cuiturai 
expression and vaiues with other Cauadians and so contniute to a richer Iife for us di ... 
The government wiU promote creative encounters and interchange among aii Canadr0an 
cuitural groups in the interest of national unity- 
3. Fullparticipanun in C d i a n  society: ... The government will assist members of aii 
CUIhiraf groups to overcome dtural b&s to fûii participation in Canadian Society-.. 
The govemment win ... assist Wgrants to acquire at least one oflanada's official 
languages in order to becorne full participants Ï n  Canadian society. 
4. Indivirfualfieedom: ... A policy ofrndticuiniralism is b a s i d y  the conscious support 
of individual fieedom of choice. The individual's âeedom wouid be barnperd ifhe were 
locked for life within a partidar cultural cornpartment by the accident of birth of 
language (&id, 1989: 55-6). 

Wbite the strategy of considering the concept ofmuitidlhiralism in g e n d  and 

through a mdy of numerous definitions, on the assumption that its essence win W y  be 

discovered, has not proved to be successfiil (&id, 1989: 56), a short review of some of 

the definitions may be productive in tenns of dernomitrathg the problem of definition, 

Mdt icdMsm Tm Canada], accordhg to O'Nd and Yelaja (1994), refers to 'a society 

that is characterimi by ethnic or dturai heterogaieity, to an ideal of equality and 



mirtual respect among a population's ethnic or cuitUrai groups; and to government poiicy 

proclaimed by the Canadian Feded Govemment in 1971 and subsequently by a nurnber 

of provinces (P: 485). Muiticulturatism thedore, inchdes pofiticai sponsorship of 

culturai pluralim~ It is a program that is î k t  and ody established, h d e d  and promoted 

by the powerhi goverment departmeas of Canada to integrate and support the rnany 

different ethnic and cultural groups who make up Canada's popdation rnosaic. The 

premises ofthe program - the support of the separate cultural and linguistic identity of 

ciiffirent ethnic p u p s ,  iacluding m e n t  immigrants (im 1980s) - was supporteci by a 1  
P 

major parties, and by all provincial govemments (Verma, 1989: 101). Yet, a major 

ciifiïcuity k thk area is the iack of consistent terxninology. This, as it is aiready 

rnentioned, can reflect a lack of agreement on the meaning and objectives of 

In common parlance, Laponce (1994) writes, the term muhi is u s d  in Canada, to 

characterize individuals as weii as mmmunities that are neither Native, nor French, nor 

British; and in academic wtitings, the term ethnic is fiequeatiy used to refer to non- 

Charter minority groups. Laponce (1994) however, prefers not to isolate such muItis 

ancUor ethnies within a specüïc field of research or to contriiute to specific groups of 

individuals or communities. This preférence arises from his de6nitionai assumption that 

evqbody is an ethnic, even those who reject the term in the name of an overarching 

national i d d c a t i o n  that is in fàct an ethaic identification among others. Hencc his 

recomrnendation that we should approach the study of muitiethnic grogs from a globd 

view of multiculturalism rooted in the above assurnption. Iii Laponce's view however, 



we cannot understand the attitudes or behaviors ofspecific minotities unless we compare 

them to other minorities as well as to the dominant (or "charter") groups (P: 195). In this 

sense he States bis second recommendation which flows fkom the k t :  

1 uoted, ... a one-way mirror dect ,  a tendency to study the perceptions or attitudes of 
the dominant groups vis-a-vis the minorities rnuch more fiequentiy than studying the 
rev m... My conclusion is thus a pIea to open wide the field of muiticuIairal research in 
order that it cm take a global view of Canadian society, and a plea for removing the one- 
way mirrors that deprive us of the fùll view needed to study a rich set of interactions 
(ibid, 1994: 196). 

The notion of mdticulturakm, as used by the Secretariat of State and the S d  

Sciences and Humanities Research Councü of Canada (SSHRC), on the otherhand;-Jhas 

a rneaning that is both narrower and wider than Laponce's (1994) notion of ethnicity. It 

is narrower, Laponce believes, since it is limited to non-dominant groups and broader 

since its conceptuai boundaries are not exclusively focused on the group, on the iue 

witbin me' (P: 180). Consequentiy, the corpus of cases that are considered in Laponce's 

(1994) paper refer to both domhant and minonty groups, and to individual ethnic origin 

(as typicaiiy defhed by the objective categories of the census) as weil as to group eîhnic 

identity (as dehed by the subject's own perceptions and sense of belonging). Laponce's 

consideration with this regard, WU be foilowed later in this work. 

Adaptation: 

M a y  factors are working in terms of Yadaptation" of immigrants to the new society. 

As Bagley and et ai (1988) have emphasized, migration is a difncuit process, and is 

associateci with rnany psycho1ogicai stresses. Migration, for instance, has profound 

implications for identity change as the individual tries to adapt to the new tasks in a new 



cuiture, which is often ethnicafly and ünguistidy quite diffwent fkom al1 that has been 

M a r .  While the core of identity rooted in childhood development, should provide a 

buffer for the individual in the stressful times foiiowing migration, this identity does not 

usually fiinction in paralle1 to the new culture. It is at this point that we may see main 

and tensions not ody between persons' original and existing values, but arnong members 

of the minority groups (espeeially between different generations) themselves &or 

betweeri minority groups and the majorïty groups. 

Yet, Bagky and et ai continue, Canada, as a nation seems to ignore the ~ c d t i e s  

of migration. It is assumed that chiidren of migrants wiii be absorbed into Canadian 

society more or less by a process ofosmosis. While these chiidren appear quickly and 

naturally to absorb the Ianguage, thought, values, habits and folkways of the new culture, 

this rapid acculturation brings a new set of problems for adult migrants, especiaiiy when 

parents and grandparents m o t  speak one of the official languages and do not 

W t u r a t e  as quickly as their children (PP: 35,4041). Special consideration wdi be 

given to a discussion of such problems in the second part of this dissertation. 

It is important at this point to define a couple of key terms in the adaptatÏon of 

immigrants, and the relationship of culturai, ethnic and lingistic groups to the W o r  

society (P: 35). 

Assimilation occurs when a group is absorbed totaliy within the new dture  and 
retains ody minimai vestiges of the oId culture, in terms of language, dress, customs and 
even religion. 

Integration occurs den a group retains considerable elements of the original 
cdture, including the private or public use of traditionai language, dress, reîjgion and 
customs and is tolerated or perhaps supported in these practices by the host &tue (P: 
36). 



Adaptation to the new society may therefbre dEet in terms of the level to which the 

individuais retain th& traditional culture or ethnicity- It may range nom desire to retain 

the whole package of the traditionai culture to a complete assindation. The most 

important problem impiicit in this type ofapproach towards adaptation is the 

consideration of ethnicity as a package of adjectives or characteristics. Ethnic identity in 

this sense, is a static phenomenon which can mer  be retained or loa Such an approach 

towards etbcity is not very acceptable according to many theoretical and empmcai 

studies. The idea that "ethnic identity" is conshucted ovex time and space is the most 

dominant among the cntics. Yet, whether it is believeci that ethnicity is duenced and 

constmcted by individuais themselves or there are structural and objective factors 

innuencing the construction of such phenomenon, the definitioas difier. Friesen (1985) 

for example, believes that ethnic minorities may not necesdy agree on the extent to 

which they desire to retain their particular status in dorriinant society, and one -or that, 

according to him, affects this is the attitude of the rnajority toward such groups. 

There is offen a relationship between values espoused and SurvivaI crises and the latter 
may signüicantly aiter the former ... The continued existence of partidat minody life 
patterns is eequently complicated by a variety of factors such as governent poiïcy, 
personal platfom of comrnunity fùnctionaries (and sometimes reactiomries), and public 
pressure or opposition.. .(PP: 30-2). 

It is therefore, the relationship between 'minorities' and 'majorities' which determine 

the level to which the individuals try to retain or get rid of their original identify. me 

same as Friesen, Bagley and et ai (1988) note that ethnic groups themselves have 

diierent aspirations ranging âom the desire to retain their cuiture, 4 t h  a continuhg 

interest in most ofthe aspects oftheir o r i w  borneland Iife (e.g. Sikhs in Canada); while 

other groups seek rapid assimilation (e-g. Jamaicans) @: 36). Neverthdes, to mdy such 



different aspirations, they believe, we need to understand many &tors including the 

structural context of both the original homeland and the host society and the simirarities 

or discrepancies between the social structures. To understand the level to which the 

subjective or objective fkctors determine individuais' defbhions of t h d v e s  and their 

ethnic identity is the subject of discussion in the foilowing chapter, 



Due to the limitations of definitions of the term "ethnicity" the purpose of this 

chapter is to provide a stipulative M o n  of the term h t  wiil later assist us m 

understanding the process whereby the children of immigrants cope with the new culture. 

To provide such discussion we have to go back to the previous chapter where according 

to Laponce (1994: 179) we dehed the term e h i c  as "a community baving a reai or 

imaginary conimon ongin that distinguishes it firom other comaiunities". The major 

concern at this point was on speciâc identities that make a group distinguished fiom 

other gmups. According to this view ai! Canadians could be considered as ethnic groups. 

While this assumptioa is accepted for the purpose of this study we still Iack a clear 

defition of the terrn, fOr we do not cIearly kmw what a "group identity" rem means. 

Our lack of information with this regard, prevents us fiom knowhg what happens in the 

lives of children of immigrants who are mgat between two diEerent social systems with 

different values and noms attached to these systems. What is in fact "ethnie identity" 

and how bng and to what extent this identity can be preserved? As already rnentioned, 

many dedinitions have so fkr been p r ~ e d  with this regard. In general aii thcse 

deîïnitions range between two extnmes: 

1) Traditional definitions wtiich conceive "ethnie identityn as a historid and cultural 

reality which endures over time. Ethnic attn'butes or adjectives, based on this 

perspective, is a collection of k e d  and detennined flictors over thee  A very good 



example of such definition is Dnedger's (1978: 9-19) outiine of the meaning of ethnicity 

in Canadian context. The criteria for sketching ethnicity here, is in tact b d  on fixed 

categones rather than some variables. Bagiey and et a1 (1988: 37) have aIso depicted an 

ethnic group as a culturaiiy and sociaiiy stable community that &are some d ' ic t ive  

characteristics such as religion, laquagey dress, etc. An ethnic group according to this 

definition has a very clearly defined sense of identity. 

Due to drastic cultural changes an ethnic group may experience over t h e  and space 

(e.g. in the case of immigration and across different generations of immigrants) we can 

aow c lah  that such cultural approach toward dehition of ethnicity is very simplistic. 

While the traditional approach takes ethnicity as a phenornenon, the reality of "ethnicity" 

is in fâct called into question in many aspects. A completely opposite approach toward 

definition of ethnicity, a situationai one, may enable us to understand the possible flaws 

implicit in tbis def%ition 

2) Situational definitions demonstrate a strategic concept of ethnicity. According to 

this approach, ethnic terms and concepts are used by individu& situationally and 

strategically depending on the context the indiMduaIs are located. Ethnie idedîy in this 

sense, is not ked but a loose collection of immediate situations and things that 

individuals are trying to ammplish While Laponce's (1994) view of 'ethnicity' is 

among such dehitions Moerman's approach towards the definition of the term is among 

the most extrema. 

In his papeq 'Being Lue: Uses and Abuses of Ethnic Ideatification", Moerman 

(1965), üies to demonstrate how and why an ethnic group (Lue) cornes on the grounds 



of their conception of a speci6ic common culture despite the poiitical state's defition of 

them (P: 57). To Moemian therefore, multiple ethnic identifications are always present 

accorduig to dEerent situations. The ' t d  or 'objective correctness' of an 

identification is never d c i e n t  accorduig to him, to explain its use. 

It is vacuous to say that the Lue call themselves and their customs 'Lue' because they 
both are Lue. To the serious student of Society, the prefenlag ofany idenfification 
should be a problernatic phenornenon, not a cornforthg answer. The question is not, 
%ho are the Lue?' ... but rather when and how and why the identification lue '  is 
preferred. Truth or fdsity is a criterion which should be applied to our -sis; it has no 
relevaace to native czttegory usage (PP: 61-2). 

In terrns of how and why a native community might find some ethnic labels or 

attniutes desirable, Moerman talks about BanPing villagers of Tai as an example and 

points to the socio-political environment of the vinage and ~t îve 's  awareness of that 

environmen& as the main fàcton deterniining peoples' achieving some etbnic attriiutes. 

Moerman's undetstanding of society in this respect is a cognitive system where people 

observe w b t  they take to be human occurrences and ascnie them to categories of what 

they take to be persons. Moeman's (ibid, 1965) initial goal as an ethuoppher's of Lue 

according to b e &  is to leam the Lue cataories of occurrences and p e f ~ 0 1 1 ~  and the 

implicit d e s  by which they are appropriately associated. In this sease, ifsome ethnic 

groups may c d  attention to the ethnic amiutes they have achieved accordhg to their 

circumstances, other ethnic groups may not associate themseives to such miutes. To 

the latter, such M c  amiutes can probably be inexplicit and men somethes non- 

existent. Moerman W y ,  believes that social scientists must not establish 6ced ahnic 

categocization schemes - as ways of q r t i n g ,  recordhg and aoalyzing human 

occurrences - for they cannot make people understand and use category systems which 



are not available to them (PP: 66-7). 

This version of ethnic identity however, emphasizes on the fkct that people have 

muttiple identities which they utilize in particular situations. While this perspective can be 

very true in many of the theorists' view, it is sîiii too situationai, for the purposes of this 

study. By accepting the second view, which believes in ethnic identity as an achieved 

phenornenon, we cannot imagine that individuah may corne up to any real identity. Whüe 

it seems people aiay have muttiple identities when situated in diïerent contextq it is sdi 

dif.£icuit to ignore the fàct that human beings cany some ascriptive characteristics that are 

-not easiiy changeable over the .  We can here refer to Barth (1969) who has chasen a 

middle ground in this respect. 

In Barth's (1969) view, the sharing of a comrnon culture is an implication or result, 

rather than a primary and definitional characteristic of an ethnic group's organization 

WhiIe this part of Barth's notion of ethnicity is simila. to Moennan's, he still believes 

that an ethnic group has a membership which identifies itseffJ and is idenGfied by others, 

as constituting a category distinguishable f?om other categones of the same order @: 

11). In other words, ethnicity according to Barth (1969) is both achieved and ascribed. It 

is sociaîly constnicted but has a substantial reality of its own. This characteristic of seif- 

ascription and ascription by others, as the central element in Barth's definition, classifies 

a person in t e m  of his general identity, "presumptively detennined by structural M o n ;  

bis origui and background. To the extent that actors use ethnic identities to categorize 

thernselves and others for purposes of interaction," Barth demonstrates, "they form 

ethnic groups in this orgônimtional sense (PP: 13-4). 



This generative mode1 assumes individuals being surrounded by mges of options 

fiom which they choose and fiom which they stress on certain attributes of their ethnic 

idenîity. Based on Barth's assumption of ethnicity, ifwe want to test a persons' identity 

empiridy, we should hence, put them arnong certain degrees of selections of identities 

in partidar social contexts where they are capable of interpteting th& diffierent 

situations in social discourse- One, at this point, and accordhg to Barth (ibid, 1969: 14) 

cannot predict fiom first principles which cultural features wili be emphasized and made 

organizationally relevant by these persans. Nevertheles, there is a general pattern 

emerged out of these situationally different behaviors. It is the emphasis on ascriptive 

euinic identities that determines the nature of such geaeral patterns and hence, the 

continuity of ethnic groups. 

The d u r a l  féatures that signal the [ethnic] boundary m q  change, and the cultural 
characteristics of the members may likewise be transformed, indeed even the 
organizatiod form of the group may change. Yet the fkct of continumg dichotomization 
between members and outsiders allows us to specifjr the nature of contlliuity, and 
investigate the changing culturai form and context (P: 14). 

FoUowing this perspective toward a definition of ethnicity we can now say that 

ethnic identity is a selection of adjectives tbat can characterize members. These 

adjectives can emerge out of the particuiar history a person is raised and is bown and 

cm be transacted Gnterpreted by person during social discourse). In other words, 

ethnicity is a dynamic process which is  know to the persons t h d v e s  and to others 

and which entas into social discourse. Etbnicity in this sense, is not a ked thing but 

many things capable of being interpreted. 

Over much of this work 1 appiied with this view of ethnicity to provide a generative 



mode1 of individuals' ethnic i d e e n t i t y  Such perspective assists us to understand the issue 

of ethnic persistence through orgaaizational identity. While there are some research (cf. 

Breton, Isajiw, Kalbach, and Witz fbr example) which have tried to heIp us understand 

'how ethnicity works across generations', attention has Iess been paid to observabIe 

patterns of behaviors that are generated through individuals' reIationships with each 

other during social discouse. Yet, among these, with regard to practicai outlines of this 

work, Isajiw's (1990) view fits weii h o  the conceptualurttion fiamework 1 have irnplied 

in this work. The same as Barth, Isajiw does not detemine any dtixnate fkctor that 

determines ethnic identity. He demonstrates ethnicity as an epiphenomenon aEected by 

many historical factors. In this respect, there is a pot& for ethnic change although 

within limits. Since, arnong the most ment perspectives, Isajiw's adds some mteresting 

dimensions of ethnicity that are not brought by Barth, the nnal part ofthis cbapter is 

devoted to a short description of this view. 

Ethnic identity in Isajiw's view, can be conceived as a social-psychological 

phenomenon that derives ffom membership in an ethnic group @id, 1990: 35). What is 

important to hjiw (1990) is that 9n ethnie group @ves rise to two phenornena of social 

organization and identity. To h h ,  sociai organization is defined as an objective 

phenomenon that provides the structure for the ethnic commiinity, wtiereas, identity is 

conceived as a subjective phenomenon that gives to mdividds a sense of beIoaging and 

to the community a sense of oneness and historiai meaning- By r e f i g  to the Lewinian 

"field" viewj1948), Isajiw defines ethnic identity as a manner in which persons, on 

account of th& ethnic origin, locate themselves psychologicaily in dation to one or 



more sociai systems, and in which they perceive othefs as locating them in relation to 

those qstems. The term ethnic origin to Isajiw (1990) therefore, rdm to a process 

whereby a person has been socialized in an ethnic group(s) which can be reai or symbolic 

(P: 35). In eftéct of such definition Isaj-bu demonstrates that: 

Locatùig oneselfin relation to a c o d t y  and society is aot ody a psychological 
phenornenon, but also a social phenornenon in the sense that the m t e d  psycho!ogicai 
states express themsefves objectivety in extemal behavior patterns that corne to be shared 
by othen. Thus, individuals Iocate t h d v e s  in one or another cornmmity intenially by 
states of mind and feelings, such as selfdefinitions or feelings of closeness, and 
externaiîy by behavior appropriate to these states of mind and feelings (P: 35-6). 

Based on the above assumption, Isajiw distinguishes extemal and internai aspects of 

ethnic identity- Whereas extemal aspects, accordingly,  fer to observable behavior, both 

cuitUrai and sociai, intemal or subjective aspects ofethnic identity r e k  to images, ideas, 

attitudes, and feelings. Although the extemal and internai aspects ofethnic identity, 

according to him are intercomected, he avoids assuming them being dependent on each 

other empiricaüy. 

Levels of attachent to the above aspects of ethnic identity and th& components 

accordhg to lsajiw cm be different among ethnic groups as wel as the mernbers of the 

same ethnic group. Merent individuais according to this perspective may rrspond 

differently to the n o m  and values of the host society as weiI as those of their parents or 

ancestors. 

A member of the third generation may subjective1y idensin/ with his ahmc group without 
having howledge of the ethnic langage or without practicing ethaic traâitions or 
participating in abnic organizations. Or inverseIy, he or she may practice some ethnic 
traditions without having strong feelings of attachent to the group. Furthemore, the 
same components of extemal identity may aquire different subjective meaning for 
different generations, ethnic groups, or other subgroups within the same ethnic group. 
Therefore, it should not be assumeci that the WC identity retained by the third 
generation is of the same type or fom of identity as that retained by the first or the 



second generation (P: 37). 

IsajÏw M y  concIudes that the differentiai variation of the components of ethnic 

identify dows us to distinguish various forms of ethnic identity which can be derived 

fiom both theoretical and empiricai tindings. To demonstrate this issue cleariy, he 

contrasts a few forms of ethnic identity as possl31e examples: one with a high level of 

retention of the practice of ethnic traditions accompanied by a low level of such 

subjective componeats as feelings of group obligation, and another, with a high intensity 

of feelings ofgroup obligation accompanied by a low level of practice of traditions. 

'Wegative images of one's own ethnic group, accompanied by a high degree of 

awareness of one's ethnic ancestry," as he States, " k y  be still another form of ethaic 

identifLy a rebelling identity," whereas, "positive images of one's ancestral group 

accompanied by a practice ofhighiy selected traditions, particulady by the third or a 

consecutive generation, may be still another fonn of ethnic identity, that of ethnic 

rediscovery" ( I s a , ,  1990: 37-8). 

The use of the tenn 'retention* wiU therefore be misleadhg ifwe do not consider the 

issue of ethnic p u p s '  adaptation to the new culture as a dynamic process. In the next 

chapter we wiU thedore try to capture specific processes that take place when numbers 

of immigrants experience certain Ievels of discrepancy between their traditional and new 

environments. The chapter will by to provide a conceptuai definition of culture in a 

plural society. It will also try to explore some theoreticaVmethodological standpoints that 

wiii assist us to understand culturai disso1üi11ce in a systematic way, 



THE STUDY OF DISCREPANCY 

Home and school are two distinguished worlds that surround a child's He. While 

some degree ofdture clash are almost certainiy experienced by all children as a result 

of dEering expectations of home and school, children of immigrants have more 

dïfEculties in adapting themselves to their two "worlds" which ofien have sharp 

diffefences in perspective. A publidpnvate mode! iliustrates how these two worlds are 

differentiatd WMe a fhdy-oriented Me style, characterized by its s p d c  n o m  is the 

principal example of the private world, the schooi, mostiy known for its own c h t e  

concomitant with the youth culture is the principal example of the public world. 

in general, ethnic and religious group identitications are fundamental tictors 

acwuntiag for differences in family structure and family noms and vahies both among 

the Canadii majority culture and ethnic minority groups. Considering the hct that 

Canadian immigration policies over the last few decades have permitted the admission of 

a signifiant number of immigrants fiom third world couutries and that the majority of 

these immigrants bring traditional values, this coastitutes one of the principal cultural 

dynamics shaping the hes of m a .  thousands of young Canadians. 

Cleady, not all these immigrants to Canada are homogenous in th& dues and 

attitudes. While accordhg to Craft (1989) many of immigrants to C m &  Uiclude bighly 

Westeniized fàmüies, "the often quite shsrp clifferences in perspective between 

adolescents and their parents which is such a well-recognized feature of an rapidly- 



changing societies wdi obviously be heightened for those children whose parents are 

fiom [non-European, and specially non-West Europead averseas" (P: 137). Most of 

these immigrants have originated primariiy eorn communities where the fàmiiy has been 

a central institution fbr defining the social roles ofaduits and children and where pattems 

ofparental authority differ sharply fiom late twentieth ce- Canadian noms, 

Therefore, aithougtz the cuiturai patterns of immigrants may be ethnographidy diverse, 

they nevertheless, share certain basic features in commoa in con- to the North 

American patterns. 

Many différent &ors can be considered as immigrants' great sensitivity and interest 

to tetain their traditionai values and the life-style comected to them. Among these 

factors' their conservative social organhtions and institutions and values and n o m  

pertained to them should not be taken for granteci. Such factors may in many cases have 

reinforcd immigrants' incLiaations to their former cuitures. WMe in the previous 

sections 1 presenred an exphnation of the changing patterns of immigration and ethnicity 

river time, 1 aiso meationed that the immigrants' tmdency and wiltiagness to rnaintain 

their ethnicity is not necessady similar to their offsprings who are bom andlor raised in 

the Canadian cultural atmasphere. For the cbildren of irnmigrauts, peer iduences may be 

a s  important as parental inthences. in bis andysis of Canadian society, Bagley (1988) 

argues that the very openness of Canadian society is often overwhelming for, despite the 

symbolic supports for cultural retention oEered by the Secretary of State, schools are 

very seductive institutions in tenns of th& emphasis on social development, the fiendly 

culture of peers, and the relaxed and non-Homzmding Curriculum o f f i .  BagIey and et 



a1 (1988) also talk about children's ability for adaptation in contrast to adults. While 

most aduit immigrants have a conservative view of family process and contrai., and are 

not &y receptive to ideas such as wornen working outside the home, or chiidren 

choosing their own dates and d a g e  partners, children adapt to th& two worlds with 

admirabIe skdi - often by keeping home and school as separate as possible. At this point, 

children of migrants find it easier to fom a dual identity which reflects private and public 

dtures (P: 41,49). Yet, many children of immigrants find it difncult to put up with the 

traditional Life that is imposed by their parents on them. 

Young people within a group trying to maintain a distinct cultural identity, rnay wish to 
avoid the controls of traditional religion, bess and laquage and enter the mru'nstream of 
Canadian society, ofien dso wauting to date and rnarry across ethnic lines. While these 
young people have a constitutional right to do this, social and institutionai supports for 
such behavior m y  be lacking and their "deviance" may cany negative sanctions related 
to cuntinued confiict with their M y  and culture of origin (ibid, 1988: 48). 

Furthemore, Bagley and et al (1988) believe that the ease with wbich children fiom 

mino* groups are absorbed into Canadian society in cornparison with the many 

diftlculties which their parents may have, is known to be another source of strain and 

tensions between generations, and between sexes. This is especiaiiy problematic 

according to the above authors, when the traditional role of the parent or grandparent 

has been one of great wisdorn or authority. In the authors* view however, when an 

adoIescent or even a younger child is the only person who can communicate and 

negotiate effktivdy with the wider society, then some role strains inevitably occur (ibid, 

The &y diminished authority and social effectiveness of older people in the minonty 
group may also be associated with a greater prevalence of both depression and other 
psychological problems, and family contlict where none existed before. Where an age 
sector within an immigrant group is threatened in various ways, it may retreat to a level 



of conserr;atism which did not exkt before migration ... 
These problerns pose some major but tinansruaed questions for the major society: 

what shouid be done when principles of supporting the cultural htegrity of a minority 
ethnic group clash with other principles .,.? How can school orgaaïzation and currida 
approach these probIems (&id, 1988: 49). 

The key question at this point is directeci toward cMdren of immigrants who attend 

Canadian school systems and who are placed among new groups or individuals whom 

they most interact. How can the family n o m  as an important corpus of the traditional 

culture be foilowed by these group of children who are more exposed to the new culture 

their parents? To provide an appropriate m e r  to this question we should have a 

clear understanding ofthe meaning of culture in a cross-cultural society like Canada 

Based on ow previous discussion of different rneanings of the term 'culture' and 

foiiowing Berry and Laponce's (1994) view that different disciplines have presented 

Mixent deiïnitiom of the tenn accordhg to their own needs, an applicable definition of 

the tenn is needed here for the purpose of this work To understand how Canadian 

immigrant groups adapt to the major society, and to understand the variable degrees of 

assimilation, integratioa and retention, we need to CI@ the concept of cultures, the 

intrinsic value and diverse origins of ail ofthem in a multiculîural society. Culture in 

Gutierrez' (1973: 17) vkw is defined as; 

... a way M y  characteristic of organizùlg Me, of thinking and of concciving the 
underIying postdates of the principal human institutions, of reiating to and interacting 
with other inteIligent hiiman beings .. . providing a combiion of intermediate patterns 
wbch channel ow feelings and thoughts, making us react in a particular way, different 
fiom those who have been submergeci in different patters (cited in Zapc 1989: 243). 

Accordiig to this definition, the concept of culture is Iinked to a network of shared 

patterns and rneanings. Zapf (1989) believes that the "teality" of this netwotk is taken for 



granted by the people interacting within it Based on such a view of culture, a 

commuaity of people constnict a wmman madel or "map" of the world derived f?om 

their shared experiences and worid views, and then use these sociaIly constnrcted 

categories as a Wter" through which incoming world views and experiences are 

interpreted and made meaningfùi. Witliout such a model or map, in Zapf s notion, peopie 

wouid experience the worid as totally chaotic and mpredictabte. Culturai patterns 

therefore, have a profound &ect on shaping peoples' perceptions (ibid, 1989). 

Perception at this point is conceived as au interactive process of 'meraction and 

- .  
negotiatiou. 

PeopIe attempt to structure the outside worId by matching extemai stimuiï against 
i n t e d  conceptua1 patterns. When such a match is made, the person is able to give 
meanhg to an outside event. If the match catliu3t be made, however, the person may feel 
disoriented, fiustrateû, or a h i d -  Human beings have a need to seek meaning, to avoid 
chaos, to generate expectations, to predict, In order to sunive and manage in our world, 
we must develop a usefiil set of apxtati0n.s (ibid, 1989: 244). - 

This essentid and continuai process of perception, formed through i n t e e t i o n  of 

our taken-for-granted s h e d  worldview, differs according to culture. In this sense, 

people Eom different cuItures may perceive the worid differentiy because they become 

selectively sensitized to certain mays of stimuii as a Çiction of membership in their own 

cultural group. The network of shated meanings that constitute culture is, at this point, 

the set of patterns against which new exterd stimuli are matched in an &ort to 

understand and "organize" the worid. Thedore, &rent patterns of experience over 

time wiii result in diEwent worldviews or background expectancies and people of 

different cultures wiii iitplly "experimce" the same stimuli differently. 

Zapf (1989) d e s  the 'important point that, so long as a person is deracting with 



others who share the same worldview, d k  may not consciousty be aware of the 

particular cognitive map being used. The shared reality at this point, is simply taken-for- 

granted. Our concern at this point, is more directed toward the view of culture, 

fiustrated by Zapf (l989), as %ansactionai". It is primarily thfough contact and 

transactioa with persons who see the world diierently, Zapf believes, that an individual 

can become aware ofthe perceptual framework he or she is using- By referring to Green 

(1982: 7) he introduces the term "interculturai communication'', a s  a situation where the 

assumption of reciprocal perspectives is no longer valid, where there is no conseasus 

about reality, and where the background expectancies are not shared. In tbis situation, he 

assumes, a person may experience fnistration and disorientation as predictability breaks 

dom and incoming stirmili do not match M a r  patterns (Zapc 1989: 244). Zapf s 

demonstratioa of what happens when a person first encounters another culture is 

worthwhile to note here. 

ifthe interdturai communication occurs over tirne betweea persans of relativeIy e q d  
power and opportunity, there is the potentiai for tremendous persona1 growth and the 
discovery of new world view. Adler (1975) descnied this as a depth experience that 
'0egins with the encounter of another cuIture and evoives into the encounter with selfS" 
allowing the person to move Eom a "state of singîe reality awareness ... to the awareness 
and acceptance of the interdependence of many realities" (P: 18). On the other han& 
interculturai communication also has the potentiai to be destructive when the persans 
involved have unequai power and opportunity, as in contact between a dominant culture 
and a minority culture (Zapf, 1989: 245). 

While a part of Zapf s (1989) interpretation of the cultural c a d c a t i o n  is based 

on institutionaiized power relationships in the society it is not the centrai point of his 

discussion, for it is studying the power relationships in a macro-soc~*ological Ievel which 

requires its own theoretical discourse (See the chaptet on methodology). Wlth regard to 



the main subject of this work, more consideration will be given to the transactional view 

of the culture that becornes through contact with persons holding different 

worldviews or cultures. The focus at t h  point is on micro-sociological processes 

whereby individu& attach subjective rnemings to certain situations or contexts (Weber, 

1964 in Meighan, 1986: 245) when they enter inîo social discourse and negotiate and re- 

negotiate their interpretations of their situations. Migration is one parti& process that 

tends to highlight such transactional cornmimications in an "open" society such as 

Canada. However, the fact that the multicultural mosaic of Canada is becoming much 

more numerically and ethno-cuituraiiy diverse, suggests that we should pay increasing 

attention to the study of the situation of individu& who are suspendeci betweea noms 

and values of their home society, which are rnostly anuneci to moral andror religious 

expressions, and those of a non-religious Society, with its secdar orientatioa Not very 

many theories a d o r  perspectives have thus addressed tbis situation 

In the field of psychology, the processes of assidation to or resistance to the 

dominant culture can principaiiy be found under the topic of "cognitive dissonance 

theow, such as proposed by Festinger (1957) four decades ago. According to tb& 

theory, if any two cognitive elements (knowledge, opinions, or beliefs about the world, 

about oneselç or about one's behavior) are incampatible with each another, a state of 

cognitive dissonance may exist. 

To illustrate, consider the cognitive elenients " C i e  smoking seems to cause serious 
iiiness and shortened life expectancy." and T smoke." Assuming a person has no suicida1 
tendencies, these cognitions are incampatibie (Brigham, 1986: 93). 

In the case of immigrants' children, with reference to this perspective, when the 



potential clash between their exposure to an ethnically diverse world view, psychological 

tension, or dis-e occurs, it motivates the person to do somethuig to reduce the 

dissonance. The more important the two cognitions on a specific topic, the greater the 

amount of dissonance. To d u c e  the dissonance, according to this view, an individuai 

may change an attitude, change the dissonant behavior, or seek new information or social 

support to strengthen one of the cognitive elements (ibid, 1986: 93). The essence of the 

concept is that dissonance produces strain and humans act to reduce the sîrain by re- 

mapping th& pichire of reality. 

Although it relates to the sort of internalized conaict that is my subject matter, 

cognitive dissonance theory is not directly applicable for the purposes of this study for 

severai reasons. F i  and generaily, it is a theory in psychology tbat attempts to 6nd 

reasons for certain aspects of people's behavior by going beyond the causai, individual 

observations that we usually have to rely on when we attempt to interpret and 

understand our everyday interactions with people (Brighaq 1986: ix). Although 

cognitive dissonance theory may enable us to understand some ofthe &ors causiag or 

influencing people to behave in certain ways (through c r h g  made-up examples) it 

remains at the levet of theory without presenting enough concem for practical and 

concrete- live situations which we are personaîîy familiar with and which we are in 

search of a problems-solving tool. In the case of studying the chiidren of immigrants' 

diIemmas and confiicts, the concept of cognitive dissonance may therefore, help us 

understand some of the dilemmas but it does not help us to understand how people 

manage to get on with and move beyond their contlicts. 



Second, according to its psychological concept, cognitive dissonance perspective 

mostly de& with two situations to which the individual is equally aîtracted. nie 

indiidud at this point and according to the theory has to deal with some possrily 

negative aspects of the item chosen and some possibly positive aspects of the item 

rejected (&id, 1986: 93). Owing to the rehtive and normative definition of culture 

d si no, 1989) and according to Zapf s (1989) definition of culture and its &ect on 

peopIe7s perception immigrant students' suspension between the two cultural values of 

home and school cmot realiy be compareci to an individuai's problem when dealing 

with a situation of dissonance such as smoking versus not smoking or mg versus not 

lying. S b  the students' perceptions of different situations they are located in are 

infiuenced by active processes of interaction and negotiation, they may not be in a 

position to find and select a partiaxiar positive aspects of one situation over another. In a 

cross-cultural communication, the multiplicity of cross-cutting factors and social bonds 

makes it too difiicult for the students to choose certain aspects oftheir home values over 

the public or vis-à-vis. Jn particular, however, children do not "choose between" two 

incompatible cultures. Indeed, in most of the cases, it is more passile to see children 

attempting to ded a n d h  keep the cultural values and elements of borh cultures. 

Thirâ, cognitive dissonance takes the social structure as a given. Althougb, as a 

result, it can demie  how individu& may contiont particular codicting events it does 

not try to expiain how and why the hihiduais manage to overcome the codlicts. 

Moreover, and due to its objective perspective, the cognitive dissonance approach is not 

interested in discussing how new socio-cuitural patterns might emerge as a result of 



people's involvement with difFerent social contexts and their interaction with each other- 

The cognitive dissonance approach, m other words, does not emphasize the conceptuai 

Wework that Uidividuais construct when coming into similar situations and agreeing on 

their interpretations and deaiaitions of those situations. In the case of the children of 

i d g r a n t s '  hes, for example, it does not sufEcientIy take into account the social and 

cultural dimensions of the problems these children expenence as a nsult of confkonting 

two different worid systems, home and school. The cognitive dissonance approach 

m o t  therefore, by itsei$ provide the analytid tools that meet our practid concerns in 

this study. 

In sociology, where it is believed we cm h d  more appropriate problem-sotving 

tools, the most important view in this regard is presented by Weber (1964) who speaks 

of the above tension as an aspect of ?ationalitiitionn and suggests that this process 

begius when a religious worid view has to adapt to a practical contan. This is a conflict 

between what ought to be as opposed to %kt is" in the present situation. What Weber 

believes is that the Sension" is eventually accotnrnodated through a series of 

compromises, untii a new constitutionai form cornes into being that fes01ves the tensions 

in a marner acceptable to those participating by redefming the social order itself. 

According to this notion, people encornter and deai wàh tensions col7ecfiveEjt through 

this processes ofrationaiizatioe While Weber's concept of '%ension" derMng âom the 

clash between the id& and real, or between one fom ofreiigious ador socio-culhiral 

structure and another may aiiow us to see how part of the experience of immigrants' 

chüdren in Canada is transpire& it di has its own theoreticai probIems. Although this 



perspective can iltuminate the process and consequently some of the problems of 

adaptation in the new environment, it ignores the fâct that religion andor sociodtural 

values and noms are not always an ideai part of We, but they can represent themselves in 

the practical and everyday life of the people. 

WhiIe giving more credit to structural forces, Weber's perspective also does not 

adequately explain how people as individuals begin to corne inîo a social interaction, h m  

they actuaiiy make choices, h m  they start to revise their picture of the world (in spite of 

the importance of their traditional value system) that is sametimes totaiiy different fiom 

the new pictures, how they find a coherent world with others, and -y, what the 

elements of such a process rnight be. in other wordq while in most of bis works, Weber 

presents an optimistic view of people and the possibiiity that some human acts are 

motivated by the subjects themselves, this view discounts the ability of the individual to 

create meanings, to constitute social situations, and in short, to control the social and 

natural world. 

This perspective is therefore, similar to some structural-&nctionai approaches, 

which presuppose ethnic assimilation as a fiequent outcome of individuais' hcreased 

exposure to the 'public world' (that is compatiile with Weber's description of real 

world) and especially to a more iutegrated culture among the youth group. Such 

perspectives have not in k t ,  taken mto account the assumption d u t  human beiigs do 

wnûont externai realities - structures, value systems, retigious doctrines - and respond 

to them Applying an objective bctïonai approach, atthough it mi@ descnie the final 

outcorne, is aot therefore, going to help us explain the specif~c h m  oCcreatMty that 



individuah display when confkooted with diffêrent sociai contacts. This approach is, in a 

word, too macro-scopic and thus not applicable for the purposes of this study. 

By trying to find their own ways of maintaining their attachment to private home 

culture while at the same tirne making relationships to the public world and the 'youth 

culture', children in fàct, invalidate those theoreticai perspectives in which the 

individuais' are considered as passive recipients of social forces. The m p t i o n  that 

cbildren of immigrants' involvement with the public worid, does not necessarily erode 

the n o m  and vatues of their privatc worlds, but cather help them exercise mative 

intelligence in interprehg and reinterpreting their value confiicts is in hct, wd 
.' 

supporteci by symbotic interactionkm 

As an dytical  device, symboIic interactionism, can be introduced at this point, to 

help us understand how students, actively participate in their public and private worlds 

without necessarily offending any of these worlds. By refierriag to Meighari's (1 986) 

view of this perspective, we can assume that students are active participants in theu 

social worids via acting within and towards situations. Tbrough the cornplex anciflexible 

processes of interaction, social identities, m&gs and roles are created, maintained, 

modifieci or changed. Combined with this perspective is a .  awareness of a d  interest in 

the interplay of personal, social and structural features and how these inüuence social 

situations. So, to anive at an adequate desaiption of the two world situations, accordhg 

to symboiïc interactionism, we wodd have to comprehend the various dehitions of the 

situations the students are located in and the ways these Mirent dennitions nib against 

each other, involvhg a series of negotiations of the acceptable definitions for the peoples 



involved (P: 2256). 

It is important at this point to caution aga& the idea that hdïviduais are always aware 
of the nature of the processes which d e  up their social interactions. The extent of such 
awareness is open to question and the social observer is, thetefore, constrained to be 
alert not only to the overt intentions and understandings of his subjects but also to the 
r d t s  of unexpected events within the interaction and the unintendeci consequences of 
action @id, 1986: 226). 

Thus, inspired by Martin (1976, cited in bid 1986), d e  we admit that not 

everything is intentionally negotiated, we still assume that through careu exploration of 

the dynamics of interactions between immigrant students we find certain patterns of 

behaviors that may seem cornmon in many respects; By sbaring their own interpretations 

and at the same the, absorbiig given mterpretations of the different social contexts and 

situations fiom others, the students may in fact, produce that totality which 1 cal1 "a 

transactional setting". 

Since 1 am going to discover what is going on when children of immigrants' 

communication is in &ect a covert struggîe to define specific situations they are located 

in, 1 will first, refer to those interactionists who wodd look for an answer to this 

question by referriag to the methods by which the people involved corne to terms with 

conflict of interests. An influentid writer in the symbolic interactionism, where several 

approaches to the development of a theory of situation have emerged, is Erving 

Gofian. The dramaturgid concept of d e h g  the situation suggested by Gofbm 

(1959 and 1971), which figures dominantly among these approaches can weii answer the 

above question. According to Gofian, "PN]hen an individu! appears before ûthers he 

will have many motives for trying to control the impression they receive of the situation" 

(Cited in Meighan, 1986). What Go- attempts to demonstrate at this point is: 



to show how, in a wide variety of social contexts involving several different 'audiences', 
people seek to exercise and maintain some degree ofcontrol over th& situation so uiat 
they do not d e r  the embarrassrnent and personal distress that redts when an asserted 
identity is seen as a h d e  or sham. This 'presentaion of self is an important iduence 
on the dynamics of sociai interaction. .. (Meighan, 1986: 256) 

Although Gofihan's view of sociai interaction in this sense, k an important 

analytical device for understanding definitions of the situations the students are involved, 

it is not necesdy enough to be applied for understanding of certain pattern of 

behaviors produced by the students as a resuit of their ongoing interaction with each 

others. The same as the former approaches, Gctfhn's view of the "people adapthg and 

accommodating in their endeavor to impress a deîbition of the situation and themeIves 

upon others" has not so fhr been aensively employed in an indepthgenerutiw shidy of 

groups of people who have codionted common social dilemmas. As a remit ofbeing 

suspended between different world views and values, these people have been quipped 

with specific resources, strategies and goais to negotiate their perception of reality with 

each other. The importance of such processes of negotiation and re-negotiatiou and the 

d y s i s  of the peoples' making choice when coafionted with different value systems has 

been given more recognition in Barth's (1969,198 1,1987) writings, particuiariy through 

his tramactionai analysis in, Modes of Socicf ûrgmizatrbn (1966). However, as 

a pariidigm shüt marked by Fredrîck Barth's (1969) ekgant but theoretidy incomplete 
... effort led to a worldwide (1 970-early 1980s) fluorescence of ethnographie ethnic 
research. This new approach made central the d y s i s  of personal ethnic identity, inter- 
group personal social relations, md those cuihiral symbols used to signal or identify 
ethnic afnliation. It was hi@y dependent on individuai-1evel modeis of choie and 
identity activation, which decreased earlier tendencies to overbod ethnic groups, 
insurd more thorough group social, cultural, and p o W d  contemabation, and 
generated a much more dynamic approach for the d y s i s  of consensus, disseasus, and 
individual variation (P: 207). 



In M&ls of Social O t g ~ m i ~ o n  (1966) and in the article "Models Reconsidered" 

in Process anà Fom in hia l  Life (198 1) as weU as in bis later works, e-g. CosmoIogies 

in the Makng (1987), Barth bas theoreticdy and rn~odologically proved fitfiai and 

insightfiil in demonstrating how ethnic identity is actor-generated and is modiied in 

social interaction between individuais of divergent ethnicity. 

Barth's approach in this regard, is a rather straightforward extension of syrnbolic 

interactionism through the works of G o b  (1959, 1961, 1963). Nevertheless, his 

transactional analysis which is inspired by sacial exchange theory in one way, and is 

compatl'ble with an interpretive approach in auother way, has enableci him to explain the 

generation of certain regdadies in socid Me seen as the cumulative result of a series of 

choices and decisions inâividuals make when acting vis-à-vis one another in different 

social contexts. We can thedore, apply Fredrick Barth's view oftransactionalism dong 

with his generative model in this research project in order to constnict a theoretical 

model that wiil adequately depict how o f i p ~ g s  of immigrants interact when they are 

located in Canadian school systems and in constant interaction with other students. 

A bnef statement of Barth's approach in this respect may prepare us to make an 

insightfiil model to imply for the purposes of this study. According to Barth, a model of 

transaction can be used to represent the d e n t  aspects of people's agreements on the 

definition of their present situation by re-negotiating the definition of themselves. People 

establish and maintain this by stressing which among their various statuses and identities 

should form the basis for their behavior in particuiar contexts (both in formal and 

infonnal organizations). This sfhiationaîiy determined interaction can better be 



understood by referring to GoEma's (1959) notion of strategic interaction: 

Iudividuals typically make observations oftheir situation in order to assess what is 
relevantly happening around them and what is like1y to occur. Once this is done, they 
often go on to exercise another capacity of human mteiiigence, thaî of making a choice 
fiom among a set of possible lines of response. Here some sort of m x h h t i o n  of gain 
wiIl oflen be involved, o£ten under conditions of uncertainty or risk This provides one 
seme in which an actor is said to be "rational" and aiso an &&y neutral perspective 
6om which to d e  judgments concerning the desirabii and advisability of various 
courses of action (ûofnnan. 1959: 85-6). 

inspireci by this notion, Barth (1966) rnakes his theoretical mode1 to explain how the 

observable frequency patterns are generated. Barth beIieves that patterns are generated 

though processes of interaction and reflect the constrallits, goais, and incentives under 

which people have acteci in the aggregate. He holds that this transformation fiom 

constrainfs and incentives to &equentive pattern of behavior in a population is a 

cornplex process but has a distinctive structure of its own, and that by understanding it 

we shuld be able to explain numerous features of sociai fom. According to him, the 

processes which affect that transformation c m  be idenaed ifwe have a clear conception 

of transaction, namely: the process which resuits where parties, in the course of their 

interactions, reciprocally try to assure that the value gained for them is greatet or equal 

to the value Iost. 

At this point, Barth again refers back to Goffinan (1959) who compares intefaction 

with 'performance' and believes that there is dis~epancy between individuais' 

appearance and theu actual activity. 

if the activity of an individuai is to embody several ideal standards, and if a good 
showing is to be made, it is likely then that some ofthese standards d be sustained in 
pubiic by private sacrifice of some of the others. men, of course, the performer will 
sacrifice those standards d o s e  loss can be conceaieci and wiü make this sacrifice in 
order to maintah standards whose inadequately cannot be concealed (GofEmn, 1959: 
44)- 



Therefore, and according to Go5an an individual: 

tends to conceal or underplay those activities, fâcts, and motives which are incompatible 
with an idealized version of himseif and his products. In addition, a performer ofien 
engenders in his audience the beliefthat he is related to them in a more ideal way than is 
always the case (ibid, 1959: 48). 

Based on this perspective Barth introduces the phenornenon of over-communication 

that which confirms the relevant statu positions and relationships, and under- 

communication that which is discrepant in the particular situation or role-set. The &ect 

is to generate stereotyped forms of behavior in a pattern of social form in these 

situations. Such transactional viewpoint, as Barth (198 1) himself believes, serves as a 

necessary part of a model for the whole transformation fiom factors affkcting choices to 

empincal reguiarities (P: 37). By concentrating on trcmsaction he emulates what he 

regards as the most crucial aspect of the theory for his purposes and notes that: 

What is good in this view of transactions is that it gives us a Iogically consistent model of 
an observable social process. It is a model whereby one rnay generate forms according to 
the d e s  of strategy, given the parameten of value; and these f o m  generated by the 
model may then be comparai to the empirical patterns which one has observed. The 
logical analysis cm be rigorously separateci fiom the cumulative presentation of data; and 
the adequacy of such a model can in each case by judged by the degree of fit between the 
pattems which are logidy generated and the patterns which are observed. We are not 
co~mitted by any prejudged 'view of society' - the adequacy of the transactional model 
for any and every particular relationship is continuaily on trial. And since the model 
claims to depict actual empiricai processes, aii its part and its operations - its exchanges, 
its vaIue parameters, etc. - may be questioned and checked (&id, 1981: 39). 

By emphasiig on the concept of 'transaction' and assuming that it is irnplicit in the 

peoples' whole ideas of values, Barth then, introduces an "individuaiistic" theoxy of 

social exchange that can be distinguished fiom cccoUectivistic" theories for its 

concentration on the process whereby the various institutional elements within a society 



become intepteci, and the conditions and processes which may (or may not as the case 

may be) produce generaüy s h e d  meanings and understandings. By emphasirzing on 

individuals' choice-making behaviors and the way observable eequency patterns are 

generated by individuals, this mode1 mers  Erom the "coiiectivistic" modeis which define 

any social problem with relevance to structural forces controiikg human We. 

While many anthropologists and sociologists accentuate the importance of adopting 

syrnbolic interactionism or phenomenological approaches by towhing on the interpretive 

procedures employed by actors in their transactional activity, it is important to note here 

that the transactionai approach 1 am choosing to apply in this work diffêrs fkom syrnboiic 

interactionism in important respect. 

A transactional approach sees values and meanings ... as part ofan environment, aii of 
whose elements are brought into association through the search for benefits and rewards. 
Interaction is promoted according to this principle. This is not so with symbolic 
interactionism, which sees cognitive systerns, values and meanings as being created and 
as creating behavior independentiy of such prïnciples a s  ben& and reward. wet, this] ... 
does not deny some degree of overlap between the two approaches. Both view 
interaction and the nature of reiationships so formed as sustainkg and modiFjing the 
ideas, values, and meanhgs which have enterai into the proeess of social activity. 
[Therefore] ... the extent to wbich transactional analysis cm leghimately incorporate 
aspects of symbolic interactionism and phenomenological approaches depends on its 
reliance on decision making/xmximhtion principles (Kapferer, 1976: 12). 

The transactionai mode1 can therefore explain the generation of social forms and, 1 

beiieve, as well the variations withlli them as the centrai focus of tfiis study. 

The conception of transaction adopted in my research is intended to explain the 

generation of 'general fkatures' or regularities in social We. In this modei, pattern of 

social forms "are the cumdative result of a nuruber of separate choices and decisions 

made by people acting vis-à-vis one another" (Barth, 1966: 2). W e  this may illustrate 



Barth's objection to "cotlectivistic approaches", his view of feed-back effect embedded 

in the process demonstrates that through tramwtïon, patterns of individuais' choice or 

the shared values wdi be modified and 'correcteci' m the direction of the emergent forms. 

Inspireci by Barth's approack we now need to construct a theoretical model suited to 

our own purposes in this research, that can heIp us to seek students' ways of making 

choices and decisions when king suspendeci between different worid views. This model 

should enable us to provide what in Bucbignanï's (1982) view Barth's model origindy 

lacked. 

Barthian notion ofethnicity were very static; it was just something you had. AIthough he 
noted the possi'bility of taking on a new identity, his approach ria Ethnic Groups and 
Boundaries] could not easily expiain when &c identities were activateci or how they 
could change. Nor Barth was able to spec* clearly the h m e  of reference in which 
identities were me-@ (P: 7-8). 

Therefore, by applying Barth's later views for studying a group of people who have 

moved fiom their original natural habitat and who are in direct contact with many other 

différent groups who bave sidarty immigrateci to Canada we hope to prove that whik 

individuals' identities are o h  very fluid and situationally specific @id, 1982: 8), when 

located in certain socid contexts they are in e f i  with those contexts; individuals' 

identities are negotiated and traasacted by indiviâuals tbemselves and in e f f î  with their 

&al contexts. 



CHAPTER SIX 

NEGOTIATION OF IDENTITY: A MODEL 

The focus of this work is upon the micro-socioIogicai processes whereby children of 

ment immigrant fimilies (1) becorne aware of cu1tu.d contradictions in their lives and 

(2) make these contradictions mteiiigiile to themselves in discourse with other 

multiculturai students who have experienced comparabIe contradictions &/or with the 

meders of their youth group. However, rather than ûwelling on the "corrfiision" and 

"dissonance" engendered by the contradictions, and their dyshctional consequemes, 

the ernphasis here is upon the creative inteiiîgence of the students in dealing with the 

contradictions through interpretive techniques which (it is hypotheswd) give rise to 

distinctive multiculturai youth cultures whose existence has gone IargeIy unrecognized. 

In this chapter, 1 present a general mode1 which isolaîes the fàctors which 1 believe 

are crucial in understanding the process whereby children of immigrants cognitively 

adapt to the new situation. The purpose of comtructing such a mode1 is tint, to identify 

the contextual deterniinants of social actions, and to conceptualize how ethnic identities 

are negotiated (activated) and second, to capture the "fedback" that is involved, i.e. to 

allow for the fact that social institutions are as much created by human action as they 

determine the hurnan action. To orient the reader where I am kom theoreticaiiy, 

1 need to mention thai, 1 propose to make a bridge between some eIernents of syrnboiic 

interationism and transactionai anaiysis as my model's phiIosophicai background. 



As a presupposition of my mode!, 1 b e k e  that people live in a memhg&I universe. 

This idea is baseci on three fûndamental premises ofsymbolic interactionism, as 

The £kt premise is that human beings act toward things on the basis of the meabgs that 
the things have for them.. . The second premise is tbat the meaning of such things is 
derived hm, or arise out ofj the social interaction that one has with one's feiiows. The 
third premise is that these meanings are handied in, and modifieci through, an interpretive 
process used by the p e m  in dealing with the tbings he encounters @lumer, -9: 2). 

When facing discrepancies between home and school life, the students recopia 

these disaepatxcies and make sense ofthem in the fkst step. The students would then, 

have to look for an answer to how sorne agreement is reached when they cofiont some 

dZiiculty in providing a harmonious situation for the purpose of making less costiy 

involvement. In other words, when the students' definitions of their home and school 

worlds are in confiict, they have to seek to h d  an easy solution which wouid not cause a 

withdrawal fiom any of these circum~fances~ Due to the chiidren's indispensable 

involvement with both settings offendhg the n o m  of any of these settiags w d  have 

Thus the meaning of action has to be viewed in terms of the interlock b ~ e e n  various 
definitions of situations which are contingent upon an individuals' understanding of his 
place in any single situation (Meighau, 1986: 257). 

The students do not try to find solutions b r  the value conaicts entirely done, but 

engage in discourse with 0 t h  individuais who are in a similar situation. The cpestion 

thaî may arise here is, how are these individuals identifid in a group of students? 

Through interaction with others, certain indices ofbehavior whkh may not have 

standardized meanings witbh the students' communities, becorne meanin@ to them 



These indices represent difTerent meanïngs through the students' interaction with 

Werent peoples in different contexts. imagine for example, an o f i p ~ g  (A) of aa 

Wan-Kurd immigrant couple who have recedy immigrated to Canada As (A) 

becornes a student in a Canadian school system s/be experiences a condition of social 

change andior displacement. That is, values and noms in the home culture are 

challenged by exposure to pers  in the school setting- This, 1 believe, creates a unique 

awareness of (A)'s location in different social %orldsn. When among lranian-Persian 

friends, the basis of her/his interaction is more likely to be her/his irauian identity- Yet, 

among banian-Turks, it may become a non-Persian-Iranian identity. The person may 

later find an Lraqi-Kurd at school. At this situation, (A) may iden* hitn/herseifas a 

Kurd. ifunder a diirent social circumstance (A) &tds a fiend fiom elsewhere in the 

Middle-East, her/his religious (assuming they are both Muslirns) andlor Middle Eastern 

identity may become the main fiame of their identity reference. (A)'s identity in this 

regard, is subject ta some sorts of transformational or in Barth's (1969) view, 

tramactional processes. Based on king in different social contexts, (A)'s certain indices 

of identity such as lmguage, rituais, customs and traditions, religious betiefs, ethnic 

bdonghgness, etc. can take on different symbolic meanings. In other words, definitions 

of situations are negotiable according to the desires and design of the partners and the 

social contexts involveci. 

Here, it is important to stress this point (weii documenteci in anthropologicai studies 

of ethnic identity, Moennan, 1965) that while in particuiar social situations, the very 

same object of identity, for example, religion, may become a symbol ofbelongingness or 



inclusion, in a different context of usage, it may becorne a syrnbol of separateness or 

exclusion. in the &ove example, the same symbol that is exclusive in one context (e-g. 

Kurd/Persian) may be inciusive in another context (e.g. Kurd/Kurd). The point that is 

essential to coasider in my d y t i c a l  mode1 is the fact that the students' communication 

is in efféct with their atternpt to h d  agreements in many different issues of their social 

We. Among these issues, the most important ones are understanding dilemmas they have 

encountered as being situated between different world views. 

Through interaction with other students, cMdren of immigrants tend to form 
. . 

fiiendships with other students who are in simiiar situations and who share at least 'bme 

of the same bases of identity as their owa. By negotiating and re-negotiating the 

definitions of themeIves and their situations at a micro-level, the children corne into 

agreements with other students and partiCulady with other immigrant fellows on the 

definition of their present situations and the problems they are going through. 

Pt is] through a series of negotiations and batgainiags, [that] a number ofcompromises 
take place. Straîegies are developed by which some concessions are agreed by the 
various social factors invotved; certain interests are renounced in retum for reciprocated 
accommodation. . . . mt is tbrough identification and exploration of such practices that a 
point of interventioa is revded: in wming to know the real basis for action, we make 
available those areas upoa which people muld act in order to regain control of essentiai 
elements which influence SCMM conduct Weighan, 1986: 257). 

These compromises or agreements are therefore more or less transactory and are 

specific to the context of their interaction. As aiceady descriied, the shidents estabikh 

and mhtain this type of cccommunicating" or in Barth's (1966) words "ûansacting" their 

problems by selecting and 'over-communicating' (emphasiig) which of their statuses 

should fonn the basis for their role identity in dEerent contexts. To coaceptualize this 



situationdy-determineci interaction, like Barth (1966), we can refer to û o h  (1959), 

who suggests the phenornenon of "over-comrnunication" of that which c o h  the 

relevant status position and relationships, and "under-communicationn of that which is 

discrepant in the partidar situation or role-set (Barth, 1966: 2). Thus as Meighan 

(1986) points out: 

It is through carefid exploration of these dynamics which are, perhaps, revealed through 
coming to appreciate the differences between one partuer's intentions in interaction and 
CO-participants' interpretations and reactions to them that the 'hidden' eiements of 
interaction are revealed (ibid, 1986: 256). 

The effect of such transactive communication is to find agreements in many issues 

including a certain pattern of behavior in opposition to or interaction with two things: 1) 

the wider Canadian society and 2) the parents. To explain the dynamics of such social 

interaction 1 feel mmmitted to Go&m's related view which 'attempts to show how, in 

a wide variety of social contexts involving several different 'audiences', people seek to 

exercise and maintain some degree of control over their situation so that they do not 

suffer the embarrassrnent and personal distress that resuits when an asserted ide* is 

seen as a façade or shamn (Meighan, 1986: 256). 

Despite many diifferences, the students' similar situation that is conceived as a 

cumulative result of their interaction and negotiation over certain elements of their new 

life circumstances, nevertheless, empower them in many respects. Thus, as Meighan 

(1986) has remarked, people, in Gofhads (1971) view are seen as being involved in 

attempts to manage the impression they 'give off to others To improve this notion he 

The defition of the situation which is used as a bais of action by participants in that 
situation is a 'woricing consensus' arrived at by those involved in the speci6c social 



encounter. The Ievel of this conseasus Îs variabIe. Where people holved in a social 
situation share cornmon understandings and accept the vaîidity of each other's definitions 
it wül be strong; however, ifthere is disagreement or lack ofawareness by participants of 
their associates' interpretatiom, consensus wiu be weak (Meigban, 1986: 256). 

When the -dents' private ideas are recognhed and receive va~ictorion by others, 

these ideas are reinfirced a d  as a result ofthat the hidents feel being empowered. 

There are two key aspects ta this process of 'empowennent'. 

1. The students' view of reality is validateci or confirmed by other people in the same 

situation. So they are not the only individuals who feel suspended berneen their home 

and school values. There are m a q  other individuals who are m simüar situations and 

who have the same ideas and feehgs of wnfLict. As the fit advantage of tramacting 

their problerns, the -dents can thediore, overcome the feeling of anxiety and iso1atioa 

2. The students communiaite and share th& c r d e  intefpretations of their lives with 

each otber- This creates new informational resources which the students cm access to 

during interaction with fiends. To explain this point, 1 use data coîiected in an interview 

with two immigrant students (students 1 and 2). The foiIowhig is their explanation of 

how they behaved when they asked their parents to go out with their fiends. 

My parents did not kt me go out to an outdwr school pro- with my âiends. 1 told 
them, 'Wo matter what you say, 1 wiii go out with them because 1 know there is nothhg 
wrong with it. We are going to a d e  place, we wiil have a fbv  of school stdf 
supervising us, boys md girls will have separated rooms, etc.. ." Despite my parents' 
disapproval, I joined my fnends in that trip. My parents got very upset and angry with 
me at W. Although later on, the idea becarne less upsettmg to them, they still remilined 
unhappy about it. I feel this action proved two points: 1) I will continue to do what I feel 
is correct and, 2) 1 am just as concemed with my behavior and wel being as they are. 
My parents have now, leamed that such Bcfiyities are important to a student's social life 
in Canada Therefore, they try aot to over-controf me anymore. 



1 once wanted to go out with fiïends. My parents were too womed and therefore, said 
that 1 was not aiiowed to go out with my fiends- 1 understood that their arixiety was 
because of their love for me. On the one han4 1 did not want to upset them while at the 
same the,  1 did not want to miss that occasion- Moreovw, 1 did not like to accept the 
fact that as my parents, they had the ri@ of using their aurhority to stop me fiom doing 
something normal and Iegitimate in the Canadian Society. I f d  that if we were in our 
home country, hïs  right wouid be theirs, but we are no longer there, we are in Canada. 
Things are very Werent here and therefore they needed to understand my position. 
What could 1 have done in that situation? 1 did not want to hurt their féeiîngs and 1 did 
not want they think of me as a disobedient daughter. So, 1 started to talk to them and let 
them know that as their chilci, 1 respected their authority and was as concemed with their 
values as they were. But, as a very good and successiid student, 1 felt it was necessary to 
attend those outings. 1 &O told them that 1 needed to feel that 1 was tnisted. 1 therefore 
asked hem, Tyou do not trust me how can you expect other people to trust me? ; .. .". 
Through this conversation, 1 convinced my parents that th& using of authority and their 
lack of tnut in me could defect my social He at schooI and outside. This discussion 
worked v e q  weU They allowed me to go out. Yet, we stiii come across problems ci 
terms of getring their permission) whenever 1 want to go out with my friends. 

lmagine now, that the two students are fiends and as s result of theù daily 

interaction share the above information with each other. As won as they find out about 

the existence of discrepancy in theù fiend's schoo1 and home worlds they realize that 

they are not alone. By talking about their cornmon problems they mon come into 

agreement about theù conflicts, and as a result their feelings of loneiiness and guilt may 

get Iessened. What these students do at this point is 'transacting' their interpretations of 

theù wodds as wd as the ways they deal with these worlds. Out of this transaction they 

May corne into new interpretations about their Iife in their host society. By this, 1 mean 

that their inchoate feelings and ideas are given concrete expression. They are socidy 

shaped, refined and aquired a certain legitimacy as a result of the transactional pracess 

they are making themselves involvecl ia For example, when taking to each other, 

student (I), may present sorne view of how a child can practicaliy gain authority through 



making her/his parents understand how they are mistaken about their child/children 

Student (2) on the other band, rnay teach her/his fiend that children are verbaliy capable 

of convincing their parents to change their attitudes towards thea The two students 

tùerefore, share their information about chiidparent negotiation or transaction of certain 

indices of behavior in the new culture. 

Thesefore, the nature of contradictions with others as weii as with thek parents m an 

alien society rnay seem as a real puale to cMdren as fk as they are not in relationship 

with others. Nevertheless, through interaction with others they d 6 n d  certain strategies 

and techniques to deal with their contradictory situations. While at the beginning they 

may think that they cannot 6nd commonality with non-homogenous immigrants, they 

soon realize that there are many things they have in wmmon with these individuals. The 

typical things that make it possiile for them to &id out the common areas are: their 

conservative andior religiously orienteci cultures aad social organizations, authoritative 

societies, distinctive cultures and languages, endogamous mamage patterns, W y  

values, etc. When they find a person who cornes fiom situations which have some or 

men one of the above characteristics and enter into discussion about their situations, 

they can begin to overwme their feelings of loneliness by showing th& interest to 

negotiate and agree on some distinctive aspects of their lives. Furthemore, through their 

interpretations of their worlds, they stm to constmct a 'theory' to acmunt for the 

dismepancies, e.g., how and why their parents are mistaken and why they are right. By 

theory hue, 1 do not mean an abstract pattern of formal reasouing, but rather a theory in 

the sense of 'practid reasoning'. It is a 'folk' theory, perhaps impiicit and unformalid, 



but it is a theory nevertheless, Le. it is a premise upon which fiiture action can be 

predicted. 

By taking account of the students' modeIs or theories of social reality constmcted 

during their communication with others we can portray th& creative management m 

dealing with discrepancies between home and school in the new Society. Foiiowing the 

above argument that - as individuals, the -dents manipulate many indices of their 

identity, in order to create a 'dehïtion of situation' that is in accordance with th& 

interests and design5 as weii as other people$ defhitions - 1 can now discuss another 

supposition of the model 1 have outiined here. "In order to came into an account or' 

agreement on k i r  interpretations of different situations and definitions of the- while 

the students show more conformity to some subdilturai groups' nom, they may 

concomitantiy distance themselves h m  other groups which do not share the same n o m  

with thm" A further step the students may take at tbis point, is to develop their own 

sub-cultural n o m  and values through reinventhg an identity which wili enabIe them to 

h d  meaningfid solutions toward their conflicts, 

The students' process of interaction, negotiation, re-negotiation, and agreement is 

therefore, the key point of the dynamic mode1 1 am proposing to use in this study. Such a 

model can, 1 believe, capture the processes whereby new patterns (-dents7 peer groups' 

noms and values) emerge. My fint emphasis in tbis regard, is therefore, on conceptuai 

reality the students as individuals are making when participating in social interaction and 

wming into grips to deal with contradictions through transaction with others. My second 

emphasis on the other band, is on the cohérent meaningfbl universes that are produced by 

social agreements. And, the emphasis on "generation" of social agreements is the last, 



but in many respects, most important part ofmy rnodel. WhiIe similar to cognitive 

dissonance theory, the anaiytical model 1 have consûucted here, a .  that coberent 

conceptual orden are indispensable in shapmg fiunian beings' social lives, it does not 

take social structures as giwns. My analyticai model is therefore, generative, in the sense 

that it explains how new patterns of n o m  and values as coherenî meaningful universes 

emerge. As much as these patterns are cfeated by the individuais involved in different 

situatious and social contexts, aud in transaction with each other, once these pattems are 

established and fomed, they channel and mnduct the individuais behaviors in return. in 

other words, social institütions are as mucii created by human action as they determine 
' 

the human action 



CHAPTERSEVEN 

METHODOLOGY 

The purpose of this chapter is to descnie the techniques, methods, and strategies 1 

us& for documenting and analyzing the students' relationships with others as they make 

sense of their worid they are located in, negotiate and re-negotiate their deîïnition of 

these worlds and manage the contradictions between their worids. 1 d l  start this chapter 

by discussing my methodological perspectives in general. 1 wiii then go on to discuss Ihe 

speçific methods 1 have employed to coUect and analyze my field &ta 

Methodological perspectives: Tùcoretical background 

This research is addressed to the possi'bilty of implementing some sociologicai and 

anthropologicai research methods as weii as actiieviag a conversion between two of the 

major schools of twentieth centuxy sociai science theory. By using certain interpetive 

methods to elicit mors' models of their choice behavior, and by noting the similarity of 

these models to one particular variant of social cxcbange theory (traasactionalism), 1 

explore the possibility that, at least in certain types of situations (specidy the socio- 

cultural Me of children of ment immigrants), we can h d  social actors making sense of 

their own social existence by means of transactional models. 

This is an interdisciplinirry research designed to take account ofthe students' own 

ideas and mtentions when located in different sociai contexts and situations and in their 



discourse with their peers. In particular, foiiowing Barth (1987: 3) this is an attempt to 

recognize the creativity which directs us to go into specifics of belieGi and as not to map 

them out and depict them as stnictural wholes. Thereby, the methodological position 1 

have adopted in this research foiiows fiom Barth's statement, 

Much of my writing in the ensuing years has consequedy focused on the task of 
developing a perspective on the subjective and goal-pursing actor- This has entaileci 
taking up the questions of what place considerations ofvdue and utiIity have in 
canaliting the behavior of persons; the variation nduited in behavior and the fictors 
generating this variation; and what it is that propels and constrains individuai actors and 
thus shapes their behavior and their lives. I beliwe t h  a conceptual apparatus which can 
treat these topics andintegrate them with other major .,, concepts is an indispensable 
component in any theoreticai system ...(Barth, 198 1: 2). 

Althou& 1 fée! attracted to 'interpretive' approaches, 1 do not 1 s t  myselfto a 

methodology of 'observing' and 'descriihg' but supplement with the task of 'explalliing' 

which is centrai to tradition of objective approaches. To show where my rnethodoIogical 

approach diSien &om interpretivists 1 again, f o k  Barth (198 1) who states: 

Where 1 seem to part ways with most of ... them is in emphasizing the need to 
understand behavior simultanemsZy in two, differently constituted, contexts. One is the 
semiotic one, where strings of events are shaped by actors su as to embody meanings and 
transmit messages and thus rdects the d e s  and constraints of co~catiou. But the 
same events also enter hto the material world of causes and effects, both because acts 
have consequemes and because persons must date to others who also cause things to 
~ P P ~ K  

Within t& comprehensive perspective, most of my discussion ... has focused on 
actors' strategies of instrumentality and the aggregate consequences of such strategies 
(&id, 198 1: 3). 

And therefore, k e  Barth (1987), while 1 am by Weber's (1949) definition 

of culture: ''Culture is a fiaite segment of the meaningiess infinty of the wodd process, a 

segment of which humcm beings confer meaning and sigaifïcancem @: 8 1) and Geertz's 

(1973) formulation: "Man is an animai suspended in webs of signiIicance he himseif has 



spun" (P: 5), 1 attempt to c o ~ e c t  individuals' intqretatiotts into their larger system of 

world views and demoastrate how these worid views are subject to a process of change 

as individuais enter into social discoune and negotiate and re-negotiate thek 

interpretations of th& situations. Such an attanpt enables us to undersiand the web of 

concepts, connections and identities whereby the students' attitudes and orientations to 

the various parts of th& new worid are directed, shaped, and reshaped. It dso 

dernonstrates how new subcultures emerge and in turn how thqrjke&uck and d q e  

individuah' behavior, 

Even though the research focus suggests that a documentation ofthe students' 

interactions should be the core of study, I strongly believe that a consideration of the 

dyriamics ofthe students' cumulative relatiouships with each other can not be separateci 

fiom the observable patterns of behavior that provide the basis for the emergence of the 

shidents' sub-cuitures. To demonstrate such patterns as a process of 'subjectification' as 

weU ts one of the 'objectification', as my mode1 niggests, 1 have not stopped at a lwel of 

observing but have wmbined other techniques such as formal and informal unstructureci 

inte~ews for data caliacting. 

Through the model 1 have constructed ami the techniques and methods I have 

applied in this research, 1 therefore, strain to derstand the processes which children of 

immigrants employ to nsohre their problems. In this sew, I can apply the students' 

account of their world as a folk model to supplement my owu analyticai model. By dohg 

so, what 1 reaily seek to p s p  is not 'the tnith' itseifbut ratber, the tmth as people 

negotiate and therefore, &ring it fonvmdas an issue. While in this way, 1 depart fkom the 



dominant orthodoxies of theories like normative cousensus and strud-fûnctionalism 

which regard the social system as being logicdiy prior and therefore, determinative of 

individuals' lives, i, nevcrthdess resort to objectivist methods as a means of socially 

situating the ueativity of the students- 

What I want to emphasize therefore, is that the emergence of students' sub-cultural 

groupings is based on their social behavior which is shaped by corisciousness and 

purpose, and which is negotiated and which is relatai to the conceptua systems of its 

actors. In this sense, while not totally rejecting some positivistic approaches and their 

relevant methodologicai techniques, 1 abandon the assumptian that as victims of the 

social forces, the students are exposed to pre-existing social forces regula~g their 

behavior in the new saciety. As a means of providing both a descxiption and explanation 

of the students' meanin@ behaviors, 1 am therefbre irnptementing a combination of 

methods wtiich 1 beIieve c m  eccount for the students' subjective and objective behaviors. 

F i y ,  by appIyiug the above methods 1 have attempted to bring out and combine 

two opposing 'objective' and 'subjective' approaches of shidying the shidents' behavior 

into my research. This approach depends on a conception of the relatioriship between 

the individual and the miety and therefore implements both folk models and anaiyticai 

models together to study human action Both of these models focus on a transactional 

approach which models the ways in which individuals make sense of th& world and 

hplement their agreements when they are in relationship 4 th  others. By mnsidering 

these models we do not assert that our or the students' account of thé world is me or 

not. Instead, we enrich our understandhg of the cornplex situations the students are 



Iocated in and the ways they make sense of these situations through in tedon  with their 

peers. In this sense, as Barth (1987) States TaIli we need to beiieve is that we are 

develophg theory and method which enhance our ability to see and reflect on how 

culturai traditions cope with the task of understanding the world ... (P: 88). 

Specific methodologid perspectives: Empirical background 

1 have implemented both socioIogicai and anthmpologicai methods to document the 

students' behavior even though the research focus is more designed and ceatered around 

a sociologicd analysis of the students' behavior at home and school. Howevw, several 

techniques and methods are combined for the purpose of data coU&g8 WMe at the 

beginMng, the main plan was to implement constant techniques and metfiods of 

coiiecting data for the purpose of providing a solid anaiyticai ground for the dissertation, 

the implemented techniques in Eict ev01ved and were modifieci during the actuaî process 

of the research. The subtle changing and modification of the research method was due to 

(1) the occasional problems and difiiculties of accessing immigrant students as subjects 

of the study and (2) the continuous interplay between analysis and data collection Since 

the infonnants were not aii located in the same location (school), and came fiom varying 

culturai and administrative settings, the methods and strategies of data coiiection had to 

be m&ed as weii. 

While part of this study implements sociologicai research methods based on 

'objedfjring' the research subjects, it may be argued that as an 'insider' researcher, Le. 

one who is an immigrant and who has children attendhg public schoois, wilI h d  it 



dficuit to maintain dcient  social and emotionai distance Erom the research subjects 

and thdore  d fmd iî S c u l t  to be 'objective'My methodologicaI status at this point 

is like Aitorki & EI-Soih (1988) who do not ignore the subjective elements affecthg 

fieldwork and draw attention to the fkct that both researcher and infomiants participate 

in 'structuring' the social reality. I am dso attracted by Rabinow (1977) who beiieves 

that the data conected by the researcher is doubly mediated, kt by W e r  presence and 

then by the setf-refiection hdshe eiicits fiom the infonnants (Montazer(a), 1994: 3-4). 

As one of the many immigrants who have recently entered Canada dong with their 

f a d e s  and being interesteci in patterns of adaptation and th& inevitable resuîts such as 

identity change and cuiturai transformation, as weU as being interested in the nature of 

choices my own chitdren (as second generation Canadians) make at home (theu private 

world) and at school (th& major public world) 1 became interested in doing research on 

the effécts of the social changes on chiidren of recent immigrants to Canada in simiiar 

situations. The way in which apparently trivial details of the cMdren's eweryday life at 

home as a representative of traditionai culture and at schooI as a representative of the 

new habitat, with its own values and norms and socidtural  characteristics interested 

me and struck me as important research topics seemed to be illmhated by my studies in 

social theory. Hence, 1 resolved to attempt to apply certain theories and methods in a 

research study of a group of children of immigrant parents who are in many situations 

similar to my chiidren. Since as omring of ment immigrant f b d y  p u p s  to Canada, 

ai i  of my research subjects have socio-cultural Links of varying strength with their former 

home country, Le. at home, they are actively involveci in practicing elernents of tbeir 



parents' cuinire, 1 have attempted to document the way they strain to anive at patterns 

of behavior which enable them to validate certain aspezts oftheir identity, whiie at the 

same time behg weli integt-ated into the C d a n  n o m  by coming into new versions of 

interpretation of their home and school worlds. 

My specific methodological perspective in this sense is inspireci by Young and 

Goulet (1994) who beIieve thaf while the personal identiîy ofthe researcher is mostiy a 

matter of given, and therefore is fbllowed by some biases (discussed by Monwer (b), in 

CASCA conference, 1994), it is the researcher who shodd h d  out these aspects of 

hidher personality which are attuned to the research questions and who should try ta 

apply hem in hider -ch as a means of becorning seasitized and of experiencing the 

other peoples' perspectives (Montmer (a), 1994: 5). While my cross-cuItural sensitbity 

bas enabied me to feel behg activefy bvolved in the environment, for most of the periods 

of research I tried to provide a dear concrete, and taagiile explmation of the students' 

behavior by employing Barth's (1987) idea of locating hem in th& social settings 

(situations) and their praxis of communicatioa This, as Barth (1987) believes, tends to 

emphasize the place ofthe students' elernents of creatve behavior - that is derived h m  

their shared experiences with th& sub-cultural groupings and that is constmcted and 

directed by themselves in the costext of theu social life - more than the place of their 

belmior in the context of an abstract logid system constructed by the analyst. 

This nins counter to two common preaiises in our own scholarly tradition of knowledge: 
n d y  that an inaease in abstraction represents an inaease in tnith value, and that 
knowledge shodd be integrated into a univerd science (ibid, 1987: 85). 

This lads to the t k d  point in my methodological perspective which directs me to a 



micro-sociologicaI study ofthe students' bebavior, namely the intersection between the 

two 'objectivist' and 'subjectivist' approaches in social sciences. Despite the 

conventional wisdom which classes the two approaches as separateci ones, and despite 

the general tendency for most of the writers in these two schools to remah in separate 

epistemological universes, 1 have attempted to bring together these two schools in this 

dissertation 

Research strategies: 

1. Case study 

To discover how the chitdren of immigrant parents interpret and make sense of their 

cultural Mie by means of transactional models, 1 have adopted a case study approach in 

order to study different situations the studeats believed they were located in and to 

descnie the processes or sequences of eveuts in which their behavior occurred. 1 

preferred a case study approach because together with Y i  (1984), 1 believe that this 

approach could enable me to find answers to the "how" and ''why" questions" about the 

students' behavior when posing to contradictory situations in their cultural We. It is also 

usetiil to apply this approach %heu the investigator has little control over the events, 

and when the fecus is on a contemporary phenornenon witbin some red-life amtext" (P: 

13). Moreover, by implernenting a case study approach 1 could collect adequate 

information about what a group of students actually did in tcying to iïnd solutions to their 

problems as a result of feeling some discrepancies. To provide a detaited investigation of 

what may happen in cMûren's iives when behg confronted by contradictory situations, a 



case study apprcach wuld moreover enable me to enhance my understanding of the 

chiidren's Iives and th& behavior in th& relationship with their parents at home and 

with others at school. In addition, such an approach wuld generate an insigtrtful and in- 

depth understanding ofselected aspects of the students' hes according to their own 

While some believe that the case study approach has some weaknesses, such as: 

problems over confidentiaüty of data; problems stemrning fiom cornpetition of different 
interest groups for access to and wntrol over the data; problems concerning publication, 
such as  the need to preserve anouymity of subjects; problems arising from the audience 
being unable to distinguish data fiom the rese8ccher7s interpretation of the data 
(Macdonald &Walker cited in Boseîti, 1990: 39), 

1 tried to take an appropriate consideration of these poteda1 problems by foliowing the 

ethicai guidelines of Social Sciences and Humanities Research Canada (SSHRC). A short 

review of this guideüne can be found in the consent forms (see appendix II) addressecl to 

the students and their parents. F i i y ,  it should be added, the case study approach has 

some inherent strengths thaî can recover the potential problems. The strengths of this 

approach is briefly explaineci by Kimball Young (cited in Bosetti, 1990). 

Fust], the case study gives a more or less continuous picture through time of the 
individual's interpretation of his cwn experience and often that of others ... the nature of 
social reality is reveaied only when we know the meaning which people put upon th& 
expenences. [Second], the case study hnishes a picture of ... situations which give n'se 
to new meanings and new responses ... [third], repetitions ofsituations, rnemiqs, and 
responses may be noted and used for comparative purposes in forming generaiizations ... 
and finally, by the use of the case-study method inferences and generaiizations are based 
upon an intirnate knowledge of the situation and the; habits and attitudes of the persons 
interacting (P: 40). 

The case study methoâ therefore, could enable me to provide a detaiied examination 

of the students' behavior and their involvement in the processes of interactions with their 



parents at home and with th& fiiends at scbool emironments and the consequences of 

such interactions which are manifésted in the forms of shared meaallrgs and 

2. Data collection: 

III conformity with the case study approach, 1 wnducted this research using a 

qualitative methodology. The main attn'bute of this methodology, as Bogdan & Bikien 

(1982: 27) suggesi, is that the peoples' lives in k i r  "natural setting" are the key sources 

of data, while the researcher is the key instrument in descriiing and obseMng wents, or 

in inte~ewing actors în order to reconsûuct how they interpret or ascitibe meaning and 

signifieance to events under observation or consideration" (Bosetti, 1990: 41). As a 

rationale for adopting a qualitative research metbad fbr this study, and m &ta collection 

and anaiysis, 1 would Iike to refer to Filstead's (1970: 6) characterization of this method, 

Qualitative methodology refers to those research strategies, such as participant 
observation, in-depth interviewhg total participation in the activity being investigated, 
field work etc., wbich aiiow the researcher to obtain 6rst-hand knowledge about the 
empirical social world in question. Quaiitative methodology dows the researcher to 'get 
close to the data,' thereby developing the dyticai, conceptual, and categorical 
components of exphnation fiom the data itsef (cited in Bosetti, 1990: 41). 

By implementing such a qualitative research methodology 1 carxied out my research 

among a range of students attending severai Caigary public and separate high schools 

through several phases as the main steps ofmy research activities. In the 6rst phase, my 

principai concern was to elicit a corpus of information relating to the perception of cross- 

cultural contradictions, fiom a range of students attending several Calgasr public and 

separate high schooIs. To acquire prehinary information on the students' cornmon 

themes in as non-directed a mamer as possible in this phase, 1 showed the students a 



brief video, consisting of clips fiom existing videos depicting a sdection of cross-cuiturai 

dilemmas. The vide0 had already been checked and approved by the school 

administrators. The students were then asked to react to the video specifically, i.e., 

whether and how the scenes in the vide0 related to situations in their own iives. hirllig 

this phase, as much as possible, 1 endeavored to d o w  the studenîs discuss the situations 

among themselves. 1 reftained fiom asking leading questions, and intervened r d y  and 

ody to keep the discussion foaised on the topic. Some notes were taken fiom these 

discussions for the purpose ofestablishing wmmoa themes and acquiring a corpus of 

statements about the perception of the contradictions, as initial dues to the stmtegies of 

coping which will be studied more intensively in the next chapter. 

In the second phase, fornial but unstructured inte~ews with selected -dents who 

either participated in the fint phase, or students who were htroduced by these students, 

was conducted. The purpose of carrying out inte~ews at this phase of study was to 

provide information in greater depth on the students' reactions when wnfionting 

contradictions. The interviewhg at this point ofthe study was more diected and focused 

on specific situations from the lifé ofthe students (discussed in the first phase) and 

related to certain indices of their behavior (e.g., their relationship with peer groups, their 

pmctice with regard to symbolic markers such as clothing and food habits). This phase 

was intended to establish how specific individuds saw themlves as managing the cross- 

CUItural contradictions in th& ha. Since it was expected rhat students generally, and in 

particular at the point of entering into a new life condition (the school world), saive to 

aiinimize the contradictions by emphasipng those aspects oftheir culture which are 



shared between their home environment and those of generic Canadian dture, while at 

the same t h e  de-emphasizhg the discrepant elements, by focusing on s-c 

situations, discussed in detaii, 1 hoped to be able to document the students' 

interpretations in depth and in th& own words in this phase. However, it was discovered 

that, while at least at the beginning, some students had different means of managing the 

contradictions (shce each of &hem interpreied the discrepancy in hismer own way), in the 

later stages of fiiendship with their p e r s  (i.e., with other students who experienced 

discrepancy between their home and school lives) and during constant corniHunication of 

noms and vaiues with them, they staaed to find more cornmon ways of flitnaging 

contradictions. The contribution of peers to legitimize the students' interpretations in tbis 

regard, was discussed from the individuals' point of views at this phase of the research. 

In the third phase of the research, which was in fàct an outgrowth of the second 

phase, and partly synchronized with it, I attempted to meet selected sets of peers 

(identifiecl during the f ~ s t  two phases) for the purpose of discussing with them their 

peer-to-peer interaction in the context of the common cross-cultural contradictions 

which they fàced. The purpose of this phase of research was to gain nisight into the role 

of peer-group relations in coping with contradictions, and to determine how new social 

forms might emerge Liom these interactions. By meeting a setected subset of -dents in 

both individual and peer-group settings therefore, 1 was able to see some of the 

processes in action, i-e., in a group setting. 

W e  the data coiiection in the second and third phases of research startcd with 

unstnictured intemiews, it progresseci and evohed to somewhat more stnictured 



interviews as the research became more focused. The research questions at this point 

became clearer and more pointed, as simiiar themes of the students' life were fbund as 

the b a i s  of discussion An interview guide was therefore, established and refined at this 

point and was used as a starting point for two Wer steps in îhe process of coiiecting 

data In the first of these, the interview guidehe was to be empIoyed when attempts 

were made to ideatify the themes that had emerged durhg the 6rst phases of research. 

Based on the intekew guidetiae and as the second step of advancement of the 

investigation., certain topics of inquiry that were evenWy turneci to an open-ended 

questionnaire sheet, were worked out. This quedomiaire was administered to for the 

purpose of obtaining information fiom those studemts who participated in the fkst phase 

of research but who did not feei cornfortable about king intervieweci face-to-&ce. By 

distriiuting the questionnaire sheets among these groups of students, it was suggested 

that the students could initiate their own ways of sharing their experiences with the 

researcher. Talking onto the tape or writing papers in response to the questions were 

suggested as examples of other ways of responding to the research questions. While six 

students were wilIUig to talk on tape, a couple of them wrote about their experiences on 

papers. Forty interviews in ali were conducteci dwing the period fiom February 1996 to 

September 1966 and through the above stages. 

To complement the information and themes that emerged Eom the interview data, 

and to provide new perspectives and insigùts to the evolving themes which were 

grounded in the data, participant observation was used as a ftrther strategy of data- 

collection, coucumnt with the interview conductioa. Tbrough participation in some of 



the students' ESL classes, th& lunch times, their gaîherings in certain places (e-g., 

watching their preparation performances for their inteniationai week in one of the 

schools, attendiig the interview sessions earlier than the appointed time and IeaWig the 

schools later than each i n t e ~ e w  session, going into the schools' cafeterias and liraries, 

etc.), 1 was able to obtain a closer view to the world of the students, to get to how them 

and to be known and trusted by them as weli. Through participant observation, 1 was 

able to ampl* the written record of what 1 heard ancilor obsemed. Finally, the researcb 

was supplemented by insights derived fiom tallcing to the school administrators, ESL 

teachers, and other staffwho worked with the students on a daiIy basis (e-g., lirarians, 

consuitants, etc.). 

My own multicuitural identity provided a ready means of access to the world of the 

multicuiturai students with whom 1 had contact during my participation in certain clubs, 

socio/cuiturai and reiigious activities, gatherings and religious observances. My 

attendance at these public gatherings provided me with the o p p o d t y  to d e  contacts 

with students who experience cross-cuiturai discrepancies, as weil as their parents and 

relatives. 

Daîa collection procedures: 

There were several hctors iduencing the sample selection. The schooIs were 

basically chosen fiom aii four major quarters of Calgary (the Northeast, the Northwest, 

the Southeast and the Southwest) concentrating on schools which had large muiticultud 

populations. FoUowing contacts with the Calgary Board of Education and Calgary 



Catholic Board ofEducation and the s c h d  administraors in charge of research 

projects permission to conduct my research in tive of target schools was granted. Each 

school introduced one ofits Mas the schooi's representative to coordùiate and assist 

with the research conduct in terms off8alitatllig access to the research subjeçts and 

supervishg the research program. The main contniution of the staffat this point, was 

first, identifjing children of immigrant pareuts and second, Eicüitating these students to 

become involvecl in the research project as subjects of the shidy. The research 

coordinators identifieci different mges of students according to their se& length of stay 

in Canada, and nationality andlor ethnic idemity. (See appendix I). Wfrüe in the fint step 

of the research, a broadly representative sempling was chosen for the purpose of 

identifyhg and selecting those interviewees who could best mea the purposes of the 

study, the research population became a sflowbaii sample in some cases in the Iater steps 

of the research This occurred when some of the subjects of study found they enjoyed 

participating in the research and felt cornfortable to recommend and encourage their 

fiends to join the research project. It was at this point of study where sekcted 

hdividuals (out ofthe fÏve selected schoois) were also identifieci for in-depth interviews. 

Consent fom were provided to explain the research purposes a briefreview of the 

theories and rnethodology, benefits of the nsearch and assurance ofwnfidentiaiiîy and 

anonymity (See appendix m). Beside their own consent those students who were below 

the age of eighteen had to have their parents' signaîure on the wasent f o m  ifthey were 

wiiling to participate in the research project. Students above the age ofeighteen did not 

need to have their parents' consent. 



Data interpretation: 

To interpret and make sense out of the coiiected materials 1 adopted data analysis 

procedures most appropriate for the qualitative research techniques. By arranghg the 

interview transcnpts, fieldwork notes and other materiais that 1 coiiected during the 

research project, 1 became fatdiar with the main outcome of my data and stated outlines 

of inquj. to be foiiowed in the subsequent interviews. 

Data amiysis started soon afker 1 organized the data, divided and classified it into 

different categories based on certain themes, and synthesized it £br the purpose of 

searching for patterns. A part of data anaiysis, in this sense, occurred concurrentiy with 

the process of data coUection. M e r  any f0m of participation in the fieldwork and each 

interview conduction 1 kept notes about the observed events as weii as a record of my 

interpretations of the events or experiences. Through this process, 1 was able to idente 

emergent common themes, questions and viewpoints that provided me with the 

opportunity to gain a comparative perspective on the outcornes of the students' 

reiationships with each other as weii as a comparative perspective on the results of my 

field w o k  for example, their age and gender differences and the different expenences of 

various ethnic groups. 

To make sense of data and to provide a refiectke analysis of them during different 

stages of the research and to identify the potential themes and questions about the 

students' lives, I used GIazer and Strauss' (1967) andor Strauss and Corbin's (1994) 

constant comparative method of grounded theory. According to this theory, '%he sample 

as weii as the analytical categories and hypotheses are developed aii dong the research" 



(L.aperrière & et ai, 1994: 197). Such theoxy is in fact, a methodology that aims at 

constructing theories with a speciai interest for processes and interactions (ibid, 1994: 

197). Grounded theory is therefore, 

a generuf meihodoIogy for deveIoping theory that is grounded in data systematidy 
gathered and dyzed.  Theory evolves during actual research, and does this through 
continuous interplay between anaiysis and data coiiection A centrai feature of this 
analytic approach is "a general method of [constant] comparative andysiin (Gluer and 
Strauss, 1967, P: Vi), hence the approach is often referred to as the constuni 
comparative niethod (Strauss and Corbin, 1994: 273) 

Although the information received &om such ernpincally grounded methodology was aot 

of dlicient depth to allow me to document the students7 relative sas in aegotiating 

soIutions to the value confiict problems deriveci fiom their mdticultural i d e ,  it 

neverthdess serveci to S o m  and direct the data coiiection in the firrther stages. To 

provide a means of more detailed anaiysis of the students' choices, mtewiews were 

mostly transcribed &er they were conducted. This enabled me to enrich my refiections 

on the interviews for easy reference during the final stages of analysis. 



In this chapter my sole aim is to present to the reader a representative sample of the 

i n t e ~ e w  tapes and notes. In this respect, I am going to present the research subjects' 

own characterization of their situations in their adopted socieiy. My methodology at this 

point is geared for producing some data which is selfexpIaaatory. Data subsequently, are 

not subjected to an analytical procedure; giving the reader a sarnple of interviews and 

responses and keeping the data separateci fiom any analytical generalization, wiil make it 

easier for us to move to the next chapter which intends to be aaaiyticai. This will satisfY a 

purpose ofthis study which, as expiaineci eafier, is to elicit the students' interpretations 

of their chosen behavior at first, and in the foUowing chapter, comecting these 

interpretations into their Iarger system of world views through an analytical 

demonstration 

Typical questions (See Appendix LU) asked of the informants were centered around 

the subject of the students' social He at school and home, and the discrepancy they fdt 

as a result of differing expectations of these two wodd settings. These questioas are also 

asked to serve the purpose of opening topics for discussions relevant to the studeuts' 

lives in Canada Not aii of the responses were directiy relevant to the questions 1 asked. 

Nevertheless, some of them were r d m t  to the topics or themes tbat were aiready or 

later asked during the interview or in the questionnaire protocol. Also, the students' 



interest in taiking about their public and private life is not the same among the whoIe 

sampfe population Most of the data are therefore, centered around balfof the students' 

staternents, who are mostly attendhg public schools, as weii as some of the information 

the researcher bas observed as a participant. However, a briefintroduction of the 

infonnants wîii be foUowed by the students' statements of certain aspects of their lives in 

thek adopted society in this chapter. 

These staternents are provided in response to a series ofunstrucaired questions 

arranged before and evolved during the research project- The students were fiee to 

answer the questions in the order they preked, they did not have to respond to the 

questions they did not wish to and they wuld add anytbing they would like. W e  îhe 

coliected data did not therefore, foiiow any rationai order, 1 have trieci ta organize and 

classiS. it according to the themes and ideas implied in the final questionnaire protocoL 

The data has ben broken up into difkrent pieces of themes as fiîr as it bas kept its 

clarity. Further classification bas been avoided with this regard. You may therefore, in 

some cases b d  some ideas or thenies that have come under certain questions but are not 

quite relevant to them. Yet, for the purposes of clarity the order has been kept. While a 

range ofresponses were therefore given to the questions, in the following, 1 am going to 

show (1) what the average wmmon respoases were and (2) what the extremes or 

typidy  different ones were. 

1. Introducing themsclves with their fvst name or r pseudonym, their place of 
birth, theu origind home country or the culture[s] they arc identifid with, when 
they immigrateci to Canada (if they did), the countries or places they have d m d y  
lived in, their age, theù grade and anything they like or fecl nccessary to add. 



Shim moved to Calgary five years ago accompanying her famiiy who followed her 

sister and her sister in law's advice to immigrate to Canada Shina's sister bad aiready 

rnoved to Canada foiiowing her marriage with a Lebanese immigrant to Canada Shina 

speaks English very well and has some Lebanese and Indian fiends. She has not had any 

Canadian fiiends so Eir and is not interested in haviug any. She likes Canada and feels 

there are no problems regarding her immigration. She believes that there are many things 

in Canada that ciiffer fiom her home country. As an example, she points to religion and 

remarks that aithough it was di£Ecuit for her to foiiow the d e s  of her religion in public 

in the first days ofher moviug to Canada, it has become easier with tirne. 

Rita is aiso Erom Lebanon. She bas lived in Canada for a year and W. She stiIi 

cannot speak English very weii. She was interviewed twice. During the 6rst intenriew 

due to the language bamer she could not m e r  some of my questions. Later, when 1 

interviewed Rita a second time, she expresseci her willingness to sit with Shina as her 

only Lebanese fnend, and talk more about herself. in the second interview S h  worked 

as a translater whenever the communication became diBicuit. AIthough Rita does not 

Wear hijab (a woman's head covering according to the n o m  of Islam) she and her 

f a d y  believe in it. She respects the n o m  and values of her famiiy- These culturai 

d u e s  are mostly religion oriented. She is more cornfortable being amongst her own 

Lebanese-Muslim community. 

Sara is bom in E q h d .  Her parents are Egyptian. They moved to Canada in 1969, 

lived here for a couple of years, moved back to Egypt, stayed there for a few years ,and 

then immigrateci to England where she was boni, She has had short visits to Egypt 



several times. Sara has two older &ers. Her sister's interest in continuhg her education 

in medicine in a Canadian schooI was one of the reasons, mong others, that her M y  

moved to Canada. Sara is a Muslim and just as her mother and her older sisters she bas 

started to Wear hgab' since two years aga. 

Hana is the youngest member of a Paicîstani famify. She has t w ~  sisters and three 

brothers. In 1993, their parents decided to move to Canada in spite of th& interest in 

their home culture. She and her f b d y  have strong bdiefin their retigion, I s h  Due to 

their betief in the Ahmadyyah faith which was not approved by most of the Muslims in 

Pakistan they decided to leave their home country to seek better conditions oflife in 

Canada She believes in hijao and her dress is a form of loose Pakistani national dress. 

Emy and her youger sister Samy, are the youngest children of the family. They 

immigrated to Canada accompanying their parents and thei. older brother. Due to the 

problem of unemployment (for the Ahmadyyah sect foilowers) in Pakistan, their fkther 

and older brother worked in Kuwait for severaI years before they immigrated to Canada. 

Since the rest of the W y  lived in Pakistan, immigration to Canada could provide the 

means of their M y  reunion. Just as Hana, Erny and Samy believe in hijab and respect 

the n o m  and values of the M y  which is mtegraîed to Ahmadyyah Muslim W h .  Their 

dress was similar to Hana's. They had a long rectangular sheer scarf around their neck. 

When 1 met them at sch001 they said that they pded their scarfup on their head 

whenever they were out of school or h g  with their -y among the members of their 

own community. 

' islam's rituai requiranmt for the mo&st covning of the (mejdy womai's) bady including the hcad in 
diffêrent cultures and lepi ttaâitions it is intezpretcd diffaeatIy. 



Fatah, a mneteen year old niend of the above three students is an Isma'ili M u s h  

onginally wming Af#mistan. Farah and her famiIy üved in India for five years 

before they immipted to Canada in Febniary, 1993. She lives in a f d y  where most of 

the traditional noms and values are p r d .  As the oldest chiid of the M y  and due 

to the [engui of her residence out of her home country, she has not been directIy exposed 

to these nom. Yet, as she States, their traditiod n o m  are strongly preserved by ber 

parents and the mernbers ofthe community they are atliliated with. Her mother, for 

instance, wears h&iab. Yet the style has ben  changed since they have moved to Canada 

Although Farah does not Wear hijab she respects the values and noms of the M y  and 

the Isma'ili M u s h  community. 

Sima. is a sixteen year old East Indian student who moved to Canada in 1991. She 

believes in Hinduism b ~ t  respects 0 t h  CUItures and religions as her own. Her fiiends 

corne f?om dinerent ailturai and reiigious backgrounds. She enjoys her life in Canada as 

a result of her si@cant progress in being integrated to Canadian culture. Being weU 

adjusted to her adopted society, accotding to herse& is the key to her successflllaess and 

happiness in her ftture Iive in Canada 

Homa, Reno, Sara, and Sprink an aii East-Indiaa Sikhs who in spite ofnot behg in 

the same class and age group are fnends. 1 met them al in the same place during a lunch 

time afkr rny inteniew with tIana and Farah. They were among a group of non- 

Canadian f d e  students who were rehearsing a dancing program to be perforrned 

during the'i iaternafionai weck Whiie they had not attended the 6rst group meeting 

which was set in the &st stage ofmy research, through their peer group, they had found 



some uiformation about it and expressed th& willingness to be inte~ewed. They aii 

spoke English very weii, but their preference was to be intewiewed together. Since two 

of them had to Ieave for their class at that tirne, 1 set up a group i n t e ~ e w  and met them 

Iater at the same place in the school. 

Ehsan, the ody male student among the twelve research informants who attended 

one of the public schooIs, moved to Canada around September 1995. Before coming to 

Canada he and his famiiy stayed in Turkey fbr six months. They had to leave lran before 

Ehsan's fifieenth birthday. Otherwise, according to the Iranian mat ions ,  Ehsan could 

not have left the country pennanently until he would have finished his two year militaxy 

service duty, starting after his eighteenth birthday- They appiied for immigration tiorn the 

Embassy of Canada in Turkey. Ehsan has a younger sister and brother. He had a iittle 

knowledge of English before immigrating enabhg him to improve his language abity in 

a faster rate than his peers. This has a h  enab1ed hiut to h d  a few fnends Eom diverse 

cultural backgrounds during bis short stay in Canada. Yet, he beiieves he has to work 

harder on learning the language in order to be able to fhd more firiends including 

Canadians. 

Wendy, Loretto, Bob, Alice, and Ferin among other students chose to talk on tape 

(by receiving the questionnaire protocol) instead of being intewiewed by the researcher. 

The first three of these students who came fiom Hong-Kong, Philippines, and China 

respectively, talked individtiaüy while Alice and Ferin, p r e f d  to tak together at the 

same tirne. Alice was from Hong-Kong whereas Ferin who was born in Vietnam was 

originaliy Chinesc. Except Bob who was bom in Canada, the rest of the above were 



recent immigrants. 

CIaudia, who was born in Hong-Kong and immigrated to Canada as a one year old 

girl was inte~ewed by telephone. Liida as a Canad'liin citizen who was born in China 

and moved to Canada in 1990 and her fienci Maryam an Iranian gifi who moved to 

Canada a year later decided to write d o m  about their private and public lives on paper. 

Linda and Maryam have been Eends since Maryam has moved to Canada. They met 

Claudia when they went to junior high school and as fiench, they have wntiuued their 

relationship. They had graduateri firom junior high school when 1 ma them as my 

infonnants- They were about 15 years old by that the. 

Riia, Mark and Olivia were the oaly students who accepted to be interviewed in one 

of the Catholic Schools. Mark, as my Grst informant, moved to Canada dong with his 

mother and bis nine brothers and sisters, in May, 1994. About the end of the interview, 

Olivia, Mark's girlfiiend who is the same age as Mark, 18 years old and studying in 

grade II, joined us and became my second intemiewee in that Catholic schooL As a 

member of a family of three, Olivia h e d  with her uncle and her grandmother in Canada 

She was sponsored by her uncle. My third informant Riia, a 26 years old student 

studyhg in grade 10, w u  interviewed right &er Miche1 and Olivia She taiked to me 

about haif an hour at school Later, that day, when 1 was le-g the school 1 met her 

again when going back home. We walked together and took the same bus and then the 

city train. The taik on the way home provided me the chance of gaining more informaiion 

about her We. 

The rest of the students who studied in another Catholic school were mostly 



intervieweci in groups of three a d  four. It w a s w  Amir who among the othefs 

preferrd to be intedewed alone. He is orimnally an East Indian and is the only child of 

his fàmiiy. Amir was born in Canada but around the age of two or three his M y  took 

him to Qatar. They stayed there b r  fbur years and then moved to U-AE. They lived 

there till august 1994 and moved to Canada aftenward. 

Among the rest of the informants Ana Maria and ber dder sister came h m  El 

Salvador and lived with their fitther and their step mother and step brothers. Their 

mother alang with their two brothers is living in El Salvador. Adalo and John, as twin 

brothers were born in Canada, they left Canada when they were about twelve to thirteen 

years old, stayed there for a few years and came back to Canada around September 

1995. Shce there is no prelïmhaty infonoation about the rest of the inforrnants attending 

the rnentioned Catholic school I wiii end ttiis part of the paper by introducing thern only 

according to the interview groups they participated in. The informants were intewiewed 

in the foiiowing groups: (1) Ada, Mac, and Tad, (2) Mary, Lyne and Morisa, (3) Richy, 

Rose and Terry, (4) Jane, Lili and Francis, (5) Alex, Abe, Joe, and John. A demographic 

description of atl of the above students accordhg to age, sex, length of stay in Canada, 

original nationality, and their range is Iisted in appendix 1. 

2. On how the studenb feel about th& soeitl life in Canada, their originrl culture, 
nad the advantriges and disadvantagcs o f  lmng in Canada: 

The initiai question, "What do you like about Canadn and what don't you?" could in 

most of the cases help me to find out wbether the students felt they were eiperiencing a 

major problem as a comeqyence of their immigration to Canada. "7 like Canadan was 



the very setmment most of the students expresseci about tbeir sociai life in Canada The 

reasons the students presented for their contentment in iiving in Canada was various. 

Morisa, Amir, and Sarah, for example, prefened to üve in Cauada d e r  than their home 

countries because they pointed that there were more opportunities in Canada than iu 

their original country. Amir and Morisa refend to the opportuuities in education 

(learning the English tanguage and having access to secondary education). Aiong with 

these opportunities, Sarah had more to say in this regard 

I reaily iike Canada. Before, in England, people were more consemative. Here, the 
people are more tolerant to other cultures ... 1 went to an aU girl school in England. So 
that was my problem 1 prefa to go to a sctiool in Canada There, 1 could feel myselfto 
be a part of the whole. We were separated h m  the majority. That is not because 1 or my 
parents wanted that. I am not the kind ofperson interested in sepamhg myseiffiom 
others. 1 am an easy going person ... So & is not really me who makes the separation, It 
cornes fiom the 0 t h  side. 

Sarah at this point, m e s  the 'socigr' as the major cause of their separation fiom 

the majority. When 1 asked her why she was enroiied in a segregated school she was not 

straight forward with her answer. Nwerthe1ess, her statement on diffemit types of 

schools in England and boys' and @ris' varying academic achievernents could not be an 

irrelevant response to the question. 

It is proven that girls l e m  better than boys. ... The school 1 attendeâ was a grammar 
school ... and that is why we can find segregated schoois in Engiand. 

The follow up question 'Where were the -dents usuaiiy fiout in your school?" could 

however, provide a complementary response to the above questio~ 'There wereSn she 

replieci, "a f&Iy large Asian c o m m e  and then British at our schooi". She then 

contuiued, '7 did not like beuig addressed as a 'Pal# by the British students as the 

majority. 1 took it as a sign of btolerance in my former school. Yet, as fàr as 1 found 



myselfamong minority groups at school1 felt happy". W e  at this point, she 

appreciated her Caaadiaa school atnmsphere for its to1erance she still considered her 

British identity a matter of forhine since it made her adjust more easily to the 

circumstances ia her Canadian rnixed school. 

When I carne to Canada I went to a mixed schoot 1 was therejust for one year (grade 
12)- People there, were very nice, very nice (she put a great emphasis on this statement) 
and the teachers were just great, ... but 1 suppose when 1 came in, 1 was a littie womed 
and that was my problem. 1 wasn't that open right away. Yet, 1 think other girls 
(Egyptian?) would have had more probIems; maybe someone coming (directly) fiom 
Egypt or someone younger than me. 

Some of the students stated that they liked to he in Canada because they could 

enjoy the best of both of the cultures- Sima who was an originaliy Indian student coming 

to Canada about five years ago, for exampfe, said: 

I Iike it here because now, 1 can have the best ofboth cultures. Everything that came up 
interesting here, 1 joined it, k e  Christmas and Easter. 1 am now enjoying being a part of 
both cuitures. 1 h d  them both very ibn and 1 like the variety living in Canada brings. 1 
do aii the is in my tradition as weiî. 

W e  the same as Sima, Sarah declared that by Living in Canada she could take the 

best of both Egyptian and Canadian cuitures, she believed that there were certain thhgs 

in her Egyptian culture that were important to her and that she could not gain them 

easily in Canada 

My parents gave me the Egyptian cdture and the religion and 1 also got the Westeniized 
aspects of the Canadian and its luxuries here. Life in Egypt is tough and 1 don? lmow if1 
couid live there. But 1 think 1 miss something that people in Egypt take for granted and 
that is praying in the mosque and hearing the d. 

Hana also ked most of the aspects of her lifé in Canada except the fact that she had 

to be more economically independent in her fiiture. 

What I don't üke about Canada is that we (women) must work here. We can no longer 
- --- 

' Or am: the c d  for prayer, ci MMusPiri (Ambic, muadheu) 



be dependent on Our parents to support us for education and everything. Higher 
education here is very expensive so 1 have to work here and study at the same tirne. Back 
at home, it was my dad who was working and supporthg us. In terms of the idea of 
being dependent or independent, it is a big change here for me. 1 have never worked so 1 
don't redy like the idea of being independent yet. 

Farah at this point agreed with Hana and remarked that she missed her country 

because there, (it sounded as if she was talking about the t h e  when they were living in 

hdia) they had their own house and car while here they just owned a car. She then 

continued: 

If we are nine members in a fâmïiy at least three of them shodd work but there, one 
person is enough to support the others. My dad was workiug t&ere and our job was to 
have fiia 

Tresa and Riia coming fiom Nicaragua and Philippines said that they Ioved to live in 

Canada because they liked the sense of fieedom that exists here. Riba also added that she 

liked Canada because aspects of Werent cultures are appreciated in Canada- And the 

same as Ria, her fnends Magie and Mark (Magie's boy fnend) remarked that they were 

impressed by the opporhinity they had to enjoy certain aspects of their own culture here 

in Canada. To explain her interest in her iifie in Canada, Magie recalled the information 

she had received fiom her social studies: 

1 was really impressed when 1 came to Canada. Canada is a muitidturai country. 1 fée11 
am in my country. Here you can go with yow own cuIture uniike America that is like a 
melting pot. There is less violence here than the USA Unfike the USA there is more 
fieedorn here to keep your dture .  

Lyne who is born and r a i d  in New York and is the ofipring of a Chinese couple 

iives with her uncle in Calgary. She dso liked her We in Caaada because in her view, that 

there is Iess violence, and more peace and &et in Canada wmpared to her country, 

USA. Lyne's idea in this respect was unlike some of her peers who felt less secure here 



in Canada wmpared to their home country. Yet, they did not consider this as a serious 

problem For example, when 1 asked the students about what they did not like about their 

life in Canada Tresa said: 

What 1 don't iïke about Canada? 1 don't know. ... Based on what 1 have heard, 
sometimes it is too dangerous here, like the crime ... but 1 haven't faced anything scary 
yet. 

Richy, a Fipino immigrant to Canada dong with his two country-mate fiiends Rose 

and Terry seemed to be more certain about their answer to the above question Whiie 

they all mentioned that they liked Canada, thqr stdI dîd not like the gangs and the easy 

access to dmgs and weapons in the country. Ehsan, a sixteen year old boy from 1 rk  also 

expressed his happiness in gaining k d o m  as a result of moWIg to Canada Yet, he did 

not iike the 'iinlirnited W o m "  that exists here because, according to him, such 

âeedom couid resuh in disadvantages such as the students' using dmgs and dcohol and 

smoking cigarettes as well as its foiiow up consequences such as car accident, cxime, and 

While missing fiends and datives andlor language problem were also common 

concerns with most ofthe -dents who have immigrated to Canada within the last 

couple of years, ody one of the -dents wunted these probleais as reasons for being 

interested in gohg back to her home country, Lebanon During interview time with Rita, 

who is the last child of her M y  immigmting to Canada foiiowing her eldest brother, 

she did not show any interest in her socid Mie here in Canada. While a year and halfhad 

passed fiom Rita's leaving her home country, she couid stiil not speak English weii 

when 1 met her. In the first day of the interyiew when I met Rita individuaiiy, she couid 



ody respond to a few ofmy questions in short phrases or sentences. The oniy thhg that 

she wanted to express on that day was that she was interested in the kind of life she had 

already been situated in 

I don't redy Iüre it (Canada). Fi thing, 1 don't realIy speak the Ianpage. Secondly, 
the weather is different. 1 don't have many aiends here. 1 just have two fiiends at school. 
One âom Lebanon and the 0th- one h m  Russia I still miss my old âiends. 1 don't like 
the Canadian culture. 

Rita tallced about some other aspects of her social life in Canada as other reasons for 

her disapproving feehgs about her live in Canada According to thek relevance to other 

topics of discussion, some of her views in this regard d be brought up. 

3. About their friends, theù or&h and culture, how muiy they am, to which of 
them they fcel closest, theu activities and hobbies when they are together, and 
anything else they would like ta add in this regard. 

h terms of their relationship with tiiends, none of the male students but A& felt 

having any difficuity in finding fiiends. Most of these sîudents stated that they had many 

fiiends (rnostly above ten) but as their very close âiends, they usudy refend to those 

who had s idar cultural backgrounds to theirs. Most of these students mentioned they 

were participating in athietic prograrns when they were among tbeir fieeds at school. 

When out of school, they played or watched games and went to bars or restaurants with 

their fiiends. Some of these students played in their school teams. At home, they 

basically watched TV or played video games as th& hobbies. 

Ali of the female students shidying in Catholic schools, the same as most ofthe 

Middle Eastern female students had fiends who carne fiom societies where they s h e d  a 

Lot of cultural backgrounds. Students from Latin America, for example, r e f d  to their 



cuiîure as Spanish and introduced their %ends as being Spanish regardiess of their 

nationaiity. This was the same among the students coming fiom Orientai societies. In 

generaI, the femaIe students attending Catholic schools reporteci that they spent some 

part of their fiee t h e  with fiends at the maü in their neighborhood. They aIso spent 

some t h e  together in th& houses watching movies and chatting- A fèw of these 

students' subject of taikiug was 'guys'. They said they were interested in this subject 

because it was fun. Some of these students cornplaineci about their schoob' regulation of 

calling th& parents when they were absent. These students believed that in spite of their 
- 

M y ' s  values they sometimes needed to go out of school with thei. 6iends. They -- 

believed they wouid not break the noms of their culture and reiigion iftheir parents 

controiied them less. Yet, among these students, a few of them felt Iess restricted and 

sometimes broke their M y  des. Fraacis, who cornes fiom El Salvador and who rives 

with her older brother as the only member of her family living here in Canada, fi>r 

I sometimes go home later than my curfew. Ifmy brother asks why 1 am late, 1 bring 
some excuses such as, 1 couldn't get on the bus on tirne. 1 also may go out with fiiends 
inctudii guys but I don't tell my brother about W. 

When 1 asked Rita about her relationsbip with her fnends and other peoples out of 

home she responded: 

1 have relatives and wmmunicate with them. My Russian fiend and I both know a little 
bit of English but we stdi can understand each other. ... 1 can't visit my fiends and they 
can't visit me because of the distance. 1 don't have a car and 1 can't dmts so it is 
d ~ c u l t ,  

At this point, 1 told her that I was sure she would understand Eagfish in a few more 

years, and as a result, she wouid be able to overcome most of the problms she 



mentioned duriag the inte~ew. Her immediate respoase to my comment was not 

cornmon with the other aewcomers' views (such as Ehsan' and AnaIMaria7s) who 

expected to have some Canadii friends as soon as they wodd gain the ab* to speak 

better in Enpiish, 

Yes, 1 am sure 1 wouid be able to make more fiiends later, but it does not mean that I 
wouid like to be with them very oftee 1 won't go to their parties. I won't go to their 
dances, 1 won't drllik and 1 won't do m .  things that they do because 1 am not ailowed 
to do these things. And even if1 was dowed to go out with them I woddn't féel 
comfortabIe. 

In generai, none ofthe Muslim female -dents, except Sarah and Farah, showed any 
-4 

tendency to make Canadian aiends. None of these students (except Maryam) were 

aliowed to go out with their aiends. TheV relationships with fiends were limited to 

taIlring over the phone and meeting each other at each other's houses. Maryam, Sarah. 

and Farah had establisheâ more relationships with aiends including boys although these 

relationships were basically academic orienteci. However, ail of the M u s h  students, but 

Rita, were happy about the situation in which they were located. 

Amir responses compareci to his other male peers were typicd. 

The thing that I don? like about Canada is the fact that people are not IÎiendly. When 1 
fïrst came to school noboây iiked me. They treated me as a stranger. 

Yet, this feeling had not affectecl his whole view about Caoada. On the corn, he 

looked at the problem âom a positive perspective. 

The thhg that 1 like about Canaâim social life is that people get dong with other people, 
aIthough 1 haven't had a fiend so k. 

He thetefore, did not believe that the probIem was irresolvable. He couid see himseif 

having fiiends in the near fuîure. The next year, 1 have to try to make some aiends." he 



stated. 

As mmied students, Hom and Sara, find themselves mosîiy among Indian fiends. 

Reno and S p d c  have foud h d s  h m  Aga, Pakistan, Iran and even Canada Yet, 

their relationship with their non-Indian fiîends is limited ody to conversation over the 

phone. They believe th& âiends understood theV situation and therefore, did not expect 

to meet them out of their homes- 

Spri& the same as her other Indian fiends, was not happy about the way she had 

ben treated by other students and speciaiiy Canadians. 

Here, people stick together in groups. Our culture is different âom C d a n s  and it is 
hard. Sometimes, people who are nice are sti i i  womed to have relationship with you 
because of others. 1 have not been able to bemme fnend with Canadians because they 
don? waot to accept my culture. I do have fiends who have accepted my culture but 
they are not Canadians. The Ladians are not racist but they (Caaadians) are. ïhey pretend 
they are not, but in their hearts they are. 

Yet, Sprink was todong forward ta haviiig fnends âom various groups including 

"whïtes" (her and some other shidents7 term to refer to Canadiaas). 

I don't think that 1 shoddn't talk to white people. 1 wouid like to have difTerent aiends 
from different cultures, 

Farah and Haaa, the same as their hdian peem complained about the situation where 

students like them had more difiïdty in establishing âieadships with 'whites' than 

others. According to them, this was speciaiiy difticuit in the iïrst years oftheir 

immigration when the problem of language was joined to the problems of racial 

ciifferences. Yet, both of them had accepted this situation as a matter of m. Hana for 

There are maay people living h m .  So we can say that there is a Iittie bit of racism here 
that we face when we wme to Canada. But we get used to it later. 



She then stated that she had to correct herseifby cbanghg the terrn 'racism' to 

'feelings of king different', for she still believed that "diversity' was more respectai 

here than anywhere eise. She then becomes more positive in defining her situation in 

terms of her reiationships with friends. 

1 have four fiends whom 1 am vg. close with They are a l i  giris. We s h e  secrets and 
talk about our problems- My best &end is Hana Yet, my fiendsbip is not h t e d  to 
these four. 1 have fiends fiom a c a ,  China, and Pakistan 1 also have guy fiiends. Most 
of them are Indians, 

Shina's view of h a  social lXe and her reIationsbips with eends was different fiom 

her Indian and Muslim peers. While the same as the above students she had not 

estabfished considerable relationships wah Canadians W o r  the students with diverse 

cuItural backgrounds she was stüî vev happy about her social He. Shina's fiends were 

mody Lebanese but considered it as a pnvilege to estabiish fiiendships with those 

students who came fiom simitas culturai backgrounds. She stated, for example, that it 

was easy for her to communicate with her Indian fiiends although they did not share the 

sarne religion with ber. 

Culturalfy, we Imked very much alike when I f ~ s t  niet them. 1 did not Wear hijab when 
we moved to Canada. I was very young at that tirne. 1 was not aware of the ciifferences 
before and w h  I met my Indian fiiends, Now, 1 h o w  about our reiigious differences. 
But, we share stuEabout our religions that are OK to talk about. 1 don't teii them things 
they wouldn't understand. 

She then adds that she doesn't Iike to tbink about their reiigious or racial merences, f i r  

she declared that it was not going to be helptiil in Cariada. She then pointed to the tbbgs 

that mattered to her with regard to her choosing of fiiends. 

I becorne fneuds with people 1 h d  nice and the religious diEerences does not matter in 
Our socid life. With my fiends now, we s k e  some similat f a d y  values compacing to 
the Canadians and 1 don? want to bang out with the Canadians, adapting their culture, 
and forgetting my o m .  



Sima and Sarah present more approving points about both their reIationships with 

fiends and their fnends' attitudes towards them in contrast with the above student 

Sima, who has iived in Canada for a longer period of time than her other Indian 

peers declared that she had experienced more success in establishing her social life at 

school and in public. She stated that over tirne, she had gained the knowledge and 

experience she was after. 

As a result of my having tnends ftom different cuitures, 1 now can have the best of both 
cultures. Everything that came up interesthg 1 joined it like Christmas and Easter. 1 am 
now enjoying being a part of both cultures. 1 h d  them both very fun and 1 like the - 
variety living in Canada brings. 1 do aii the stuff that is in my tradition too. 

Sima then points to her new strategy, speakïng in English, as an important key for 

opening the doors of Eendship with others. 

1 like speakiag English to my Endian fiends because it gives none-Indian people the right 
to understand. 1 will be mde to those who do not know our language if1 talk in our 
language. They may also think that we are tailcing about them 1 like gMng everyone the 
impression that 1 am open to them, regardless of th& nationality. Misunderstandiags can 
be avoided that way. Besides, the more we talk in English, the better we get at speaking 
it. 

Although Sima, among al1 of her Indian peers, seems to enjoy a considerable amount of 

fieedom, M e r  investigation shows she is still Iimited with almost the same barriers. 

My fiiends are fiom Canada, Jamaica, Pakistan, and Iraq. 1 have a relationship with my 
Canadian fiends after school. 1 uniaiiy talk with them over the phone. 1 have not had the 
chance of gohg out with my Canadian fiends yet- Over the phone, 1 sometimes Say îhat 
1 w i U  be out with them but when the time cornes 1 never go because 1 don't feel1 üke it. 
Before, my parents did not iike me going out with my non-Indian fnends, but as they 
bewne more fàmüiar with the culture (they are working here and have leamed to speak 
Engiish), they are OK with my going out with them. They give me much more fieedom. 1 
don't think that this is because of my culture. Not at aii. It is because of their f i e r  
understanding of the Canadian culture. 

Sima, at this point, links her new achieved fieedom with her fàmily's exposition to 



the new n o m  and values of th& adopted Society. Yet, she does not believe she can use 

this Eeedom to estabiish considerabte relationships with her Canadian ikiends. 

Now, 1 go out with my fîiends a lot, but not with Canadian 6iends. It never works out 
with them- 1 think that this is because of the cultural ciifkences between us. 

Sarh considers the Westernired aspects of her identity as an important reason for 

her feeling cornfortable to be among diverse fiend groups. 

I have lots of fiiends both at school and out of school- One of my fiends is Polish, the 
rest of them are mostiy Egyptian and Canadian. 1 have about six close fiends. Maybe if 1 
came straight fiom Egypî, 1 wouidn't have much in commn with them but the fact that 1 
have been brought up in the West, aad the fact that we are aii in the enginee~g 
department maka us close. 

As a M& male student, Ehsan's news about bis social life in Canada are * many 

ways different fiom most of the female Muslirn students. During the short period he has 

lived in Caaada he has found some Giends fkom a few Merent culturai backgrounds 

including Canadians. His sacial We is in fa% influenceci by his goal toward adaptation. 

The f?iends I have chosen so f8r have not been exacüy based on my choice. Now, most 
of rny fiends are Asians. ïhey are very good f?iends. Yet, 1 believe we should try to 
adapt ourselves to the situation we are in. It is not possible to keep yourseifaway fiom 
things around you. That is why 1 have tned to have some Canadian fiiends and so fàr 1 
have got a few but I would like to have more and extend my relationship with the ones 1 
have. 

When 1 asked Ehsan about the Limitations he has in order to achieve his goal. He pointeci 

to the Ianguage and cultural clifferences as the important barriers. 

1 wuid almost speak English when we moved to Canada. Yet, it was not enough to 
enable me to fhd Canadian fnends mon. Yet, it may have not been the main reason. 
Shce our culture is closer to Asians, probably it could have been one reason why 1 have 
found more Asian-Eriends. 

Ehsan then talks about the strategies he has employed to find îliends fiom diverse 

cultural background S. 



We should leam how to find cornmon things ammg ourselves when we are together. At 
school, so fkry the common area has been more re le~nt  to the school programs and 
activities, especiaUy the athletics. In the famüy level, the best way to set relationship with 
others has beai through some commmity center prograrns such as the church programs 
or athletic activities in the neighborhood. The best way to comrnunieate with others 
through these community s e ~ c e s  is to talk about ourseives and our cultures as Eir as 
long as it is about the things we share. 
AIso, cuituraUy speaking, some of us are very close. For example, I have Muslim aiends 
who practice religion. 1 gwss they are Sunni but 1 haven't asked them I have not taiked 
about my sect (Shi'a) as weU. When among Canadians, 1 have not taIked about the 
differences betweeu my culture d theirs. My Canadian fnends have aiso not asked 
anythùig about my country. 

This remindeci me of what Shina said when she was talking about the reasons for her 

tolerance with the Merences between- her culture and her Indian fiiends' culture, - 
? 

Neverthdes, the difference between Ehsan's and S W s  social Mie was in tenns of their 

level ofâeedom to set relationship with aiends fiom diverse CUIhmd groups. This issue, 

made me go m e t  and ask him about how he dealt with cultural Merences when he 

was among his Eends. h terrns of whether he Mt there were any problems he faced 

co&ontiag different cultural situations he believed he did not really have any problem 

When for example, he was asked how he dealt with the noms of food, cross-gender 

relationships and comulljcation with non-Maas at a f8müy level he stated: 

In terms of differences, 1 have not experienocd or felt anything. 1 have not had any 
problems so fir. We (the M y )  have mt so Eir made reliltionship with people Merent 
nom us but that is just because we have been here for a short tirne. My parents are now 
taking some classes. So fàr, they have not fwnd a job. So they don't have many 
relationships with people living here. In the future, we will be establishing such 
relatioriships. Nevertheless, 1 have found very close fiends h m  ciiffixent cultures. My 
friends are âom Pakistan, Vietnam, Canada and two brothers who are fiom the 
Kurdistan of lnq. when among fnends, each ofus may not Iike to eat some kind of foods 
and since it is a matter of taste we c m  eady say we do not like to eat certain h d s  of 
foods. My Muslim friends h r  example, do not eat pork 1 penoadiy do not me to eat 
pork and it makes serise to everybody. None of my finends have so fàr been smokers or 
addicted to any dmgs or alwhol. 1 don't drink or smoke and 1 dont thiak 1 would feei 
iike doing so. 



At this point, Ehsan did not mention whether such feelings and behaviors were 

resuited h m  his reiigious beliefs or they were just a matter oftaste. He ody referred to 

the way he was raised in his family and beiieved that in the firture he wouldn't have any 

problem with regard to his relationship with fiends. 

M e r  1 become eighteen years old, 1 may attend some parties or gathe~gs where some 
of my fiends or other attendee's may smoke or drink. S i  1 am not interested in these 
kind of activities 1 won't have to be involved with them. There are dways some people 
who the same as me, are not interesteci in such activities regardles of their culture or 
religion. 1 also don't think my parents will have any problem in letting me be with my 
fiends outside of schooI. 

4. About cross-genda relationships. 

AN of the South Asian f d e s  reporteci experieacing of some limitations in 

establishing relatioasbips with their male peers. Due to the n o m  of their comuoities 

and according to their M y  culture, these students were not allowed to have any sort of 

cross-gender relationships. Girls were not guaranteed to find someone fkom their own 

culture as thei. hture husband ifthey already had relationships with boys. As a result, 

reiationships with fÎiends outside of school as weii as cross-gender relationships were 

generdy avoided by these students. 

The M u s b  fernale students' comments on their reiaîionships with their d e  peen 

were more reiigious oriented. Except Sarah and Farah, for example, the rest of the 

MusIim f e d e  shidents did not beiieve in any sort ofrelationships between boys and 

girls. The students' relationships with boys were timited to participahg in school 

projects and activities. Indeed, none of these students expressed any kind of objection to 

this way oflifk, for tbey mostly thought that in MwIim communities there was no need 



for such relatiomhips. In fact, some of them even appreciated this view for its religious 

value. 

While Emy and Samy were happy about behg in Canada, they did not appreciate 

what was happening here in tenns of cross-gender re1atiomhips. Emy for example said, 

''the tbing that 1 don't like about Canada is the sex and the kissing that is constantiy 

going on It is disgusting." and then her sister continued, 

The thing that 1 don't like about Canada is teen smokers and drug users and drinkers. 
We both wouid welwme Caaadian fnends but only girl fiends. We are not aiiowed to 
have boy fÎîends. 1 think that this is a reiigious vim. Or maybe we are not aiiowed to 
have boy friends but they (they point tu some Indian shidents) are aiiowed. B is not 
mentioned in th& religion. But 1 am not sure how their culture views this. 1 thintc i t  is 
both the religion and the culture that does not d o w  us to have this type of relatioaship. 

Sima's view about the cross-gender relationsbips had also affécted her approving view of 

the new cuiturai environment she lived in. 

1 like every aspect of Canadian Iiving except that I miss the true love that existed 
between the Eastern people. In here, "artificiai" love is too common. People don't reaUy 
know what love is. 

Yet and in whole, she did not approve of her peoples' view about cross gender 

relationships as weii. 

1 don't like our culture because guys' Lives are much easier than @S. They caa do 
anything and still be noble, but a girl in our culture cm ruin her life forever with one 
event. If you go out with a guy and the people see you and then you many sorneone else, 
the people will say, "Oh, 1 saw her with that other guy, I saw her ..." and then probably it 
(the marriage) won? work out. 

Sarah has dealt wiih this problem in her own way. To hm, the relationships between 

boys and girls in certain environments (e.g., in the workplace or at academic settings) is 

indispensable. Since most of her peers in the Engineering Department are males she has 

found her own way of making fiendship with these students. Unlike the rest of the 



Musiim female students who were hesitant ta think about having any cross-gender 

relationships, aad uniike the Indian students who could not establish relationships with 

their d e  peers because of their traditional nom,  Sarah believed îhat there could not be 

any problem in this regard if the persan was open about her religion and let others know 

about that. Her words in this regard are worth hearing. 

Most of my fnends in engineering are guys. My fnendship with them is the same as with 
the girls. We go outside together, we chat and talk and ... do activities together. We 
watch soccer, or do projects or  things like that. 1 don? go out alone with guys- They 
know that and they know that thsy caanot ask me to go out with them. In order to go 
out with a person you need to know the person at W. And rny fiends know that 1 have 
&th in my religion and they know what it is al1 about. 

In answer to my question, whether she has ever been asked to go out with a guy and 

what she has said or done in that case her respond is positive. 

1 have had fiends who have asked me to go out and 1 told them 'no'. Ifthey ask me why 
1 wouid explain. 1 am very open and they know. 1 ahways go out with a group of fiends 
but not with one. 

Sarah's respond to the question, whether her reaction to everybody who asks her to 

go out would be the same is aIso interesthg to mention. 

If somebody, as a Westerner asks me to go out with no wrong intention (dating as a 
couple) and 1 lcnow that the person does not know about my religion, f wouid say OK 
But 1 would suggest we go somewhere like a bowling place and in a bowling place you 
need to be in groups. 

She then txies to convince me that it is possible for people to foliow the ruies of 

religion and at the same time not to be worried about cross-gender relationships. She 

demonstrates such possibîlity accordmg to her own way of reasoning: 

1 am not the sort of person to accept anything if1 don? believe in it. 1 have to believe it 
in order to accept it. And in order to accept tbings, 1 would ask '%hy", so ifsomebody 
asks me to go out to a movie or somewhere m private because that person ne& to be 
with a fiend andlor because he does not have any other fiïends as good as  you are, 1 
would Say, lets go to a public place. 1 would Say, it is not necessary to go to a movie or 



somewhere like that. We can go somewhere else. Ifthe person redy thinks of me as a 
fiiend he wîii understand what 1 say. 

While the Spanish and Oriental kmde students did not feel having as much 

restriction in having reIationships with boys as the MiddIe Eastern and South-A.Sh 

students they stili did not feeI Eree to establish reIationships a boys beyond school 

work AU of these students arpressed some sorts ofculturai comrnitments in îhis regard. 

Magie, Mark's &fiend was the only fernale informant, who among the whole female 

sample, had a boyfiiend. Magie znd Mark's family were in fict aware of this relationship. 

Magie who iives with her uncle and her grandmother said that since she and Mark were 

going to marry and were foUowing aIl of ttie d e s  of their religion and culture they did 

not have any difiïculty in pubiicizing their relationship. She added that her relationship 

with Mark was of a platonic nature. 

ALI of the male informants regardles of their cultural background did not feel they 

had any sort of diiculty in making cross-gender reIationships. Yet, noue of them but 

Mark from Philippines and John, Lorette's twin brother fiom CMe had so far been 

involved with girls as their fiiends. 

Ehsan talked about his relationship with girls and noted that he had not already had 

any giri6iendY but to bim, this did not mean that he codd not have had any. He believed 

that even here, in Canada, boys and girls were still living in different worlds and made 

their own separate groups. He beIieved that the relationship shared by boys and girls in 

western societies was v q  ciiffirent ffom those in eastem societies. 

Here, the main reason for boys' and girls' having separated worlds is based on different 
outlooks they have. Boys are mostly interesteci in atbletic activities while girls are less 
interesteci. Girls prefer to be less physically active but more sociaiiy involved. Boys, are 
almost opposite. Aiso, boys' and girls' hobbies are not exady the same. Yet, both boys 



and girls have the chance of tatking to or being with each other. 

In answer to my question, whether he believed he could have any sort of 

relationships with girls in the fiiture, Ehsan feft positive. He appreciated the situation that 

existed here, in Canada, in terms of letting boys and girls feel fiee to establish 

Isolation is the cause of the sexes viewing each other as alien (Ehsan presented this issue 
in a joking manner). This proves negaiive, as males and females tend to not understand 
each others' motives and/or interests. This is not good at al1 Boys and girh must be 
together to know each other. The criticism we hear in the non-Western societies about 
boys' and girls' relationsbips with each other is not really present here in Calgary. One 
probable reason could be the Mstence of difkrent cultures here. 

Ehsan then pointed to the effect of parents' over-controlling their children in non- 

Western societies and believed that such kind of controbg couid cause chiidren to get 

involveci with many unpleasant activities such as buying adult newspapers and movies. 

Yet, he did not believe that this was true in Canadian societies. He pointed to his famiy's 

possible attitude towards his fiiture relationship with girls and expressed thai he did not 

expect to feel any conflict. Nevertheles, when 1 asked him ifhis parents would f e l  

cornfortable to see bis sister estabiisùing any sort ofrelationships with her d e  peers, he 

did not give a cIear response. "My sister is still very young.'' was the only expression he 

presented with this regard. When asked to be more specific, he replied that as this 

situation was not clear in his imagination, he couldn't predict the outcornes. He then 

remarked that bis sister was one year younger than him and therefore was not in a 

situation to concern the family with this issue. 

5. About their famüies' attitudes toward their relationsbips witb friends, their 
clothing, their hobbies, and their soeiai activities. 



Uniike their male peers, the fernate students mostIy coming corn oriental and Latin 

Amencan societies, expresseci having diEcuity (although not as much as the Middle 

Eastern and South-Asiau female students) in establishing fnendships with boys because 

of th& families' wncems. Most of these students said that according to their M e s '  

values they would be aiiowed to have relationships with boys when they reached their 

twenties. While they did not have considerable objection to this matter they did not fee1 

confortable about the fàct that such restrictions were not applied to their male siblings. 

They also did not have the same amount of h e d o m  in t e m  of havmg out of school 

acîivities nrch as gohg out to certain placer and CUrfew. While oome of them could 

spend a M e  part of their time out of schooi, they di respected their M y  values and 

thetefore did not go to bars or restaurants which were not approved by their parents. 

Farah, arnong aii of the f d e  students is the oaiy one (except Magie who is Mark's 

fiancé) who points that she had a boyfiitmd (as her fiusband uow) before. Among a11 of 

the Middle Eastern students, she is also the only fernale who bas ttad relationships with 

maIe students at school. Yet, this bas not totally been approved by her parents. When 1 

asked Farah to taik about her W y 7 s  attitude toward her fiends she said: 

They did not feel cornfortable with my fnends before. 1 was going out with girls and guys 
despite th& disapproval. 1 did not like th& over-controllhg me beaiuse 1 did not do 
anything wrong. 1 think ifthgr over-control us we might sometilnes make a wrong 
decision such as going away fiom them. So, 1 went out whenever 1 felt like it and 1 told 
them that despite th& feelings 1 wiii coatinue to do what 1 th& is right. 1 did it because 
I thought it was not ri& that they did not trust me. I bave so fslr done whatever 1 
wanted to and nothing has happened to me. 

At this point, 1 asked Farah to be a little more specific in explaining how and to 

what extent she had limiteci her relationship with guys- Her response to this question was 



not very clear. 

1 have had guy fiends but they have not been involved with anything like drugs or 
smoking. They are di smart. We work together in the Iibrary dong with girls. We have 
had al1 gone on camping trips. Last year, we had a camping trip. To my mother it was 
OK but my father did not want me to go out for this trip. 1 said, "this is my first 
experience to go out with %ends, 1 like to eXpenence new things and 1 don? like to lose 
this chance. 1 want to become a jounialist in the ftture- 1 wiU therefore, have to travel fkr 
fiom home, so 1 need to start haWig such kind of expenences fiom now. Such reaction 
changed them a lot. 

How did this incident change your parents' attitude toward you? 1 asked her and 

when 1 found her not replying to my question 1 thought that my question had not ben  

clear enough. 1 therefore added, T a n  you explain it by giving me an example?" Farah at 

this point, broke her silence and responded immediately: 

You see, 1 have younger brothers and &ers who sometirnes would Like to go out with 
fnends or attend birthday parties or hotiday parties like Christmas or Canadians' 
celebrations at their houses. At 6irst, they did not Iike to let any of us go out for such 
parties. My youiger sister once saisaici, '1 I s h  1 was born in a Canadian M y " .  So 1 
thought, since 1 am the oldest child ofthe M y  1 must change things and my reaction to 
them has in fact changed them a lot. Now, they d o w  their kids to participate in maay 
activities like swimming, soccer, sküng, and activities like those including camping. 

1 interrupted Farah at th is  point and asked, "Couldn't your parents' changhg of 

attitude be a result of their giving up to the new situation you brought into the family?" 

Farah shook her head and disagreed to this point and said: 

1 don't think that this changing of attitude towards us is because they have no other 
choice. 1 thùik they have lemed this through their relationship with other people. We are 
Isma'ilis and when we go to our moque, we meet different groups of 1srna'i.h fiorn 
dEerent parts of the world attendhg ceremanies and praying. These people corne fiom 
Aûica, India, Pakistan, and rnany 0 t h  places including Canada They have different 
cultures and al1 know that to be able to live here we should accept the Canadian cultural 
system as weil. 

To emphasize on the importance of adaptation to Canaâian cultural system she then 

points to Hana and continues: 



Like Hana for example, ifshe wants to work in a place üke McDonalds, she has to Wear 
its unifom Ifshe doesn't, she can't work We have to work in order to be able to h e  
here. 

Hana who bas listened to Farah for a considerable period of time intempts Farah 

and says: 

The reason 1 am so obedient to my family is because of my religious beîief. Yet, 1 am 
aware that 1 would Like to be able to talk to guys in certain situations. We samethes 
need to talk to each other in order to know each other better. But 1 am not 
interested in having any relationship fkher thau this with guys. 1 do not therefore obey 
my parents by force because 1 believe in what they believe. There is not therefore, any 
sort of serious confiict between us. 1 doa't really Iike to lose my community and 1 want 
to be acceptabie. So 1 don? mind if1 can't work in certain places because of religious 
beIief or because of my dress. 1 don't even mind not king able to have relationships with 
guys. 1 am engaged. It was amangeci but 1 am happy about it. 

Here, Farah internipts by opposing Hana's view about the cross-gender 

relationships and remarks: 

I strongly recommend boys and girls relationships before marriage although my parents 
do not beiieve in it. Before I was married 1 had a relationship with my husband. Such 
kinds of reiationships enable you to lcnow aii guys better and to know what kind of guy 
you are going to have as your tirture husband. If you don't know your husband before 
marriage, it wiil be diBicuit to live with him. 1 was my husband's &fiend for a year and 
a halfbefore mamage. Then my f d y  figured it out and therefare, 1 told him that we 
had to stop seeing each other. But he said that he Ioved me and therefore proposeci. 

Hana enters the conversation here and tells Farah, "Ifyou beiieve in what you Say, 

how corne you ended up marrying your boaend as soon as your fàmiiy f'ound out about 

your relationship?" Farah's respond at this point is irnplicitly close to what Hana already 

mentioned about her interest in keeping her bounds with her community- 

Aithough 1 strongly recommend a boy and girl relationship before mamage, 1 don't 
beiieve in any physicai rehtionship. The reiationship should be set just fôr knowing each 
other better. 1 donPt even believe that 1 could have any relationship with a n o n - A f j  
or somebody out of culture. 1 don't want to lose my relatives' respect. 1 want to always 
be considered a member of our community. 



By Iooking at each 0 t h  and sharing a d e  it seems that Hana and Farah have 

eventuaiIy corne to a m d  agreement at this t h .  

6. about their parents' relationships with tbem in tems of trusting andfor 
controlling, their attitude toward thcm a daughter or a son, md/or the older or 
younger memben of their families. 

While Mark and Magie, the same as aiI of the male students did not teel any sense 

of being controlied by their parents, Riba, the same as most of the non-Middle Eastern 

and South M a n  femaIe students betieved that they were over-controiied by their parents. 

Since Riia's voice at this point is simiIar to these groups of femde students it is worth 

hearing bis point. 

1 usudy like to spend some t h e  with my fiends. 1 have the same number of boys as rny 
fiiends as girls. If1 go out with them, 1 know that 1 won't do whatever 1 thuik is wrong. 
My parents know all about this. 1 try to do what my parents want but it sornetimes is 
hard because my values in some respects is not exactiy the same as them. They don? let 
me go out to the bar with my %ends. That's 6ne kause I usualiy do stufFwith my best 
fiiends (she points to Mark and Magie) whenever other fiiends are going to the bar. Yet, 
1 think that parents should trust kids, who are like us. Mostly because we don? do 
anything wrong unless we are provoked (by hem?). 1 think that kids know that they 
should not abuse the rights their parents give them. 

1 then asked Iüia how she dealt with this situation. 'PO you do anything to express 

your feelings?" 1 asked her. Her response to this question was interesting. 

1 try to deal with parental over protection in the ways of communication. 1 try to explain 
that we are in a difkent country and we don't have to keep aii of our old rnorals. 1 try to 
exphin that 1 sometimes don't see things the way they want me to, and that 1 am a 
different person h m  them. 

Riba then remarked thai it was not just her parents who put her under pressure. Her 

brothers were aiso di86:dt. 

We have ten people in our f d y .  Sornetimes my older brothers put too much of 
pressure on me and controI me more than my parents do. My brothers aiways teii my guy 
fiiends that ifthey cver hurt me they wîli kiiI them But they are just joking. So my 



fiiends do not fée1 bad. Yet, my brother means somethhg. 1 therefore, can't share my 
secrets with my brothers. I share them with my sisters. 

On my way back home, where I met Ria at the bus stop again, Riba talked more 

about her cross-gender relatioaships as a part of her private E. 

I once, had a Canadian boyniend. Based on my culture and reiigion, 1 think of a 
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about my diierent d t u r a i  views in terms of our relationship. He made me sure that he 
understood me, so we could not continue that h d  of relationship. Now, we are just 
fnends. 
1 now have a boyfiiend who is fiam Singapore. He is 24 years old. He is my brother's 
fiend. He is like a brother to me. We sometimes go out and have a meai together. We do 
not have any physica relationship. We just talk about n o d  smE In the Philippines, we 
believe that boys must propose to girls and this m s t  be done through their f d e s .  
Boys must request to have a girl as their fùture wifé. We do not fie to go out with them 
very easily. This is more romilntic. 

&%a was not the only mident among the informants who had made a certain way of 

making relationship with her boyâiend so that it could be approved by her family. 

Magie's reiatiooship with Mark and her other friends was also supe~sed by her uncIe. 

Whenever she went out to a party or with a group of âieods, she had her uncle with ber. 

Yet, she did not think of it as a problem because she believed that all of her fiiends 

including Mark knew about her life and therefore, eveverythiag seemed OK to them. 

Among the rest of the f e d e  informants, the Middle Eastern students' relationship 

with their parents were different. Whde most of the Middle Eastern informants believed 

that they were sometimes over-controiled by their parents as weii as by their older male 

members of the M y ,  they di did not feel like objecting to this fact. niey believed that 

their parents did it because they cared about them and because it was their religious duty 

to support to femaie members of the family. While Jome ofthe students (e.g. Ada and 



her sister) believed that their fkthers' or brothers' foilowing them outside the home was a 

kind ofover-controihg them Emy and Samy did not see any problern in having such 

h d s  of a relatiomhips with th& parents or their elder brothers. They in fact, even 

enjoyed  the^ male members oftheir W y  king with them when they were outdoor. 

For example, ia mswer to my question 'kihat do you do during your fiee the" Emy 

We watch TV, help our mother and do our homework My brother tells us that we can 
go to the di and have fiin. After school we go out, usually with my brother andlor my 
Mer.  Our aiends don't ask us to go out with them anywhere because they know that 
we will say %O". They know that we can't go out. 

Farah was the only female student who objected to parents' controhg their 

children and who had tried to find some ways of changing this situation in her f d y .  

Yet. as she said, she tried to do that 'în a compromising way". She believed that she did 

not do anything against her f d y ' s  noms. Aithough she broke some of the n o m  she 

did fed as  either religious or moral. Her strategy at this point, es she herseif was to 

adapt the traditional n o m  and values to the new situation. 

Sarah aiso never felt restricted since she never experienced any conflicting 

situations. 

My parents tmst me enough to be with anyone, because 1 am the sort of a person who 
trusts herseIf. My parents know me and they trust my judgment and they know that 1 
won't do anything stupd Maybe sometimes my parents act very protestive by always 
wanting me to keep my eyes open to what rnight happen to me, but that is fine because 
as the Iast person, Imn the one who decides what 1 can do. 
If for example, a guy asks me to go out with him to a movie, first, 1 won't think about 
doing this, but if under certain situations 1 feel 1 need to go 1 wiii probably ask my dad 
but it has not happened yet. 

Sarah then explains how children can inauence theu parents' view of tnisting them. 



She beliwes that there should be a mutual relationship between parents and their children 

in terms of the estabiishment of a situaiion oftrust. 

To be tnisted, is not something that we can just take. We need to create a situation 
where parents can feel cornfortable to trust us. When we act in certain ways, our parents* 
trust in us either increases or decreases and thanks God, in my case, it has always been 
i n c r e d  They have therefore, never over-controiied me. 

Sarah did not take the parents7 part in creating such situation for granted. She points 

to the role of parents in teaching th& children to respect the noms and values. She 

believes that this cannot be gained unless parents have enough reasons for convincing 

th& chilclren to honor theu values. 

You can ody control your cbildren to a certain extent, so from a young age you have to 
bring the chiIdren out with questioning and reasoning and exphiuhg and never just tell 
them whaî to do and what not to do. That's the way my parents brought me up and so 
that's why 1 understand what th& thinking is and if1 disagree with something we wüi 
taIk about it and it is not just cut or dry. 

Sarah then points to the age of the children and their situation in the family, 

important hctors infiuencing parents' trust or controiiing their children She points to her 

situation in the family as an example. 

I don't think if1 had any difliculty in understanding my parents because 1 am the 
youngest. But maybe my older &en had problems because they had to go through 
things W. My sisters' existence in the M y  bas probably made things easier for me. 
They might have faced lots of things that 1 have not. But 9 0  fàr, my sisters have not 
talked &ut having any problems with our parents or any social problem as a result of 
being raised in this M y y . . . .  

Here, Sarah points to an important issue in her Ke in specific and in the tife of most 

of the Middle Eastern fernale teenagers in generai. That is the roIe of a brother or 

brothers in inûuencing the parents' treatment of their hghters. 

1 think if1 had an older brother it would have made a difference in my Me and my 
relationship with my parents. An older brother wodd have becorne a second fither 
towards me and would probably control me. 1 think it would have been dEerent if I have 



h d  a brother in the sense of my parents' attitude toward controhg, but yet, 1 don't 
know, 

What Sarah believes and the way she lives is mot exactiy smiilar to what an average 

Midde Eastern teenager may think or do. 1 therefore, asked her about her comrnunity's 

reaction to her typical behavior. 

The Muslim community are very talkative. 1 spend most of my time with my fiiends but 
yet, during my fiee tirne, 1 am sometimes with the community durhg rituals and 
ceremonies. Anything that you do wiU go right around and ifyou do anything wrong 
everybody WU soon know ail about it. 1 don? change the way I am because of al this 
and 1 don? do things because 1 wiii hope people will like it. 1 know that 1 can't doubt 
myseIf and 1 do what 1 think is ri&. So, what the community says doesn't reaiiy bother 
me but it would bother a lot of other people. 

1 then asked her about her parents' reaction if she does something that might not be 

approved of by the members of her c~mmunity~ Her response was as follows: 

My parents and 1 are very close. Everytbing 1 do they can know about it. They cm read 
my mkd. So 1 would never go to them to e x p h  some ofmy actions. In some situations 
i f1  feel some of the people say things behind my back because 1 have done something 
which has not been approved of by them 1 would not go to my parents to talk to them 
about it, They would themselves figure out w b t  the case has b e n  and as 1 said, they 
wodd read my mind. 

Wbiie Muslim fernales were almost tolerant about their parents' controlling them, 

hdian fernale students objectai to this way of king treated. They specidy complained 

about this situation because they believed they were discriminated by k i r  parents and 

their comrnunity in terms of application of the n o m  for merent sexes. This was unlike 

the Muslim d e n t s  who believed that ahhough the rules of their culture and their 

religion did not give the same rights to diffèrent sexes, their fbdies were still concerned 

with applying the relevant d e s  for both sexes. M u s h  therefore believed that both 

sexes had restrictions in having cross-gender relationships. Hana, Shina, Rita, Emy, and 



Samy who had older brothers, for example, stated that the same as them, their brothers 

did not have any reIationships with the opposite sex and their mankges were aii haIf- 

arranged. I n d i  fernale students did not talk about their situation in the same way, AU of 

them, regardless of their religion felt that their parents and their communities were more 

tolerant about what men did in terms ofsetting relationship with giris. Sima's statements 

in this regard, are interesthg to be heard. 

Baseci on our religion, we cannot date. My mom says 1 can but oniy if1 get an eighty 
percent average, and she hows that I can never achieve this. My average is about sixty-  
five now. Girls in Our culture usualty don't go out. Maybe one out of huacireci goes out 
with boys. That is because di the fàuit is considerd to be the girl's. 

She then explains her situation in the M y  cornpared to that of her brothers. 

1 have two otder brothers. 1 am sixteen years old. 1 have no boyfiiend. 1 never had one. 
My brothers influence my parents view in this business. According to them, 1 am diowed 
to have a boufnend but as my parents they have aiso made it conditionai, meaning a very 
higher average. 

She then announces her disapproval in this kind of treatment: 

1 think that my parents respect my brothers' opinions more because they are guys. 1 can't 
do lots of things they can. They can do whatever they want to because when they marry 
they won't be blamed for any of their actions such as going out with girls. But a girl 
would have so much difiïculty ifshe did any of these things. 

Sima's Mew at this point became very simüar to her Indian femaie peers who were 

not happy about king treated Merent &om th& male peers. They aii agreed with 

Sara's idea that whatever people say, hear or believe about a guy is not going to matter 

to other people in their culture. Therefore, ifa guy had made any sort of relationships 

with girls in the pst, it woddn't have mattered to the M y  of the girl he d e d .  "On 

the contrary," Sima stated, "it really matters what people may say about a girl in this 

regard." Reno approved of Sara's point by continuing, "A girls' life could be totaüy 



ruined by what people say about her in our cuiture." 

7. About theu funïiy, the she, the borne b p a g e ,  the communities andlot clubs at 
which they spead their free timc, the rituah or tdigious cenmonies, the culhirai 
gatherings, and rnything else televant to the famüy values. 

W e  all of the fende informants mentioned that they had affiliation with the 

members of their own community during th& àuals and ceremonies, the IeveL of 

participation was not the same. Among these students, most of the Middle Eastern and 

South-Asians remarked that they were active members of their community with regard to 

their attendance in their reiigious as wel as th& cuitural ceremonies. The Catholic 

students refemd to their gohg to the Church on Sundays. While some of these students 

refened to these h d  of rituds as boring they did not show any objection to 

participate in them. A few oriental shidents pointed to their culturd center as the main 

place where they could meet some of the members of their community. A few of these 

-dents, e.g. Claudia, Bob and Ferin did not point to any cuiturai or religious activity. 

Wend's life condition with this regard is dEerent fkom the other -dents. 

1 am a Christian. My mother is a Buddhist, and my fâther believes in nothing. Basicdy 
my parents don't blame me for being a Christian. But they are hesitant to la me go to 
church. ... the main problem is my mother. She worries about me when 1 go to Church 
with my fnends. ... My parents seem vev open-minded regardhg my clothing and my 
interests. The ody problem I have is about my parents attitude towards my aiends. Yet, 
they always teIl me to chaose wbat is right. But 1 think that their definition of right is 
their own point of views. Aa~ally 1 thinL that my parents7 concern is mostiy c0~ected 
to my becoming a Christian. They therefore ask me not to go out with my aiends &er 
school. ïhey say that if1 do so, 1 won't have enough tirne to study. ... 1 feel though that 
such activities (going to the church with fné11ds) teach me lessons and brings me closer 
to my âiends. Those things are things that camot be taught in books. 

Wend then talks about her aiends in Hong Kong. She said she missed them but 

when d'ter a while she went back home to see them she felt a big gap between herseif 



and her Eends t h e .  'This gap between my fnends has been a result of my move to 

Canada" She then States that even in Canada she doci not fiel like she belongs. 

The maies' respnse to my question about the students' communities ancilor clubs at 

wliich they spend their fie time, and their ritu ais or religious ceremonieq their culturai 

gatherings and anyttring eIse that was relevant to their M y  values was different fiom 

most of the féruales. Wnlike those &male Wormants who spend some part of their &ee 

time among the rnemberç of th& own communities by participating in their religious and 

cultural activities, noue of the d e  students except Mark tatked about this part of their 

social Me. In fact Mark among these students expressed his enthusiasm in talkiug about 

this aspect of his We. A part of bis statements in this regards are as the foliowings: 

When we wake up we are supposed to pray and thanlc God for everytbg, and before 
sleeping we are supposed to pray as weU. ... Not di of my finends have this habit. There 
are just a few who pray and go to the church Yet, it is a tradition. My girifiiend always 
prays before eating and 1 do that as wel. 1 do this at school as weii, but other students 
do not ptay. To make it unnoticeable, I do it in dent  1 just make a sign of the cross. 
Then in dent 1 say some words. 

Mark then tries to d e r  to the above issue as the main reason for his haviug a 

gkifiiend. To explain why unlike most of his male &ends he was interested in continuhg 

his relatiomhip with his girifiiend and spend most of his t h e  out of school with her 

instead of hem he refers to his religious values and States: 

My parents like rny girlfnend. They trust me. They know that 1 am concerned with my 
school actMties, my progress and my attitude. My guy fiends have not been helping me 
in gaining this progress. Some of them are =art- Yet, during religion course, we usudy 
argue. They do not believe in Jesus the Christ. My @fiend is encouraging me to make 
progress. 1 am proud of her. I don? smoke and drink except in special occasions that 1 
drink a little bit of bar. My guy fiends drink more. Sometimes they drink too much For 
example, last year we went to Heritage Park. My £na& went to drink They invited me 
to join them and offered me a @ass of bear but their bottles were empty. They were a l l  
dnink. 1 don't iike to be with them when tbey are drdcing. 1 prefer to spend most of my 
tirne wiîh my girIfnend. We have a few f e d e  fiiends. Girls are more respectfiil to 



religion and moral values than boys. Boys seem to have Iess insight OU such unworldly 
matters. Most of boy's spend most of their tirne thinking in terms of worldly issues. That 
is why 1 am more amongst giris than my guy fiiends. 

Riba, Magie's and Mark's fiend at this point joined the discussion and said that she 

felt disappointed because she saw some of her fiends going out with guys and getting 

involved with smoking and drinking. She also said that the same as Mark and Magie she 

had many fXends. Yet, the same as her other two fiiends, she did not j o h  their out of 

school activities at ail  because she could not trust wbat they did. Sbe said that she tried 

to advise them and have fiiendly relationships with them during schml t h e  but what 

they did in response was telling her that she was a JX (Joy KiUer). But since she and her 

other two ûiends had proved to their ffiends that they were more concerned with their 

progress at school, their fiiends had accepted that as a matter of their being different 

fiom them and hence liked them as £tien& She also appreciated the Canadian 

mdticuitural society, for it helped the people like her, not to go through any problems in 

having other people5 know about their different value systerns. Mark at this point 

approved of what Riba said and added: 

Our reserved behavior has not made ow fiiends annoyed because we have never 
objected them They like us. For example, Ri and Magie try to taik to them about the 
peopIes' lives in Philippines. They talk about the subjects that sound interesthg to our 
fiiends. f always make them laugh by making jokes and teach them to say words in my 
language- W h  we advise them not to diink or smoke, we do not say it in a bad way. 
For example, 1 teil them about a bad m e n c e  of nine d e n  1 was in the Philippines. 
My M e r  died there because of excessive drinking. Yet, they sometimes suggest that r 
smoke. To make them believe that 1 can't smoke, 1 smoked one time and then pretended 
that 1 choked a lot, so they didn't suggest me to smoke anymore. Whea we advise them 
not to smoke, some of them say, 'QK, we won't smoke." but they iie to us. They do it 
when we are oot together. 

Mark, Magie, and Riba M y  said that they enjoyed theif Wonship  with fiends 



although it was timited to school tirne. fa spite ofth& feeling of k i n g  differwt tiom the 

rest of their fiendq they said that they stdi Liked tbem because they appreciated different 

cuitmes and dBerent ways of k g .  They bdieved that through having retatioaship with 

different fiends, tbey had s h e d  information about their cuitures and they had learned a 

lot about différent peoples and their ives in Canada and that had made their iïves easier. 

8. About thtir manirrge plans, thcir career ambitions, and their future d e s .  

Ali ofthe MiddIe Eastern ami South Asian students stated th& kliefs in half 

8t~aflge-d mariage- They aü believed that tbis sort ofmarriage wodd enabIe them to 

&are their lives with a persons who were approved by bath themsetves and th& parents. 

They ail preferred to see thek b e  sspouse coming fiom theu own ethnie group or 

nationality. Since Ehsan beiieved that he was too young to tkhk about who would be his 

fiiture spouse, he did not make any point about this issue but he did not object to the idea 

of a half-atranged marriage. The reasons the above students brought for supporting their 

views were mostiy based on the issue of their parent's experience, their support, the 

approval of their community, and above di, th& sharing of the same culture. While 

Sarah's views among the rest was very typid it seemed more dear and convincing. 

1 don3 beliéve in any physicai relationship and any dating before mamage. You can 
always know a person in your group and ifyou like him and he likes you then fine, we 
will marry. 1 don? kmw what you mean by an arranged rnarriage. You mean parents 
6nding me a husùand and then 1 marry? Yes, It is alrnost Iike that. It v d  go through 
parents but 1 would always have a voice, but ifyou mean my parents will choose for me 
someone without my wili, no it is not what 1 wrtnt. 
My marriage plans would then becorne too pubtic. If1 met someone 1 Iiked 1 wodd tell 
my parents and ask their opinion, and ifit happeneci the other way, it will be OK as weli 
because 1 know that it is ultimately my decinon, so my parents have to be iavoived. 

Sarah, then tries to demonstrate why she prefers ta marry a person who would corne 



fiom the same culture as hers. 

1 would like to marry a person who first of ail is a good Muslim, Second, ifmy husband 
is an Egyptian it wiii be the bat, because it wiii be easier for my chiidren. 1 think it wouId 
be hard for the cbildren ifwe Iparents] held two different cultures. The chiId would be 
very conttsed by asking, 'What am I, for example, a Lebanese or an Egyptian?" 

When 1 asked Sarah if she has not asked the same question about her identity f?om 

herself or her parents she responded, 

No, 1 haven't. If you take a Jewish mother and a M u s h  fhther for example, the kid 
wouid be reaiiy confùsed as to, "Ob, who is right, morn or dad?" Here, 1 take two 
Werent religions as my examples to say my point and 1 think thaî with cultures, it is the 
same sort of thing. Because, things are doae difkently in two diffêrent cultures like 
Lebanon and Egypt as my examples and 1 think thsrt wouid CO* a child. 1 wsis raised 
in sort of a situation when my parents were one to me and then, luter, I was put into a 
dif5erent situations. 

Sarah then explains that a cross-culturat marriage cannot certainly mrk when we 

see the Iives of the children affected by it. Her mariage plans wodd therefore, be 

iduenced by ber view in this regard. 

In case of a Canadian-Egyptian mariage, sometimes the M a g e  may work out but not 
always. The difference may show up as codias to cbiidren My priority is therefore, 
marrying a Muslim. 1 would like to ma- somebody who knows better than me in 
reading and writing and speaking Arabic. Anybody, who is better than me, a Lebanese, 
an Egyptian, etc., wiU be fine. But, XI see two men Eom the medone. c o d e s  and 
see them being quai in havhg the values I am concerned with, 1 wüi end up choosing 
the Egyptian, 

Sima's views m this regard which are différent in some ways are aIso interesting. 

While talking about her religion, Hinduism, she expresses that there would be no 

diûïcdty if she marrieci someone out of her culture. 

According to the religion, 1 can rnarry sameone out of my religion, cuiture, and race. 1 
think that 1 WU want to ma- someone out of my culture. It wüi be OK with my parents 
as weii. My religion says that you can mix with other cultures. But some parents do not 
Like this idea. 



Sima refers to her culture as the main source of the people's hesitance to let their 

children have fieedom in choosing their fiiture pariners. WhiIe she admires the Western 

outiook at this point, she cannot rid herseifof her onginai vdues. Her foiiowing 

statement demonstrates her conflicting views in thîs regard. 

About mamage, both the input of parents and the couple is important in Our culture. 
Now, you can pick anybody you want, but, your parents can tell you "no, this is not a 
good choice," or they may say, 'Yes, why don't you continue and get to know him?" 
and that is how a relationship starts or ends Now, mamages are suggested rather than 
arranged. I think a rnaniage in the West is more s u c c d  than in the East. If parents 
would give more attention to what the couple feels it wodd help a lot. 1 think both ways 
are good in diierent ways. Someîimes. 1 like the idea of having our parents suggesting 
what to do about rnarriage. 

She then explained her fbture plans regarding marriage. This was contradictory to 

what she said earlier in our conversation about cross-gender relationships. 

1 ttiink 1 d marry someone Erom my own culture. 1 think the clash of two cultures 
wouId make a marriage difiïcult. 1 am trying to adapt to the new culture, but 1 am also 
trying not to change as much as 1 can help it. 1 think I practice Canadian things like 
Christmas and Easter, because 1 am respecting the new culture, not because 1 am 
believing in them. 1 d practice Canadian noms but 1 stili ani attached to my original 
traditions as weU. 1 think that you should have your culture and stick to it, but you must 
learn how to respect the culture of others. Especially the culture of the country you are 
IiWig in it. There are too many things here. You can't stick to everything. You shouid 
choose sornething as your own but at the same t h e  respect other things because they 
belong to the country we are living in. While, therefbre, 1 always go over what is 
popular, 1 know that 1 should not forget my own culture- 

While the Laîin American and the students coming originaily from the Oriental 

societies did not f e l  as restricted as their Middle Eastern Mows did in marrying people 

from their home country, they still expressed some important concem in this respect. 

The femaie and male students' responses to this subject was somehow dEerent. The 

f e d e  students expressed their wiliingness to bave their firture husbands coming fiom 

the societies where they shared the same cuitwal backgrounds as Spanish or Oriental 



regardless of thei. natiouaiïty. W of these students referred to their home and family 

noms and vatues as the major source of their view in this regard. They believed they 

couid not marry someone out of their culture because it couid cause difficulty in terms of 

communication. 

The ciifference between the males' view and their fernale peers was based on the 

level of fteedom they had in case of decidii to marry someone out of their own cdture. 

While most of the girIs belîeved they had to marry someone coming fiom their own 

cultural background, due to their parents' wiiis, boys did not fee1 they wouid face any 

problerns in doing sa. Nevertheless, most of these boys thought that it would be easier 

for them if they were niarried to women fkom their own culture. 

9. About theu national rncüor ethnic identity. 

The Iast major subject of conversation rotated around the students' ideas about their 

ethnic and/or nationd identity and how they communicated with others with regard to 

this issire. The students who had spent a longer period of time in Canada or in any 

Western counûy seemed to be more willing to take part in this part of the conversation. 

W e  among these students =me, e.g., Sarah, were more cornfortable to ta& about the 

ciifferences as weil as the simitadies, others, e-g., Sima and Farah, remarked th& 

interest in adaptation to the new culture. 

When 1 asked Sarah about her nationality she said that she did not reaiiy kmw what 

it was. She did not want to put emphasis on any ofthe countries she had been associated 

with in her Wee She said that she used aii the three countries, Egypt, England, and 

Canada to her advantage. She also said that she could not prioritize any ofthese 



countries regardless of the situations she may live in To expiain her view about her 

situationaüy determineci natioMLity she States: 

If an Egyptian-Canadian cornes to me and stms taiking to me I would probably say that 
1 am au Egyptian, 1 will probably tee1 the least Canadian at this point because 1 haven't 
been here any more than two years. L may dso feel more British than Canadian in the 
sense of my nationality. 1 don't know yet. It depends on what 1 feel Like at that situation 
Ifthere is a certain advantage, or there is something to my benefit in being amiuted to 
any of these cultures 1 may attriiute myseifto that culture. 

To get sure about what Sarah meant in this respect, 1 asked her to make her views 

clearer. She presented the following example at this point. 

If 1 was in the British airport for example, and the passport controller gave me a bard 
thne (assumuig that 1 was an Arab), 1 wouid say, "excuse me. you have no right to do 
this to a British citizen or a Canadian citizen- This is sort of easing our Me probabIy- If1 
am in Europe therefore, 1 would probabiy know myselfas a British and if1 am in the 
Middle East aad fhd it easier to communicate with people through my Egyptian identity 
I would refer to my Egyptian identity. 

Sarah then mentioned that she did not bave such a mixed view about her identiîy 

when she was in England. " When 1 was a child," she said, '2 did not like to be 

associated with my Egyptian background because the children then, would c d  me 

Paky." She then added, '%ut now that 1 am older, when 1 am with my fiends it doesn't 

matter to me what they know me as or what they c d  me". When I asked Sarah about 

her mother laquage and her ability in reading and writing it, it seemed that she M y  

came to an idea about her identity. 

1 am a Muslun. We speak Arabic and En- at home. My parents taught me Arabic. 1 
c m  read and write Arabic with dïïcuhy so I can't translate it into English unfortunately. 
I also have diBEicuity in readùig Qur'an as weii as an Arabic newspaper. 

When at this point, 1 asked Sarah about the sect she was associated with she replieci: 

1 am just a M u s h  1 don't like to emphasize on differences. 1 beiieve in Islam and the 
Qur 'm and the hadith3 and the petty linle clifferences shouldn't wme into t and I think 

3 The sayings of the prophet and his foliowrs (not written m Qu'an) 



that's the way we are breaking it down rather tban becoming stronger and coming to 
unity. 

1 then asked ifshe did prayïng and how she did it. The folfowing was her response. 

1 try to pray during the day (the five time da@ praying). Sometimes 1 become l a q  but I 
usualiy do- 1 don? have any problem in praying at school- Usualiy we have ten minutes 
breaks between classes. There is a chapeI in McEwans Hail. To make W I O O ' ,  I-go to 
the washrooms and ifanybody asks me what 1 am doing 1 would expiah 

My next question was about Sarah's wearing and Iiijab and the way she dealt with 

them ifshe faced people who considd her as someone different 

As a Muslim, you always get question4 about your hïjab either out of peoples' curiosity 
or just to bug you. But most ofteri, it is a genuine curiosity and to me, that's fine. 1 did 
not have hijab unhl a year ago. So 1 did not fee1 difEcuIty during my eady teenage years. 
We (she and her f d y )  d wore it when we became otder. Now, 1 fi& having 
confidence in t a h g  about my h W .  As a Muslim, I am proud of it and therefore 1 enjoy 
talking about it. 

'What made you decide to wear hm?" I asked Sarah. Her response was as the 

A few people fiom my community, my sisters, and 1 had gone to the mountains. They al1 
wore hqab. 1t t a s  actuaiiy a iiîtîe kid who went to my sister and said, 'You are a better 
M u s h  than your sister is!" and it seemed true to me because I thought why weren't 1 
wearing hijab while 1 was proud of my reiigion and we were ail the same in this regard. 
1 had already been thinking about wearlltg hijrib for a Iong t h e  and it was just a 
reminder. 

Ehsan, unlike the fernale Middle Eastem students did not show any interest in 

t a h g  about his ethnic identiw. His short time of living in Canada, may in fact have not 

Iet him think about this issue so fâr. Sima and Farah had found some ways of integraihg 

into the new culture while respecting and keeping some aspects of their oId lives. They 

put less emphasis on those aspects of their culture that codd d e  them visible among 

Canadians. They said they did not have any national dress on when they were at school 

' Rituai requirement for the cleaaing of the body inc1irding washing the fixe, the harads and the feet 



or in public arnong Canadians. They beIieved that by making themselves look less Visi'bIe 

and by trying to emphasis on similarities they could integrate weii into the Canadian 

society. By respecthg the Iess visibIe norms, e.g., having their traditional dress when 

arnong the members of their community and participating theii ceremonies and praying, 

they betieved they could keep their bonds with their traditional culture. 

The rest of îhe Middle Eastern studeats emphasized more on their original identity 

as an important part of their iife in Canada NevertheIess, they were looking forward ta 

hding some ways to integrate into their new society, w&e at the same time preserving 

their traditiouai values. Most of these students said that through communication with 

others they ûied to talk about what they had in common instead of ciifferences. Whiie 

Shina for example, wished if she could do her aflernoon praying at school she had not 

found a special piace suitable for this act. Yet, she had never gone to the school 

autharities to ask for such a place. In my question whether the school would have 

suggested a place for her praying she responded: 

I bave nwer asked them. 1 am sure if1 had asked they would have provided a place for 
this kind of practices. 1 don't like to ask because 1 might be the only person who wishes 
to have a part of her daiIy praying at school. 

'Wave you ever asked them to annomce and see ifthere are some other peopIe who 

wouid like to pray at school?" 1 asked her. 

T o t  indeed," she replieâ. 'l don? like to becorne conspicuous. 1 don't like to seern 

very different." and with a short pause she continued, Tet, If1 knew several peopIe who 

the same as me wanted to ask for such a place I wouid probably join them. In that case, I 

did not feeI being alone and different." 



Erny and Saniy also stated that in order to save their eendship with their Indian 

fiends as weU as their Musb-Sunni fiiends, they discussed the similarities rather than 

diïerences. 'We may end up fighting ifwe taJk about differences." Emy said. This view 

was in fact a typical notion about bow to make or Save fiiendships among the rest of the 

students regardless of their ethnicity or nationality. Not talhg about the differences but 

respecthg them in certain ways was the common strategy among ail of these students. 

10. About the observed data regarding gender diffennces. 

As the above information shows, there was a sigdlcant diference between the 

males' and fernales' responses with regard to thek expenences ofdiscrepancy betwew 

th& home and school worlds. Wide more than ninety percent of aii female children of 

immigrants induded in the study reported experiences of at least some discemile 

culturai dissonance as a r d t  of conflicting expectations between their home and school 

environments, no considerable report of discrepancy between the two social 

envkonments was reported by the male students. These data therefore, triggered my 

interest t o m &  writing a brief record of my observations regarding existing gender 

gaps as the last part of this chapter. 

My s i e c a n t  attention at this point bas been given to: A) the students' attitude 

towards dinerent stages of the research conduct which was started with an introduction 

of the problern and 2) th& level of interest and participation in the research project. 

As it was already mentioned in the chapter devoted to methodology, the fht stage 

of the research was wnducted among selected children of immigrants attendhg five 

Calgq public and Cathok schools. Based on the position of the appointed staff 



cooperating with this project (the ESL teachers in the two Cathoiic schools as wel as in 

one ofthe public schoois, and the hitarian and the school counselor in two other public 

schools) the students were sekcted differentiy While the ESL teachers selected their 

own students as the research subjectq the school representative in the fourth school (the 

lirarian) invited ail of the multidtural stucients, who had experienced different value 

systems between their home and schooi, to participate in this project. ?bis was m a ~ g e d  

by publicizing a brief description of the research purpose and the eligible shtdents as the 

research subjects on the school Board. In the fifth school the school consultant 

contacted all of the teachers and asked them to S o m  the multidturai students in their 

classes of this reseuch project and imite them to participate. WhiIe the research subjects 

in the first three schools were therefore, already selected, the appointai staff in the last 

two had to wait for the interested individds to annomce their willingness to participate 

in the research project. Because the kt three schools did not require to wait for 

interested volunteers, they therefore expressed their readhess soon after the preIiminary 

contacts. 

h my first meeting with the ESL students in one of the Catholic schools, 1 found aii 

of the femaie shtdents sitting in the âont and middle side of the class. hiring the period I 

talked to them and showed a video tape to introduce the problem. After this period of 

introduction four femaie stuâents participateci in a discussion about their problems with 

regard to th& home and school cuitures. The rest of the &male students dong with 

these four students tried to express their active attendance and interest in the topic 

through less verbal methods such as nodding, approving or disapproving others' ideas 



and by using of short expressions such as ?esn and '%op words, etc. Ch the conttary, 

none of the male students expressed any interest whatsoever in the topic of discussion 

By Sitting at the margins and corners ofthe class fiom the beginning of the meeting and 

moving Iater to the last rows (close to the exit door) they s1owly prepared the class for a 

gradua1 Ieave. One by one most of the male students left the class after providiig 

different excuses. However, about the end of the introductory video-tape and my 

fblIowing short statement, a discussion of the topic was opened by the femde students. 

FimaUy, nine femaie students as weii as one d e  student (Mark although he had 

previously, in the presence of the other males, shown a lack of interest in the discu&on) 

demonstrateci their interest in participating in the fôiiowing stages of the research. Yet, 

not more than four of these students (three of the females and one male) had theu 

parents' consent k m  signed and therefore could not Iater be intervieweci in the next 

stage of the research 

In the next Catholic school the ESL teacher arranged the conduction of the 6rst 

stage of the research and assigned ali of the ESL students to participate in the second 

stage foliowed by the first as their class assignment. The Interviews were therefore, held 

in the classroom over several penods of a &y, and di seventeeu ESL students attendhg 

those classes participateci in the interview. Due to the Limitation of the assigned tirne 

(eight hours over a whole day), and also most of the students' interests in king 

inte~ewed collectively, groups of two to three (with two single iodividuds) were 

assigned for the interview conduction. Again, as the est schoo~ the fendes' and males' 

attendance in the interview were dEerent. Giris in generai tatked more, and spoke of 



their two different He situations extensively. Boys on the contrary, were not willing to 

talk much about their iives, and therefore, most oftheir responses were as short as 

possile. In most ofthe cases for example, they trïed to shorten the conversation by 

stating that they did not have any problem. More than eighty percent of the whole 

interview time was in this sense, spent by the girls. 

My third subject group were the ESL students fi001 a pubiic school. The same as the 

second CathoIic schooi, I met these students during one of their ESL classes and started 

my introduction to the problem by giving a short statement about myseifas a 

multicuiturai person in the Canadian society. Soon, after I started to talk several students 

including Shina, Fatah, and Hana imrnersed themsefves into the subject matter by asking 

me i f1  was a Muslim and whether 1 h e w  Arabic and how 1 was iived with the 

differences. To me, it seemed as if my position, as the researcher, and the students' 

position as the subject matters was changed. Right afler 1 toId them that their guess 

about my mother tongue as Arabic was not correcf Farah asked if1 spoke Farsi. When 1 

asked why she thought of me as a Persian, she referred to my accent and stated that she 

spoke the same language, atbeit a different accent, and found my accent sixniiar to her 

Iranian fiends md relatives including ber brothm in iaw. Without any prodding done by 

me in order to introduce the subject to the students, some of the girls proved to be so in 

touch with the topic that they themselves brought their fernale %ends into the 

conversation. My attempt fkom this point on was directeci towards encouraging the rnaie 

students to participate in the discussion. Yet, no positive sign of winingness to 

participate was presented by males at this part. Since in the video-tape there was a more 



extensive discussion of the adoIescentsY views about their multiculturaf Lives in their 

Canadian enviromnent and also a group of d e s  were involved in the discussion 1 then 

planned to show the video-tape and hoped that at the end f wüi have some males 

attracted to the research subject. However, 1 needed a VCR and it was not available in 

the classroom The teacher asked if one of the students would help the class in 

borrowing a VCR h m  the hirary. AU of the males announceci their willingness at once 

and rushed towards the door, only to be stopped by the teacher and asked to r e m  to 

their sits. Two of these d e n t s  were chosen to pick up the VCR wMe the rest were 

made to again join the class. Whiie then we had to wait for the VCR, the fernale students 

proved theù interest in continuhg the discussion about multicuIturai students' lives in the 

Canadian school systems. The boys at this point sat unhappily without a single note of 

interest at the topic being discussed, The indifférent attitudes of these males were not 

changed untii the end of the cIass. What in fact these male students busied themselves 

with over the whole period was doing quiet activities (e.g. reading or writing). FoUowing 

the ringing of the bell aü of the males lefi the class, but most of the girls, even those who 

were less active in the conversation, sat and did not leave until the a d  ofthe group 

discussion. This was a period of about meen minutes after the be l  In fact a couple of 

these girIs came to me af€m the class and complained about the impoiite attitude of their 

peer boys. 

Among the twelve students who attended the second and third stage of the -ch, 

eleven tumed out to be girls. The only male attendant was an Iranian student who 

accepted to be interviewed not because ofhis willingness but my strong request in our 



s h e d  native language, Persian, Out of di students who had expressed interest in 

attending the next stages of the research, ody fou. were included in the second stage of 

my conducted research This was due to the fact that the others had not brought back 

consent forms signeci by their guardians. Yet, because of the encouragement expressed 

by the attending members in the first meetmg, seven %ends of these individuals joined 

the group of students aiready assigned to be interviéwed in the following stages. Four of 

these seven students were in f&t above eighteen yearç of age and did not need th& 

guardians' consent forms. In fict it was during an e!xtracwridar program, when the 

students were preparing programs for the muiticuitural w e k  that 1 was introduced to 

these students via the mentioned female students. Durhg their lunch tirne (after one of 

the ESL classes) for over several weeks the muIticuItural students were invited to 

participate in an activity for organig the schooI multicuthiral week programs. Since 

the place assigned for rehearsal was ~ ~ e c t e d  to the ESL class, with its door open 

towards us, after performing the interviews 1 tiad the chance of aitendhg and watching 

and during the break times as weU as the Iwich hour have some chat with the 

muIticulturai students- The very interesthg thing to me in the first instance was that no 

male students ever participaîed in such programs aithough both sexes were invited for 

participation. When in one of my attendants 1 asked why the girls were only participating 

in such preparation sessions aU the fernales agreed upon the fbct that 1) the boys did not 

have any interest in participating and 2) tbey did not need to participate wMe they had 

more interesthg and exciting (acwrding to the boys themselves) programs such as 

indoor and outdoor athietics and noeathletics programs to participate. 



M n g  these sessions ali girls including those who did not participate m the formai 

interview discussed many thmgs about their home and s c h 1  cuIîures. These students 

were fiom South-Asia, Middle East, Orientai societies, and one fiom Latin America The 

major conceni of South Asian students was the existing discrimination regarding th& 

cornmunities and parents' treating boys and girls in terms of their cross-gender 

relationships. The Oriental students cornplaineci about their parents' lack of trust and 

therefore over-controlling them Middle Eastern students d e d  a Little bit more of 

fieedom to extend their relationships with friends outside school and home. And the 

Latin American girl had a lot more to Say. She was &om a Cathoiic W y  with Spanish 

cdture. She had a Hindu boy fiend and she wanted to marry Iiim but she was not sure 

about her fiturc. She wanted to k q  her religion and cuiture but she was not sure ifher 

marriage with a Hhdu Indian will let her to retain her culture. In addition to that, her 

parents were not happy about this marriage and therefore she codd not feeI cornfortable 

to go for this marriage even ifthe problems fiom her point of view could be solved. She 

believed that aIthough the society is a multicuiturai one there are siïii many barriers in 

fiont of the people to improve their feelings of tolerance about 0 t h  cultures. She 

believed that our educational institutions have an important roIe in providing the whoie 

society and its members an understanding and acceptance ofother cultures and to 

prepare them to be more tolerant toward those cuin~fes. She also believed that she wodd 

feel less problems in marryitlg a person from another religion or culture if she was a 

mde. 

My observations ia the fourth and schools were limited to the first groups 



discussions in the fïrst phase of the research. The aîîendants in these sch00Is were in @ct 

volunteered to participate in the research program by reading the relevant announcement 

on the school board as weii as through their socid and English teachers in their 

cIassrooms. Therefore, before th& attending in the first stage of the research they had a 

brief view and understanding of what the subject was about. In the fifth schooI, the 

numbers of the male and fernale attendants in the first meeting were h o s t  equal (about 

sixteen). About the end of the introductory statement and the showing ofthe video tape 

haif of the male students plus one f d e  Ieft the class. The remainder sat in the class tiii 

the end of the discussion which did not 1st long. A few (three to four) girls involveil-in a 

short discussion and eventuaiiy asked ifthey could either interview themselves (by 

having one of their fnends as the interviewer) or have an interview protocol to talk into a 

tape. This idea had aiready brought about m a prelimlliary discussion of the subject 

matter among their lirarian stafFand the students. Their suggestions were accepted and 

therefore the fifth school's data collection diffiered in this way fiom other schools. 

However, the librarian arranged some time and place for the students to taik into the tape 

and finaiiy presented the resuIts to me. Five students (three girls and two boys), m this 

way talked into the tape. The very distinctive matter about the merences between girls' 

and boys' in this case was the amount of time spent on this issue as weil as the subject 

matter. The two boys had taIked mto the tapes about five minutes by just iatroducing 

themselves and then saying that they did not have any problem The ody major problem 

discussed by one of them was that he was not happy with his curfew tirne. Each of the 

girls on the contrrvy had talked about one hour and brought many issues about their 



home and school iives some of which were about the very distinctive differences between 

their two worlds. 

Ali of the students attending the first phase of the research in the fdth school were 

girls. One of the students was bom in Canada with a Pakistani father and a Yugoslav 

mother. The g 3  introduced herseif as a Cmdian-Yugoslav-Pakistani M u s h  Her 

closest fnend was an originaliy Hindu uidian students. While her physical features looked 

more Western European she still had proved her interest in iden- herselfwith her 

European side. She had dyed her brown hair to a slighîiy lighter color (the new growth 

parts showed tbis) and wom a veq  westem dress style. Yet, when later talking to one of 

the school staff about her, the lady in the stafFbelieved that the girl identifies herselfwith 

her mother in terms of her extenial identity (codes ofdress, nationaiity, by putting always 

her Yugoslav origin before the Pakistani) but in terms of her interna1 identity (exercising 

the n o m  of religion, choosing offnends, and attitudes and behaviors) she is closer to 

her father's Pakistani identiw. In whole, di of the students stated that they were very 

invoIved with the discrepancies between their home and schooi h e s  and by actively 

involving within the 6rs t  group discussion as weii as verbaiiy expressing, proved their 

interest in participating in the next stages of the research. Yet, it was unfortunate that the 

folIow up interviews could not be perforrned in this school due to the research 

coordinator's relapse of her asthma disease and the lack of tirne to ask for another 

coordinator because of the end of the schooling period. 

Many other things were observed, talked about and discussed but the topics more 

relevant to this dissertation were selected, The methodology applied in this chapter was 

geared to t r d o n n  the students h m  objects to subject resources who understand, 



interpret and make sense of their social iives while forming and shaping them at the same 

the. My task in this chapter (with the last part of it as an exception) was to elicit some 

of the interpretations of the students in order to reveal some important aspects of their 

Lives without imposing my own models over those of the students &nom as the folk 

models according to anthropological perspectives). We therefore, take the above as a 

sample representation of the research subjects' own interpretations of their situations and 

wind up this chapter at this point. 



ANALYSIS AND CONCLUSION 

While in the previous chapter m y  major goal was to document the students' 

perceptions of contradictions and their subjective and goal-pursuhg attempt to manage 

them, in this chapter, by referrhg to the modei 1 presented in chapter six and by 

folIowing my methodological principles, presented in chapter seven, 1 propose to 

present an analytic ai h e w o r k  capable of explkathg s p d c  processes taking place 

when numbers of students fi-om immigrant f8mîlies experience certain levels of 

discrepancy between their home and schoal environments. At this point, 1 am therefore 

shifting fiom a 'subjective' perspective to a relatively 'objective' one. My purpose in 

doing this is not to 'validate' my mode1 as a tmth, but rather to sensitize the reader to 

certain patterns that are generated by the students themselves and that reflect their 

experiences of discrepancy. The main ta& of this chapter then, is to apply the Barthiaa 

mode1 so that we can e ~ c h  our understanding of children's creativity and their ability to 

manage their social dilemmas in their new cross-cuItural environment. By combining 

subjective and objective perspectives in this dissertation, and by bonowing on a variety 

of symboiic interactionism, social consüuctionist and interpretive approaches, aiready 

discussed in my modei, my intention is to devetop some operationa1 concepts that 

devebp our understanding of the fiequentive patterns of the students' behaviors when 

they are in relationship with others and are located in different social contexts. 



As the basis of my modei, 1 have selected Barth's view of 'trazlsaction' to iIIurninate 

the processes which resuit fiom the students' interactions and which need to be better 

recognized by our educational institutions. As the starting point, 1 have placed the 

students arnong groups or individuds with whom they most interact- By doing this, the 

reader cm see how these students "negotiate" or '<transactY' certain aspects of their 

experiences and world vie- when caught beîween contradictory value systems. It is 

through transacting their views, 1 betieve, that the students empower themselves to deal 

with discrepancies between their home and school worlds. By referring to my modei, and 

like Barth (1981: 14), what 1 am suggesting here is: 

transactions are of particuiar dyticai  importance becawe (a) where systerns of 
evaiuation (vaiues) are maintained, transaction must be a predominant fom of 
integratioa; (b) in them the relative evaluations in a culture are revealed; and (c) they are 
a basic socid process by means of which we can explain how a variety of social forms 
are generated fiom a much simpler set and distribution of basic values. 

Speaking of vdues here, as the first two of the above themes, we be, at the 

sarne tirne' concerneci with the students' home vaIues (mto which they were socialized, 

and which stiil exert a major hold over them in so far as they spend the majority of theu 

time in the home environment) as weii as the various d e s  of evduation experienced by 

them specZcalIy at their schools and generally in their public lives. What may generally 

happa is that, through interaction, the students discuss, compare and contrast, negotiate 

and eventually revise their home values. This is a process - let us cal1 it 'negotiation" or, 

as Barth (198 1) has defineci it 'transaction', - which may create some le& of agreement 

over certain aspects of the students' iives, which are, at this point, the vdue conflicts. 

The ciifferences between the students' experiences of th& cultures and etbnic identities 



in this seme is not totally determineci by the social structures they are imrolved in, but is 

p d y  based on theu social behavior which is shaped consciously and purposefidiy and 

which is negotiated (ibid, 198 1: 14-1 5).  Attention at this poiat is gïven to the midents, as 

unique characters, who are contimiaily makùig seme of their worids and (through 

transaction) negotiatïng with othen the details of their discrepant orientations. In 

particdar, the notion that they need to have their interpretatious confïmed by peers is 

axiomatic in this respect. 

Here, it is ais0 necessary to pay special attention to the important point that the 

ternis 'negotiation' and 'transaction' do not really refer to a practicaiiy formal or 

necessady obvious process that happens in the students' Kves when they are being 

located in their new habitat. This is a process that tends to occur below the surtace of the 

relationships between the studmtq a process whereby some ofthe shidents' value 

elements rnay becorne integrated with other students, and as a result create shared 

meanings and understandings. In fàct, this process is so subtie that it may appear to a 

casual observer as ifit is not happening at ali Wùat 1 am trying to do in this chapter 

therefore, is to give the reader same dues to indicate thaf through transacting their 

worldviewq the Etudents make seps towards constructing new nom and vaIues that 

help them to manage their conflicts. It is through transaction, 1 betieve, that the students 

find they have a very important (among many) thing in common with other immigrant 

students. Although at first glaace, each student's Me rnay seem very peculiar to hirn or 

her, by obsenhg them transacting their life conditions, we can corne to recognize 

commoaalities among them. 



School is a very important tirne in the children's hes. It is the time when the 

students make their way out of their private and personal world in to a larger worId 

where they encounter many other peoples experiencing feelings simirat to theirs. It is at 

this tirne that, through sharing their worid-views as weii as their feelings of discrepancy, 

the students' inchoate feelings transmute into shared folk models which are constructed 

and reconstructed by the students themselves tbrough processes of negotiation and re- 

negotiation of their worldviews. In these processes, the students empower themselves in 

the face of their value contlicts. To put this another way, while the students share and 

transact their worldviews, these views, as Barth (198 1) explains, becorne systernatiIed- 

That is because, 'kihen, and only when, we are faced with the repeated necessity of 

choice, are we forced to resolve dilemmac; and make some kind of cornparison between, 

and evaluation of the alternatives with which we are presented" (P: 50). These 

worldviews alsa becurne instihrtionaIize~ '8ecause in groping for a solution to the 

diiemmas, we prefer to use other people's experience as our guide rather than risk the 

enors implied in a trial-and-error procedure" (P: 5 1). To draw these ünkages, 1 am 

going to refer to data contained in selected cases shown in Appendii I, as my examples. 

Here, 1 should remind the reader thai this is essentially a qualitative research 

endeavor, trying to explain processes of "on" and "negotiation" the students 

employ in their daily life activities at home and school. My actud interest is therefore, on 

the students' interactions and the dynamic processes pertained to them. The dissertation 

therefore, is not testing a hypothesis accordhg to idonnation received fiom statistically 

significant numbers of individual cases and strong empiricist methods. Instead, it is an in- 



depth, explanatory study which has restricted the number of cases in order to provide a 

more in-depth unâerstanding and exhibition of transitive processes that affect the course 

of interaction in relationships; The research sample as weii as the anaiytical concepts 

have been developed aii dong my central task of making inteiiigiile the students' 

interactions and the dynamic processes pertainhg to them. 

To investigate how children of immigrants deal with the vaiue codicts between 

home and school as their two distinct 'social worlds' and the discursive strategies they 

employ to manage the contradictions between the two worlds they are surromded by, 1 

refer to some certain sociologïcai views which try to develop understanding of peoples' 

every day Me social activities. The main emphasis in this regard, is upon the hdarnental 

premises of symbolic interactionism, which assumes that human beings absorb given 

interpretations of the physical and symbolic universe îiom others and act accordingIy. 

My taslq as an interactionist analyst (at this point), is similar to what Blumer 

envisions: to reveal the process through which the children of immigrants constnict their 

views and actions as a response to the new situation (in Meighan, 1986: 25 1). To explain 

this, 1 refer to my analytical mode1 and the three ftndarnentai premises of symbolic 

interactionism and assume that the children become aware of the discrepancies in their 

new environment by trying to make sense of them. It is at this stage that the students 

"see themselves as both objects [to which things happen] in the world and subjects acting 

upon that worfd" @id, 1986: 253). They see themselves as objects as far as they see 

themselves being caught between their two discrepant worlds and reference groups. 

When codonted with contradictory situations and finding themselves exposed to and 



surrounded by different value systems the subject side of children of immigrants enable 

them to react and respond to the situation, that is, on the basis of their making sense of 

them. 

AU of the students included in this study reporteci that they had experienced many 

things in their new iife h t  were diffefent to, and in some cases in conflict with their üfe 

at home. Nevertheless, they beIieved tbat their immersion into their new iives were in 

some ways advantageous and in other ways disadvantageous. What is intereshg at this 

point, is the comiuus reflection the studeats make on the new part of theïr lives in order 

to develop their advantageous situations. For example, those students who felt they 

missed their fnends and reiatives in their home corntries, beiieved that they codd reduce 

the pressure by hdiig new fiends in their new environment. in spite of th& desire to 

have some Canadian fiiends, some of the students (Amir and Ehsan for instance), 

realized that they couId not establish reIatiomhips with such peers at that time. Yet, they 

did not view it as a major probIem in their school iives because, they believed they wu& 

fonn fnendships with more Western students as their residence in Canada lengthened and 

barriers such as language and croSS-CUIturaI Werences became less acute. Perception or 

recognition of specific aspects of the ongoing events in which these students found 

themselves and some sort ofaction (or inaction) as the necessary consequences reveais 

their ability to act withîn and towards situations (255). Indeed, Amir and Ehsan (our 

examples at this point) have constructecl a definition of the situation as a bais for their 

inaction at this point. 

Understandhg and making sense of the situation is not the only step students 



undertake in their new sotid &g. Accordhg to my modei, it is assumed that - by 
considering îheirs and the other peopIes' roies in a social setting - the individuais then 

attempt tu recognize the barriers and seek certain strategies to overcome them. 'This 

process of &finhg the is very much a part ofthe task of 'taking the other', in 

which thé individual acts in relation to his interpretation of what he thinks others expect 

of him" @id, 1986: 255). To view this assumption, 1 go back to the data 1 have coilected 

in this study. Most of the students who reportai experience of at teast some discernïle 

cultural dionance as a result of codicting expectations between th& home and school 

environments did not remain passively at the stage of 'confusion' and 'dissonance' but 

tried to deal with these contradictions through certain proactive (though not necessarily 

conscious) techaiques. Their definitions of their social lives in this sense, were primarily 

taken as bases for th& actions. Mark and his girLfnend attendhg the Cathoiic school as 

weU as the majority of Middle Eastern and South Asian students in the public schools for 

instance, talked about the dominance of the secuiar views experienced by them in thir 

public lives and considered it as a disadvantage in th& new environment. NevertheIess, 

they did not see themselves 'trappe# by such views but d e r  rethought the culturai 

premises (in discourse with others like them) in order ta duce the pressure such views 

could impose on their lives. When at schooi, they ûied not to offend their peers' secuIar 

Mews by concealhg not ody most of th& negative feelings about the W a r  

environment, but some of their routine reiigious behaviors as weii. For example, Miuk 

said that he did not do the required rituais of saying Pace obviously when having lunch 

at school. In order not to attract his peers' attention, everyday before lunch, he praised 



God not in loud words but in his heart. That was because, a s  he mentioned, none of his 

peers, excepting his girifiend, observed saying grace before aU meds. In order to reduce 

the discrepancies, Mark attempted to make fiequent rehtionships with the mernbers of 

bis own ethnic wrnmunities. By sparing some part of their time for reügious and cultural 

activities heId in the church, Mark and bis two t'iiernaIe fiiends tried to reduce the 

disadvantages caused by secuiar setting they were surrounded by in the new 

environment. 

To fiirther explain my standpoint, 1 refer to the tact that whiie the students viewed 

their worlds diierently, this did not prevent them Erom striking up relationships with 

each other (The noms of sociaiizing with pers  seems to h o w  no cultural boundaries). 

Although their feelings of discrepancies between th& home and school values were 

different in many cases, through riaking relationstiips with each other and making efforts 

at understanding what their pers (in tum) feIt about dixrepancies, they were exposed to 

others' definitions of situations and thus compelled to deal with discrepancies 

interactively. To conceptualize w h t  happens at this point, I would refer the reader to 

Meighan (1986) who believes that through interaction, individuals' different definitions 

of their situations match or mb against each 0 t h  and involve a series of negotiati01z.s of 

the acceptable role definitions for the mirent actors involved, so as to constnict a 

mutudy agreeable set of (re-)definitions (of the situation) that manage the value 

conflicts. Through interaction, what in the first stage of research reveded itseff as 

common among ali of the students, was the point that none of them viewed the 

discrepancies as a major non-resolvable prob1ern. This is tikely one of the most important 



Eictors in bringing many of these students to corne together in order to discuss their 

problems with each other- To aii of the children of immigrants participahg in tbis study, 

the discrepancies between th& two worfds had become to a greater or Iesser degree 

intelligile and it seerned that most of them bad found sorne ways to overcome the 

diiemaas resulting fiom these discrepancies Here, 1 am going to go through some of the 

confiïct management strategies used by the students in order to expiain how they try to 

contextuaiize and interpret discrepancies in discourse with th& peérs. 

To minimite the disadvantages cameci by their multiculturai identity in Canada, and 

to deal with discrepancies, the students attendhg public schooIs aiiuded to various 

means. To Farah and Sima for exampie, th& life in Canada and among peen wodd 

work better ifthey found themselves among a group of fiends coming h m  dinerent 

socio/dturaI backgrounds. By establishg Sendships with diverse students, îhey 

beiieved, they could enhance their knowledge ofEnglish as weU as th& understaadhg of 

the Canadian cdture. This, according to thern, was necessary ifthey wouid fit into the 

new society and to find an appropriate job in the fiiture. Yet, in their practicai Wey and 

owing to their M y  dues, they did not thuik it would be easy to manage this. For Rita, 

Shina, Hana and two Pakistani sisters, Samy and Ambrhe, on the contrary, it seemed 

easier and more convenient to establish fnendships among tbeir peer Muslims. By 

choasing 5 e n d s  i?om th& own ethic ummmities arid/or groups, the iatter beieved, 

they could reinforce the importance of their iraditional values. To these students, unlike 

their Af'ghani and Indian peers, Farah and Srnia, involvement with private life and 

household duties were more important than woricing outside home in the future. In kt, 



these students' definitions of their private worlds were difEerent fiom their other peen 

but mutualiy supported within their own in-group (at the t h e  of this study). To them, 

the house, as the private domain belonged more to femaies and in con- the working 

place, as the public domain beloaged more to th& male f d y  members. They 

nevertheless believed that they needed to get to know other people as weil as to be 

among them ifthey wanted to live in this society and to leam the language- With regard 

to their M y  d u e s  and the diffiace between these values and those prevdent in the 

public, they still found it ciifficuit to manage this well. In the light of Meighan's (1986: 

255) view at this point, 1 would like to consider the process in which the students 

become aware of the interplay ofpersonai, social and structurai f e a m  that uitluence 

their social situations, and focus on the students' actions within and towards the 

situations in which they are located. 

By focushg on the importance of the social contexts, and following Rock (cited in 

Meighan, 1986), my attempt at this point is not only to reject subjective idealism by 

acknowledging the facticity of the world but &O, at the same the, to resist the gross 

empiricism which depicts objects and relations as laden with inherent rneaning- The 

essence of my perspective in this regard, relates to the students' definitions oftheir 

situations c o m a e d  through their social interactions. The students' definitions in this 

sense, as Meighan (1986) adds, relates to what they hope to get out ofthe specüïc 

situations they are located in, and which features within the situations are taken to be 

more important than othen. My major concern is therefore, on the importance of the 

processes of interaction in creating, maintaining and changhg of the meanings the 



individuais attach to the ongoing events in *ch they are fitted in (P: 255) and thek 

ability to reinterpret events and situations by focusing on various diacritica in "dehing 

the situation" in various contacts. The fact that the children of immigrants perceive and 

recognize the specific aspects of their school environments were not the same in public 

and Catholic schools can perhaps shed light on both the objective and subjective aspects 

of these children's iives in their new environment. In other words, the students' different 

attitudes and perspectives towards understanding and defbhg their situations as weii as 

their acting on these situations can better be understwd ifwe contextuahe these 

attitudes and perspectives. Meighan (1986) rnakes this point as fouows: 

In attempting to explore how social actors present, understand, take on and act on their 
interpretations of the roles ofothers and how the resuitant patterns of conduct emerge 
ftom this inter-subjective organizing of perceptions, meanings and behavior to form what 
we might cal1 the 'interactionai situation', sociologists working within the hteractionalist 
perspective employ a variety of ... concepts which enable anaiysis to move frorn simple 
descriptions of the unique experiences of isolatecl individuals towards a fidi description of 
the locations of these experiences (P: 155). 

Unlike their peers in public schools (who tend to represent more diverse 

perspectives) most of the students attending Catholic schoofs were not very much 

concerned with th& fnends' cuiturai or ethnic backgrounds, The sharing of a common 

religion as weIi as the fâct that the majonty of these students came tiom similar cultural 

onginss, 1 assume, CM be among contnibuting factors aIlowing these rtudads to report 

less pressure when at school and among their peers than the students enrolled in pubtic 

schools. Compared to their feliow students in public schools, when the majority of these 

students arrived in Canada and attendeci schooi, they found themseIves amongst a 

' More than 90% of the sample population had Latin Ameridoriental backgminids. Also besed an ihe 
students' and the staFfs view, this sample was a repcesentative simple of the w b l e  populaaoa at îhe two 
Catholic schools. 



reIativeIy homogenous group of people (e.g. Spanish and Oriental dtures). Noue of 

these students refmed to language, religion, nationaiity andfor culture as mjor fhctors 

causing for the feeling of discrepancy between their home and school hes. 

In order to explain the interplay of subjective and objective components influencing 

the çtudeas' definitions of th& situations and their choosing of coping strategies, we 

can also refer to the students' ethnic affiIiations m the new society. Based on the degree 

to which the shrdents' home values are reinforced by th& ethnic groups, their coping 

strategies may Vary. Afier moving to a new am, as Anderson and Frideres (198 1) have 

pointed out, sorne immigrants stiü remain W y  ernbedded at least on a sub-societai 

levei, in a web of M a r  social relationships. These relationships, according to them, are 

more important for the satisfaction ofordinary social needs than are relationships with 

society at large. While Anderson and Fnderes call these types of ethnic groups as 

"primary ethnics" they contrast them with ethnics of secondary type which enter the new 

social system as isolateci individuais or as small aggregates of migrants. The latter, 

depend entirely on the host society for the satisfaction of almost al1 th& basic needs (P: 

50). 

Although it may be overIy simplistic to classiQ immigrants into hkro different types 1 

stilihd this classification us& in explainhg how some of the studenîs' views of value 

conûicts and feelùgs of dissonance related to their ethnic afljliaîions and the significant 

critena that seemed important to them as the basis of their cohesion. Farah and her 

f d y ' s  exposue to diversity within the Isma'ili Muslim community, where religion is 

the primary basis of cohesion, for éxampIe, has provided them the chance of becoming 



more open and therefbre toIerant to the socio/cuItural ciifferences. It is not therefore 

surprising that Farafi's attitudes toward diversity and her making sense of the new 

environment are different fiom her close Pakistani Muslim ûiends who are irnmersed ïnto 

a more homogenous group, the Ahmadyya communiîy, whose majority are Pakistani, 

and who are characterized by their other Muslim peers in Pakistan as heretics. By iqkg 

ta maintain their original identity and solidarity and to preserve their particuiar ethnic 

community, such groups mange 

to continue fiuictiouing in the host society in much the same way as they did in the parent 
society. ïhis is so h s e  th@ members are not compelied to rely entirely on the co- 
operation wiîh the host society in order to de their most pressing economic and 
socid needs (Francis, 1976, cited in Anderson and Frideres, 198 1: 50). 

Most of the comments the students made about their fùrther prospects related to 

their understanding and evaluaîion of the situations they were located in at their home 

and their school environments. To provide some examples at this point, 1 refer to the 

South Asian students' views about their feelings of respect to their home cdture while at 

the same time being affecteci by the public views. Sprink, Sara, Reno and Homa, our 

principal examples, appreciated the Western perspective towards treatment of diEerent 

sexes and complained about their frrmities' discriminatory views toward them, in contrast 

to their d e  siblings. While during the interview, they kept being cntical of this aspect of 

their home cdture, they stdi believed they had to maintain th& respect for such values as 

fhr as they (the dues) continue bctioning in the host society. These students' ideas 

that the South-Asian cornmunity was strictly concemed with the fernaIes' attitudes and 

relationships, and the point that the fernales' level of loyalty to traditional n o m  could be 

among important hctors influencing their fiiture maniage, appeared to assist them in 



understanding the importance of foiiowing their traditional n o m  for the sake of their 

own happiness in the -ee 

How do these children come to a m i t e  meanings to discrepant situations with 

which they are confkonted in their new We? The central concern at this point is not just 

the students' definition or making sense of the situation but is the way these definitions 

emerge out of interaction betweea tixem. FoIlowing the second premise of the symbolic 

interactionism, 1 bave assumecl ttiat the ckddrea make sense of discrepancies through 

their interaction and discourse with ohers. in othw words, the cbildren of immigrants try 

to anive at a mutuaiiy-agreeci definition of th& We situations when they are among their 

peers. To look cbsely to the social activities that may affect these students' behavior and 

to the revision of their values at this point, we can pwsue the implications of 

'transaction' as a process. When they initdly come into these situations, the students 

first start to negotiaîe over the definition of theif identity (who they are and why they 

think the way they think) when in social interaction with others. While they find 

themselves among different groups of people at school and in certain places, they start to 

recognize not only their differences fiom those people, but the similarities they share 

with them as weil. In the 6rst few months oftheir üvïng in Canada, most of the children 

of ixnmigrants perceive themselves in a very alien universe. In this situation, they search 

for the things they bave in wmmon with other groups. Because of the language problems 

andfor socio/dturaI limitations, at the beginning, some of them may think that they can . 

ody fhd comrnonality with other members of theu same group. However, they later find 

many things they have in common with other groups as weii. 



We can take our East fadian students, Sima, Sara, Spnnk, Homa and Reno as Our 

fkst exampies here. Tbey started to feel solidarity with students similar to themselves 

when they first immigrated to Canada. Mer  overcoming the barrier of language and 

Ieamiug a bit about the d t u r e  around them, they began to move out of their 

microscopie privatized worlds and to understand that there were many non-indian 

students with whom they had a lot in cornmon and with whom they had many values and 

noms to share. Sima, for exampIe, who iived in a less consemative W y  than her other 

Indian peers and whose parents were Eimiliar with Canadian cuiture and Ianguage when 

immigrated to Canada, soon found many %ends with different culhval backgrounds 

including the Euro-Canadians. While Sara, Sp* Homa, md Reno retained their 

fiendship with each other, they had found some fiends fiom Pakistan, Iran, and 

Lebanon, Soon, d e r  th& anid in Canada, these studeats recognized th& Iife 

situations in the new environment and managed to deal with these situations by findiig 

fiends tiom the cultural backgrounds that were more or less simiIar to theirs. Aithough 

they did not share the same religion with th& non-hdian fliends, there were things that 

made it possible for them to find out some common areas with them. Their consemative 

religiously oriented cultures and social orientations, the endogamous maniage patterns, 

many values and n o m  regarding W y  Ee, were among these common areas- 

Shina's and Ehsan's situations when coming to Canada is gtmost the same as that of 

their East Indian peers. Unlike the- they did not h d  my fneads who corne fiom their 

borneland. Yet, this situation did not stop them fiom trying to strike relatiomhips with 

people who were in many respects iike them. Ehsan's reason for selecting his Asian 



fiiends (coining from ûriental societies, Pakistan and Kurdistan, etc.) and Stiina's reason 

for having her Pakistani, Iranian and East Indian fiends were basically the same as the 

above East Indian students. Soon &er arriving to Canada, according to them, they 

l m e d  that many ofthe people around them were not ail f i e .  Yet, there were many 

things that brought groups of these people together and heIped them to establish 

fiiendships- In the first months of their arriva1 for instance, Ehsan and S h  found that 

there were some people whom they saw more simiIar to thernselves than some of the 

peopIe fiom their own home countries. Amoag many simiiar aspects of their iives, these 

students' feelings of discrepancy between home and school were the most prevalent and 

significant in striking their first fiendships. 

To fill the gap between th& home and school worIds the students' kt attempt is to 

&d fiiends who experience and &are the same things. This is managed through 

interaction with students in different classrooms, during break times in places such as the 

caféteria, homerooms, during the school indoor and outdoor activities, during 

ceremonies and rituals (set for some multicultural students, e-g., Friday prayers for 

Muslims in certain schools, Chinese new year, etc.), athietic andior extra4culum 

programs. The students' attendance in such places is a very good signifier (idicator) of 

th& interests, customs, traditions, and needs. It is in these places that certain indices of 

behavior bemme meanin& to such students. When one of Emy's clasmates, for 

example, sold tickets for a dance at school, Ambrine and her Spanish classrnate stated 

that their parents did not let them to participate in those pro- and therefore, would 

not purchase a ticket. This event, as Ambrine rnentioned, helped the two students to start 



a discussion of their cultures that eventuaiiy ended to iheir Eendships. During the first 

weeks of attending a Canadian schooi, Shina also found many things about the Pakistani 

and Indian studats' food and clothing n o m .  This, as she herselfmentioned, helped her 

to h d  many visiïle comrnonalities between her own and those students' cultural n o m  

and values. 

It seems that by fiding t h d v e s  and some other students in similar situations 

such students begin to move out of their private worids and start to see themselves in a 

larger world. This usuaüy happens after the students manage to absorb the new language 

and culture. Based oa my modei, it is at this time that the students start to establish ' 

m e r  relationships and contacts with new individuals and dSerent situations. At this 

stage, they may show more confbnaity to some cultural andior group n o m ,  and they 

tend to distance themselves from other groups which do not share the same noms with 

them. This is based on the students' background as well as their ment expenences about 

their peers and their cultures and the degree to which these students see themselves in 

similar situations. 

To explain how these students manage to see themselves arnong a group of peers, 

accordùig to my model, 1 refer to Go- (1959) who argues that: 

agreement on a d e w o n  of the situation m u t  be estabLished and maintained to 
distinguish which of the participants' many statuses should fom the basis for their 
interaction The process of maintaining this agreement is one of skewed communication: 
over-communicating that which confirms the relevant status positions and relationships, 
and under-communicating that which is discrepant (Barth, 198 1: 36). 

By understanding the transactionai nature of interactions that happas through the 

process of over-communicating the SimiIarities and under-communicating the 



discrepancies we may therefore be able to explain how the students h d  themselves 

amng their peer groups in the school setting. By referring to the research data, we can 

becorne more sensitized to nich kind of processes- Discusshg of ber striking of 

relationships with ffiends, Shina, as Our nrst example, did not see any reason why she 

should be womed about her Indian fnends' religion. As the bais  of making relationships 

with others, to her, having common n o m  was more important than havhg a common 

religion That was because, as she stated, having common noms had more to do with 

her public life at schooi, which seemed more practicai and extenial to her, while having a 

cornmon religion was more private and intenial. 'Tt is not important for me whether &ey 

believe in God or not. This is at the level of belïef" She said, "The tbing that is important 

to me is that our cultures are practicaiiy V ~ I Y  alike." She continued- Maryam's reason for 

having chosen Oriental friends in Canada resembles Shina's. 'There are aot many 

students who &are the same religion with me here. My fiends are therefore, basicaiiy 

Oriental-" She reportecl. Wevertheless, we are very alike in many respects." She added. 

Among the things she mentioned as being simiiar in their lives were, their placing family 

w e k e  over their personal desires, their conkrmist attitude toward their M y  nom,  

their respect and reverence for their parents, their strong f d y  ties, and their biiingual 

backgrounds. Aii of the Middie Eastern as wen as South and East Asian students in the 

study iikewise demonstrated sirnilas reasons for having chosen fiends who s h e d  a 

common cdture, but not, necessarily cornmon religion, with them and who were 

basicaiiy experiencing similar contradictory situations. AU of these students believed that 

they had to be more concerned with talking about and negotiating similmires than 



riferences wfien among their friends or in public places 

The negotiation and re-negotiation of identities was not M e d  to the students' 

interaction with each other at schooL They believed that the intersubjective sharing of 

commonalities codd hdp them to solve many of their problems both at scfiool and out of 

school. Sarah's idea of using her multiple natiouaüties depending on Werent situations 

or contexts she was in, is a good example of this point. Based on whether she was 

mong her Egyptian, European, and North American fiends, she stated that she refemed 

to herseif Merently. For instance, she said that she wodd identifjr herseif differentfy (as 

an Arab, a Muslim, a Middle Eastern, a Western, a British, a Canadian, aod a North 

American depending on where she was, to whom she talked to, what the subject of the 

conversation was, and many other things as important fhctors definhg the situation. 

Aiso by negotiating and re-negotiathg their common situations, the students corne 

to agreement on many issues, especiaiiy in opposition to their parents, to the schooi, and 

to the wider Canadian Society. Though communication with fiiends, and use of words, 

the students negotiate over things that are not necessarily obvious on the sufice. In case 

of their relationship with parents for example, most of the children in the study dehed 

their situations based on 'trust' while they experienced theü parents using words about 

'authonty', and in some cases 'power', to shape the communicati011, When together and 

during their discussions, the students may transact their views and interpretations in this 

regard. The definitions presented by the students who had spent more time in Canada 

andlor spent more time with diverse groups, and hence, had become mare fàmüiar with 

Canadian situation, were more evolved in this case. Sima and Farah, fbr example, 



believed that in order to be able to iive in this society successildiy, they had to educate 

themselves and theV parents about the difEérences and the possiiility of integrating to the 

new culture without necessarily offending th& traditionai value principles. They 

therefore, beiieved that the concept of 'authority' was not appropriate to be used by 

parents in Western society. While a few of the students (e.g., Rita, Shina, A m b ~ e  and 

Samy), dong with their parents had already agreed in using the term authority to define 

their situations, most of them could not fàce it any longer as they hced other dehitions 

through discourse with their pers. Most of the Oriental students attending the public 

schools as weii as the students attending Catholic schools pfesented much the same 

perspective on th& parents' roles in their üves. It is interesting to mention at this point 

that ali of the second generation CanaAian students in the study reported that their 

parents rarely used the words and expression of authority in their discourse with th= 

They beiieved that this situation was a r d t  of(l) k i r  parents' exposure to other 

possible situations in the Canadian society redted fiom their relationships with others 

andior (2) their parents' discourse with their children over tirne. Sarah, Claudia, and 

ïlïeen were among these students. 

As the students interact and negotiate over certain elements of their identity, their 

interpretations of their new We, as weli as the outcomùig problems, their views about 

differences between their two worlds are reinfoiced. During discourse with fnends, their 

views are transacted, interpreted and reinterpreted and vaiidated and revaiidated by each 

other. This process is employed similady irrespective of the group. AU of the students in 

the study, regardless of ethnic origh or gender reported experiencing changes oftheir 



situations over time and space. They basically indicated that their contact with other 

peopIes, and with their fiiends especiaiiy, as weii as with different situations had resulted 

the changing of their perspectives and perceptions of their Iife. The most important 

cornmon situation that aü of the students discussed was thei. life in Canada and its 

difference to theu life in their (or their parents') country of origin. The basic differences 

they mentioned were with regard to their distinctive cuitures and tanguages, n o m  and 

values, social organizations, and religions. 

The most important consequence of the students' communicating and transacting 

their ciimmon problems and situations is their sense of empowerment. The fact of 

contradiction between home and school was the common thread which initiateci their 

process of negotiation and transaction. Through their communications with fiiends, most 

of these studenîs had found at least somebody who couici understand and agree with 

hem on same issues. While in some cases these students did not necessariiy react the 

same way to their common problems, they stiU transacted their interpretations of their 

worids as weii as the way they deait with their problems to End solutions contradictions. 

ThrougP transacting their interpretations with th& fiendq most of the students 

attending public schools reported had their own theories to account for the 

discrepancies, e-g how their parents were right in some respects or mistaken in others, 

how they were right because of the way they thought or acted or experienceâ, or how 

they had managed some of the problems causai by the düfierences between their home 

and school nom. For example, Farah, who couId understand her Pakistani friends' 

views about their new life but could not agree with them, had convinceci them that they 



needed to estabtish new reiationships with their parents c o n c e h g  their codes of 

clothing and the necessity of aiiowing more relationships with fiends out of schooL Sima 

had also become sensitive to her East Indian peers' perception of their parents' different 

attitudes towards them and their brothers as weil as the Canadian students' piissivity in 

initiatirtg fiendships with th= Yet, she recomrnended her feiiow East indians as weii as 

other children of immigrants to foiiow her techniques of managing the contradictions. 

ïhrough her reIationship with Strina, Rita had also learned many things about how 

to strike relationships with fiends at school. Despite her feeling of being quite different 

fiom most of the -dents at school because of her faith, through her tnendship with 

Shïna, she had started to leam that arnong many multidturai students she cudd find 

allies who at least were sirnirar in several aspects of their social tives. This had, for 

example, helped Rita to manage estabtishing fiiendship with a Russian feliow who, like 

her, was preoccupied with adapting to the new environment and who was experiencing 

M a r  value conflicts between the home and school environments (how Rita had found 

herseIf setting up fiiendship with her new fiend in spite of theü laquage and culnirai 

differences was not discussed by Rita during the interview). Nevertheles, the fhct that 

she referred to her fiend as one of her best fiiends and that she spent considerable t h e  

with her was evidence that she managed to bridge the iinguistic and cultural gaps. 

Similarly, Rita, Ambrine and Samy had a Spanish Eend by coming into agreement with 

some aspects of their iives and the existence of discrepancy between their school and 

home worlds. This case üiustrates exceiiently the way in which certain diacritics can be 

selected to form the bais of value negotiation. 



When comrnunicating and transacting their experiences and their ùtterpretations of 

these experiences at diBFerent contexts, the above students 'reinvented' an identity which 

was baseci on important markers agreed to by them and their fiends. By coming to 

agreements a!i of the above students had not only managed to decrease their feelings of 

1oneIiness but to h d  certain means to deai with and manage discrepancies as weU- 

Furthemore, by sharing their views and transacting th& experiences and their 

interpretations of their worlds with th& fnends, the students reinforced and strengthened 

their expressions as important concrete sociai facts (or conceptual r a s ) .  This enabled 

îhe students to overcome their feelings of lonehess by validating their interpretations in 

discourse with others. 

By negotiating and agreeing on certain aspects of theu lives, the students therefore, 

construct and legitimize some of their (foik or ad hoc} theories that explain the value 

confiicts between home and school The more students can îhd conformity to some sub- 

cuitural groups the more they may be able to manage their value conflicts. This, as 

already mentioned in my mode], may provide the 'grass-roots' of development of the 

students' sub-cultural groups. These sub-culhual groups may be shaped and reshaped 

under different conditions and situations. The students' process of interaction and 

communication, as well as their manipulation, negotiation, and re-negotiation of certain 

indices of their identities to mate situations that are in accordance with other people's 

definitions, are important fkctors inûuencing the consüuction of such sub-cultural social 

entities. 

The way in which multicultural students manage cognitive dissonance between the 



culture of their schools and their homes is, 1 believe, a process that is similar across al1 

ethnic groups. The small but subtle changes that happeneci in most of the multicuitural 

students' lives in this study semed to emerge out of the symboiic interaction between 

them, but to move in a similar direction All of the students in the study demonstrateci 

some levels of creativity in finding meanin@ solutions to their problems by 

manipulating language and their definitions of situations and fincihg concepts that were 

fmed and related to difKerent contexts in which they were located. When hding 

thernselves among a group of students who in some respects were similar to k m ,  they 

reported multitude of actions and interrelations which &ordeci them opporhinities to 

discover new ways of looking at their home and school worlds. Resulting f?om these 

actions, students manage to buiid their subcultural groups to overcome their dilemmas 

when in relationships with these groups. This proved to be general thmughout this study- 

Regardless of their culture andior originality, aiI of the students pointed to their 

distinctive sub-cultural groups as their main fiame of reference when interpreting their 

social life and m g  to deal with contradictions. The students' changing of views and 

attitudes as an outcome of their entering into social discourse was therefore, an 

important indication of (1) the emergence of their new microscopie subcultures and (2) 

how these new sub-cultures in turn feed back and shape their behavior. 

The students' cumulative interrelations with each other and the background of 

common features of their social life are, in my conceptualization, the critical features 

which lead to the emergence of new forms of social me' amongst them. A consideration 

of the dynamics of such relationships and the subsequent patterns of behaviors enable us 



to read the emergence of the students' sub-cultures as a 'subjectivesbjective' process. It 

is subjective to the degree that it comists of processes whereby the children of 

immigrants employ to resolve their problems. The students' subcultural groupings in this 

sense, represent that part of the students' social behaviors which are coascioudy shaped 

and reshaped by their actors and which are negotiated and re-negotiated according to the 

conceptual fiameworks of their actors. 

But it is also objective, because once they are shaped, the sub-cultural n o m  and 

values that the students are exposed to channet their subsequent behavk and idhence 

new students who corne into their &le. Shce these n o m  and values do not originany 

exist, they carmot be considerd as determining factors of shaping and fonning the 

individuals' behaviors. Iastead, thqr are stU evolving and modifiesi by the students 

during the actual process of shaping their behaviors. The students' formation and 

reformation of th& subcultures and in retum, the effect of those subdtures on theù 

behavior, is therefore, an ongoing process that causes the students' changing of 

definitions of their identities over tirne. A consideration of nich a process may enable us 

to understand the nature of activities and relationships in which the students are engageci. 

The mon the students interact with th& peers, the more their ideas and views move 

out of individuai levels and becorne more corporate with p u p  values. As fw as îhese 

ideas are not expressed and negotiated in group, they may seem imprecise and vagw to 

the individuais. When the individuals leam English lmguage and can more clearly srpress 

and negotiate their feeüngs of discrepancies and the* outcornes (e.g., inchoate feelings 

such as feelings of frustration, rebeilion, Ionehess, etc.), their intqretations are 



syrnbolicaily reinforced and validated and ttius, begin to seem more precise and real to 

them. It is therefore, through a proces of symbolic interaction that the students 

reconsider their worlds and start to redehne their situations by subjecting themselves to 

new markers of identifications. 

The students' statemerrts of their iives dong my experiencing difEerent leveis of 

communication with them during the participant observation, aiso, provideci me with an 

understanding of how chiidren change their interpretations and definitions in accordance 

with the situations they are located in. The students' inconsistent and contradictory 

interpretations, as resdt of their being involved with and exposed to different tife 

situations, can be uaderstood and arplained weii in symbolic interactionkm which 

emphasizes the processes, patterns, and changes of views in interaction. 

Based on the students' evaluations of w b  the important markers are going to bey 

they often put different frameworks of meanings around events that happa in ciiffirent 

contexts. This basic insight helps us to understand their presenting different and in some 

cases contradictory definitions of certain events they expaïence in various situations. As 

the case studies reveai, the students' interpretations or discussions of their Lives were not 

consistent; We shouid not therefore be critid of them or discount them on this account, 

because acwrding to our modei, this is a very h ~ m a ~ l  characteristic when one lives in and 

is exposeci to a world of contradictions. Therefore, aithough Rita's views about her life 

in Canada and whether she reaiiy liked it or not, the four Sikh Indian students' discussion 

of the possiiility of their setting up relationship wiîh Canadian students and the causes of 

iheir reservations about entering into such relationships. Farah's statemeats about cross- 



gender reiationships and her real life (marrying a fiend h m  her own comrnunity right 

after her parents became aware of the relationship) and her reasons for her early -age 

(sat iwg her fàmüy's expectations) and, S i s  perspectives about manying sorneone 

out of her culture, were arnong the most inconsistent views; nevertheles, these views 

needn't be regarded as 'invalid'. Sima's idea ofbeimg interested in marrying someone out 

of ber culture, for instance, was stated when die was appreciating the Eeedom that exists 

m the West and that lets the two sexes know their partners b h r e  marrying them But 

later, when she talked about the importance oft'amily tics and the romance and m e  Iove 

that still existed in non-Western societies, she remarked that she preferred to marry 

someone fiom her own culture. When these two views in the fmt @ce, seem to be 

contradictoqr, they are less so if we put them into the speciai contexts in which they were 

offered. For the purposes of this study, we can therefore, examine the students* 

transaction or negotiation and re-negotiation of their identities and the substance of the 

meanings of situations, derived fiom their relationships with each other in different 

contexts, as important subjective-objective mechanisms mdiating the dynamics and 

outcornes of interaction between them 

Conclusion: 

To implernent progressive and dynamic muiticultural curricula we need to identif) 

the needs of ESL students broadly. Except for their language requirements and the 

problems around these issues, many aspects of these students' needs are not yet 

understood weii. As a result, our schools experience tensions regarding ident-g and 



responding weii to the chiidren of immigrants' needs. Although some research has been 

done such groups, not much bas so far provided concrete findiigs which would enhance 

the chiidren7s chances for strengthening their connection to their home and school 

worlds without experiencing discrepancy and r d t i n g  consequences such as feelings of 

tensions and confiicts, Whaî this study documents is that the basic endeavor toward such 

connection is continuously made by the students themselves. This research is not 

therefore a standard empirical study that proposes to predict social events. It is a 

qualitative research rnethod that sketches a mode1 that can enable us to look at people in 

a more insightfirl way. The major concern of this research is not so much about providing 

or falsmg premises. Instead, it tries to provide means of looking at social events with 

more tact and sensitiviîy. 

While this research is not one that has tremendous implications for policy makers, it 

is significant in that it can provide in-depth understanding of immigrant children's Iives in 

relation to their home and school environments. The research is therefore significant in 

that it enables us to look at immigrant students in a new way and to understand that 

these students have aiready been creating models and theories that help them to deal with 

their contradictory situations. The research in this sense, is very original, for it suggests 

that before making any policy program we need to enrich our vision of the students' Iives 

and their special needs in that reievance. 

This study seeks to eniist the students in the research activity by listening to them in 

certain ways. The research (it is hoped) provides a new awareness of (1) how the 

children of immigrants expenence value conflicts, and (2) how they evolve and use skills 



and reasoning to manage these value confIicts. By taking an interdiscipliaary approach 

and by attemptuig (wntrary to estabüshed methods) to combine both subjective and 

objective approaches, this research has sought to explain what happens when groups of 

people immigrate âom their home c o d e s  to a new sockty with different culturd 

networks and values. 

By providing a short history of immigration patterns in Canada, the first part of this 

dissertation has made effort to provide the reader with an understanding of how cultural, 

linguistic and reiigious diversity have been foiiowed by chan& of ethnic composition 

over the past two cenhuies in Canada. The definition of 'e$fmîcity' used in this 

dissertation provides a dynamic model for understanding how individuals identa with 

their school and home cuitUres. The federal govemment's multicdturzrl policy 

demonstrates the r e c o ~ o n  of the plurality of cultures in Canada. However, in order to 

support this policy, we need to have a working knowledge about difrent ethnic groups 

with their distinct values, problems, and heritages as weil as a fêir awareness on what 

these groups place empbasis as the principal markers of their ethnic identification 

In the second part of the dissertation, by implementing an anaiytical mode1 for 

understanding ethnic identity, I have üied to Iook at a group of adolescent immigrants in 

a rather optimistic way. Instead of considering these students as the victims of theù 

social systems, this work bas üied to look at the chiidren of immigrants as active 

ind'chraIls who perceive who they are and who conceive of their existing new 

mdticdturd Society. This work suggests that in order to begin identifying the needs of 

children of immigrants, we need fint to consider the existence of both subjective and 



objective factors working in the students' lives. 

In recognition of such fiictors, we advance the construction of a curriculum which 

addresses the needs of diverse groups- Such cumculum, as Banks (1993) beiieves wüI be 

built on the *or goal ofreconstnicting our schools so that aii students wiii acquire the 

knowledge, attitudes, and skilis needed to hction in an etfuu'dly aad raciaiiy diverse 

nation and world (P: 2). It will aiso prepare students fbr a ftture when the 

transformation of identiîy wiii be valueci rather than f d  (28), for ody in this way we 

will be able to move toward achieving the plans and go& addressecl by the 

Multiculturalism policy. 

F i i y ,  as an exploratory work (it is hoped) this research wdi provide some 

basic grounds for m e r  studies nich as tacher preparation programs, examination of 

the studens' attitudes and s a s  with regard to speciai attention to theones reievant to 

adoIescent7s developmental stages and the processes involveci in them. ûther topics that 

are raised in this dissertation and deserve M e r  attention are ethnic continuity, gender 

ciifferences in management of dtural dissonance, generation gap and value conflict. 

Such studies can aknowledge the recognition of the Canadian identity that is 

muIticdturaiism and that recognizes diversity as the nature of the country. 
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APPENDIX 1: 
LIST OF INFORMANTS AND SELECTED CASES 



Name 

a': AQ 
a: Mac 
a: Tad 
6: Mary 
b: Lyle 
b: Tina 

Amir 
c: Richy 
c: Rose 
c: Terry 
d: Jane 
& Lili 
dr Fran 
e: Aleu 
e: Abe 
e: Joe 

John 
E ki 
E M  
f: mgie 
g Shina 
gr Rita 
h: Hana 
1: Emy 
1: Samy 
h: F a d l  

Sima 
j: Homa 
j: Mona 
j: Sara 
j: Erna 

Sina 
Ale 
Wendy 
t Sw 
k Liz 
Rob 
Jenny 
Linda 
ïeila 
Mina 

Sex 

female 
male 
male 
femaie 
f e d e  
f d e  
male 
male 
fernate 
fémale 
female 
k d e  
female 
male 
mate 
male 
male 
f é d e  
male 
f e d e  
femaie 
female 
female 
f d e  
temale 
female 
female 
f è d e  
female 
female 
female 
male 
maIe 
f d e  
femaie 
f d e  
male 
f d e  
femaie 
female 
ièmale 

Grade 

11 
10 
Il 
IO 
IO 
11 
11 
10 
10 
12 
10 
10 
11 
09 
09 
09 
10 
10 
11 
11 
12 
11 
12 
11 
10 
12 
10 
12 
11 
12 
II 
10 
11 
11 
12 
12 
12 
09 
09 
09 
CoiIege 

El Safva 
Chiie 
Vietnam 
NiCam.. 
china 
El Sai. 
hdia 
Philip.-. 
Wilip. 
m - p -  
Granada 
Vietaam 
El Sal. 
Philip. 
Philip- 
Wilip. 
Cbile 
Philip. 
Wilip. 
Philip. 
iebimon 
Lebanon 
PaIastan 
Pakisian 
Pakistan 
Afghan. 
India 
India 
übdia 
India 
India 
rran 
Philip. 
H-Kong 
H-Kong 
china 
China 
H-Koag 
china 
lran 
E r n  

ELsaha 
Cüiie 
Vietnam 
Nicara. 
USA 
El W. 
India 
M p .  
Philip- 
Philip. 
Granada 
Viemam 
EIW 
Philip. 
W p  
Philip. 
Chiie 
Philip. 
Philip 
Philip* 
Lebanon 
Lebanon 
PalciSm 
Palàstan 
Pakistan 
India 
India 
India 
India 
IQdia 
hdia 
Turkq. 
pmp. 
H-Kong 
H-Kong 
Vietnam 
China 
H-Kong 
China 
Iran 
FdaJld 

country 
of birth 

El wva 
Chile 
Vietnam 
Nicara. 
USA 
El Sa1 
india 
Philip. 
phil-p- 
Philip- 
Graaada 
Vietnam 
EI. Sal. 
Philip. 
Philip 
Phili p. 
Chile 
Philip. 
Philip. 
Philip. 
idmon 
Lebanon 
Pao-st;ui 
Pakistan 
wstiin 

Afghan. 
India 
ladia 
lndia 
M a  
In& 
lran 
Philip* 
H-Kong 
H-Kong 
ViMam 
USA 
H-Kong 
China 
Iran 
England 

Immig- 
rat& on: 

94 
95 
94 
94 
95 
94 
94 
94 
94 
94 
93 
92 
93 
92 
94 
94 
95 
94 
94 
94 
9 1 
94 
93 
93 
93 
93 
91 
93 
93 
93 
92 
96 
93 
9 1 
79 
80 
not stated 
80 
90 
91 
94 

Se lad  cases are identifiecl by (*) next to their n u m k  
'I IndiMduals who were intemewcd in a group are indicatd by the same l e m  in front of their 
names. 



APPENDLX LI: 
CONSENT FORM 



CONSENT FORM 

.............. ......................................... This form wnfirms that ,... 

Parent's or guardian's signature ........................................................................................ 
gives permission for ............................................................................................................ 

.............................................................................................................. student's signature 

to participate in the research project titled: Multicultural Students in Canadian Systems. 

The researcti i s  conducted by Zahra Montazer, under the supervision of Dr. Tom 
Gougeon in the Department of Educationd Poücy and Administrative Studies 
(University of Calgaxy). 

The subject of the research has been chosen accordhg to the investigator's own experïences 
as a PhD. mident of the University of Caigaxy and a mother of three Mdticdtural -dents 
attending Canadian (Calgary) Public schools. 

The purpose of the study is to document the problems multicdturai students perceive to 
exist as a result of the Werent cultural expectations in the home and school environments. 
The principal aims of the research are: 

(1) to document the problems as the students experience them by themselves and (2) 
how they manage the contradiction in a way h t  both home and school noms WU 
not be offended. 

The research wili proceed in three phases: In the fist stage a bnef video consisting of clips 
fiom existing videos depicting a selection of cross-cultural problems wilI be shown to s m d  
groups of three to five students. Subsequently, the students d be encouraged to discuss 
the situations among themselves and acwrding to th& own experiences. The investigator 
wilI refrain h m  asking leading questions, and wiU intervene ody to keep ttie discussions 
focused on the topic. 

In the second stage, interviews with selected students who participated in the 6rst stage will 
be conducted. The interview wîii focus on specific situations the çtudents have experienced 
whife managing the cross-cdtural contradictions in their lives. 

In the third stage a few selected sets of peer groups wili be invited. The pupose of the 
research at this point is (1) to discuss with them their peer-to-peer interaction and support 
and to document the role of peer group reIations in coping with contradictions and (2) to 
determine the influence of individuals' mteractions in shaping new institutions (a 
theoreticai eicarninations). 

Participation in this research may not directly benet3 the students or th& M e s .  Yet, by 
addressing the students' own perspectives of th& dilemmas, an attempt will be made to 
look at the students as active individuais who c m  use laquage creatively and who can 
make smalt groups of th& own to identifj. and solve their problems. This attempt may 
enable both the parents and the educational administrators to obtain bettes understanding of 



the students problems and therefore accomplish more appropriate decisions. 

Since the results ofthis research WU be used for scholarly publication and presmably for 
presentation to scientific groupq data will be used in such a manrier that individuils wili not 
be identïfied. Privacy and codidentiahy will thedore be protected by the preservation of 
the subjects anonymity. Nationalnies won't be mentioned ifit d e s  a multicdturai student 
seem distinct fiom othen or it offends privaçy or confïdentiality. 

Al1 the records and the tapes of dimissions in the k e e  phases will be tape-recorded and 
disposai of, after the research is completed. 

Participation is voIuntary and individuak have the ri@ to withdraw nom the research at 
any tirne without any penalty- Furthmore, participants have the right uot to respond any 
khd of question that d e s  them feel uncornfortable. 

Participation or non-participation wiU have absolutely no S i  on the -dent' position at 
school. 

If you have questions or concems at any t h e  during the research, you may coutact myself 
at (403) 220-062 1 or the followings: 

my supervisor, Dr. Tom Gougeon: (403) 220-7292 

Chair, Faculty of Education Joint Research Ethics Cornmittee: 

(403) 220-5626 

O$rcce of the Vice President (Research): 

(403) 220-388 1 

With regards, 

Zahra Montazer 



APPENDJX ILI: 
QUEsnONNAlRE GUIDELINE 



Thank you for agreeing to participate in my study on "Multicuiturai Students in Canadian 
SchooI Systems". Your participation wdi help us to understand how you feel. Wbile yow 
thoughts will be shared with the educationaiists through this research, your ideritity wilI be 
kept totally confidentientiai. 

Most Canadians have the same challenges, problems, worries, fhstrations, joys, 
satisfactions, and so much more in this study. Yet, we experience these things in dEerent 
ways. 

When you are talking into the tape recorder, please answer the foiiowing questions in the 
order you would me. You don't have to respond to questions you do not wish to. You can 
also ad anything you wouid like. 

1. Introduce yourselfwith p u r  first name or a pseudonym, your place of birth, your original 
home country or the culture you are identifieci with, when you immigated ('irfyou did), the 
countries or places you have aIready Lived in, your age, grade, and anything else you might 
like to add 

2. How do you feel about your social life in Canada and in your home (or onginal) country; 
what are the advantages and disadvantages of living in Canada accordmg to your personal 
experiences? 

3. About p u r  fiiends, th& origin and cuituse, how many they are, to which of them you 
feel closest, your activities and hobbies when you are with them. 

4. About yow fâmiiy, the size, the home language, the communities andfor clubs at which 
you spend your fke the, the rituais or religious ceremonies, the cultural gatherings, and 
anything else devant to the M y  vaiues. 

5. About your parent's relationship with you in terms of trusting andior controlling, their 
attitude toward you as a daughîer or a son, a d o r  the older or younger mernbers of your 
farniiy . 
6. About your fàmïty's anitude toward your relaîionships with your f?iends, your clothing, 
your hobbies, and your social activities. 

7. About any sort of conflict or clash of values you may feel between home and schml or 
the Canadian society. For example, your relationship with the opposite sex, yow maniage 
plans, your fùture careers, working outside ... 
Please add anything you would Iike, even though 1 bave not addressed it in these questions. 

1 wish you happiness and success, and thank you again for 'taking'' to me. 
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