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ABSTRACT

The purpose of this study is to explore the expert teaching of music teacher Diane
Garrett, of Thunder Bay, Ontario. The qualitative case study method set within a constructivist
framework was utilized. Seven interviews were conducted with primary participant, Diane
Garrett. In order to further explore her influence and impact on the students of Fort William
Collegiate Institute in Thunder Bay, Ontario, six former students and two colleagues were
interviewed. Archival data, in the form of artifacts and documents, were also examined.

The existing body of literature about expert teachers reveals that they share similar
personality characteristics (Collinson, 1996; Porter & Brophy, 1988). As well, expert teachers
possess a highly developed sense of pedagogical knowledge, expressed in theoretical knowledge
and practical teaching skills (Berliner, 1988; Leinhardt & Greeno, 1986; Sternberg & Horvath,
1995) .

Three themes emerged from the data: building a family, teaching and learning, and
striving for excellence. Expert music teacher Diane Garrett encouraged the development of a
family-like atmosphere in the classroom, and acted as a parental figure, nurturing, caring and
facilitating the emergence of a “musical family” within the F.W.C.1. Music Department. As
well, she acted as a role model of musicianship and high performance standards for her students.
These themes are discussed as they relate to current literature, educational philosophies (Elliott,
1995; Palmer, 1998; van Manen, 1996), and music teaching practices. In this study, the notion of
the expert teacher is reinvented in that the teacher as a parental figure emerges as the most

significant finding, providing the field of expert teaching with a new concept and a different set



iii
of variables to consider. By exploring Diane Garrett’s combination of mastery in teaching and
musicianship and the relationship to her students’ achievement, the myth - “those who can do,

those who can’t teach” - is debunked.
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The Sound of Music: A Case Study of Teacher Diane Garrett

CHAPTER ONE
INTRODUCTION

What is an expert' teacher? How does the pedagogy of an expert differ from that of a
novice? Why is the influence of an expert teacher critical in the development of both students
and subject-specific programs? Over the past thirty years, questions about the nature of expert
teaching have been addressed by pedagogues, parents, government policy-makers, boards of
education, and researchers (Porter & Brophy, 1988). Professional and career development, pre-
service teacher training, and leadership structures are a few of the areas in the educational
system that can benefit from the experience and pedagogical practices of expert teachers.
Additionally, the most important group within the system, students, are directly affected by an
expert teacher. Turner-Bisset (1999) states that

teaching is a deeply complex, intellectual and practical activity. It is a creative act,

in which the expert teacher selects from the store of expertise and repertoire of

teaching strategies and representations, the most appropriate ones for her or his

purposes. (p. 53)

According to an observational study by the Connecticut State Department of Education

(1986), the most important characteristics of the exemplary teacher were positive attitude, high

! The term expert teacher has been chosen to represent the concept of a teacher identified
as an expert. For the purposes of this study, the term expert will also include the related terms
“master” and “exemplary” teacher, as these terms are used in the body of literature that
addresses the concept of the expert teacher. In this study, when the terms master or exemplary
are used, this indicates that those terms were used in the original source.



expectations, creativity, and enthusiasm. Secondary attributes found in this study included
dedication to professional ethics, mutual respect, problem-solving and conflict resolution skills,
a caring and humanistic attitude, and the ability to motivate students and to inspire learning.
Lloyd (1999) described an experimental project in a university elementary school in California
in which exemplary teachers displayed self-motivation, a belief in reflective practice, and
collaborative teaching. During this project, exemplary teachers were identified as learners who
created learning-centered environments for their students. Furthermore, these teachers were
catalysts for change and actively pursued questions raised through problem solving and
professional reflection. It is apparent that being an expert teacher is complex and multi-layered.
The study of expert teaching is important in the process of professional teacher education, as
well as in providing information on best practices for teachers searching to improve their own
pedagogy and programs.
Purpose of the Study

The purpose of this case study is to investigate and document the phenomenon of expert
teaching through a description of the traits, professional development, role, experiences, and
influence of an expert music teacher. By exploring the experience of Diane Garrett, as one
expert teacher, and her work in the music department of Fort William Collegiate Institute
(F.W.C1.), Thunder Bay, Ontario, Canada, during the years 1991 to 2001, an understanding of
the nature of an expert teacher will be developed. The aim of this study is to contribute to
knowledge in the areas of expert teaching, teacher education, and music teaching, adding to

existing theories of expert teaching in music.



Background to the Study

After reading the literature and consulting with students and colleagues about
motivational factors affecting student achievement in traditional, performance-based music
education programs in secondary schools, I decided to focus on the impact and influence an
individual teacher has on his/her students. Subsequent exploration in the area of effective
teaching led me to the concept of expert teaching and its accompanying literature. More in-
depth reading and reflection in the area of expert teaching informed my personal and
professional views of Diane Garrett’s influence as the driving force behind F.W.C.1.”s music
program.

I was interested in examining how the literature defines expert teaching. As well, 1
wanted to find out what expert teachers do in practice and why their work is important. Finally,
I aimed to reveal how the practice of teacﬁing can be improved by studying the experience and
expertise of an expert teacher.

Teachers are the most faithful members of society. They take as a primary article of

faith that they can profoundly influence their students. They believe fiercely and deeply

that they can imbue their students with proclivities, tastes, sensibilities, styles of
thinking, attitude, and values, and by doing this, deny the determinism lurking within

genes of families. (Barone, 2001, p. vii)

If, as I believe, teachers do have the power to so deeply impact their students, what traits
attributed to the expert teacher are most important?

The expert teacher’s traits are significant because of their relational quality. Such traits

affect the connection between teacher and student. Identifiable characteristics, such as subject-
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matter knowledge or concern for students are significant because they “contribute to the creation
of an educational relationship between teacher and students” (Common, 1991, p. 185).
Likewise, van Manen (1986) believes that the relational quality of a student-teacher affiliation is
important. “parents and teachers are good pedagogues when they model possible ways of being
for the child” (p.13). When teachers model for children possible ways of being, they are acting
in loco parentis, according to van Manen. For teachers and schools to be most successful, they
need to offer young people a caring and supportive atmosphere, modeled on a family or
community structure. By providing the intimacy and security of a familial bond within the
student-teacher relationship, the optimum conditions of pedagogy are fostered (van Manen,
1991). According to van Manen, “students learn best, are willing to extend and risk themselves
in an educational environment that is experienced as safe and secure” (1991, p. 58). In these
circumstances, student growth is based on the belief that pedagogy is conditioned by love, care
for the chiid, hope, and responsibility. According to van Manen (1991), teachers should view
the establishment of such relationships within their classrooms as part of their professional
responsibility.

Porter and Brophy (1988) completed a review of the literature from the past three
decades regarding the concept of the expert teacher. They described a set of personality
characteristics exhibited by expert teachers, and isolated particular teaching behaviours common
to expert teachers. According to Leinhardt (1986), these behaviours and criteria of expert
teaching include expert teachers’ superior content knowledge, patterns and innovations in lesson
presentation, and academic engagement of their students. Furthermore, advanced systems of

cognitive processing related to specialized knowledge (Berliner & Brandt, 1986) are used to



judge teacher performance and expertise within the continuum of the career cycle of a teacher
(Berliner, 1988; Steffy, Wolfe, Pasch, & Enz, 2000). In other words, research has demonstrated
that expertise in teaching can be, in part, recognized by the use of these advanced systems of
knowledge used in the processing of teaching tasks, such as planning and classroom
management.

The role of the expert teacher in establishing and developing exemplary programs is a
phenomenon which has been documented in many educational settings. For example, based on
survey and interview data, Penick Yager, and Bonnsetter (1986) created a profile of the
exemplary science teacher and the distinctive pedagogical qualities which are essential in the

creation and maintenance of an exemplary program for students. In part, this profile states that

exemplary teachers:
. are older and have taught longer than teachers in general;
° tend to stay in the same school for most of their career;
. lecture less than teachers in general;
° gain inspiration from other teachers, their students, and professional publications;
° put in far more than minimal time;
° are involved in extra-curricular assignments; and
o have high expectations for themselves and their students.

Yarbrough and Price (1981) have shown that in terms of task orientation and discipline,
teachers’ behaviour influences student learning. In a California “lab school” program, Lloyd
(1999) states that “we know that the teacher is the most important single factor in the classroom

that affects students’ cognitive learning outcomes as well as their attitudes toward leaming, self,
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and others” (p. 47). In this long-term lab school program, educators developed a state-of-the-art
program for teacher training focused on collaborative and innovative methods. Exemplary
teachers were found to create learning-centered environments, and were said to be catalysts for
change in their own learning and that of their students. This was accomplished by the processes
of collaborative inquiry, and the teachers’ reflection on the practices of teaching and learning.

In the field of music education, researchers have identified several common
characteristics, teaching philosophies, and practices of the expert music teacher (Grant &
Drafall, 1991; Hendel, 1995; King, 1998; Madsen, 1990; Santala, 2001). These characteristics
include a solid knowledge of the subject, the effective sequencing and delivery of material, the
ability to create a classroom environment suitable for all students, enthusiasm, and high-intensity
instruction. In a study of elementary music teachers, Taebel and Coker (1980) found that the
teacher was the most important contributor to pupil learning. With the exception of King
(1998), who produced an observational case study of British Columbia music teacher David
Dunnett, the literature explores specific and measurable teaching strategies, professional
knowledge, and methods of instructional delivery. Qualitative descriptions based on
observations of the classroom practices, routines, and behaviours of music teachers by
Lautzenheiser (1990) and Brand (1990) have yielded a specific list of traits which define expert
music teaching. Such studies are limited by their lack of complexity and insight. Furthermore,
studies which depend only on observational data may lack trustworthiness. Therefore, further
research on the experience and influence of an expert music teacher would enhance the depth of
knowledge and subsequently develop the concept of the expert music teacher in relation to

social context, philosophy, and teaching methodologies.



Rationale for the Study

Although the phenomenon of expert teaching has been examined, “richly developed
portrayals of expertise in teaching are rare” (Shulman, 1987, p. 1). In order to learn more about
the artistry of teaching, Tobin (1987) suggests that the classrooms of both exemplary and non-
exemplary teachers need to be explored. Expanding our understanding of expert teaching in
music, including both the concept of the expert teacher and the need for exemplary teaching in
- this particular area of the performing arts, may help to inform and improve practice (Abeles,
1987; Swanwick, 1984). Further, Abeles (1987) argues that expert teachers are important, as
they support both novice teachers and professional development. As well, expert teachers can
influence the development of curriculum, programming, and teacher training. Because most of
the existing studies are quantitative in nature, there is a need for a holistic understanding of the
expert music teacher in the qualitative context in order to examine more completely the personal
and professioﬁa] experiences of master music teachers. This need for holistic and descriptive
study of the teaching methods and practices of expert teachers is supported by Parker (1991),
Yarbrough and Price (1981), Madsen and Geringer (1989), Brand (1990), and King (1998).
King (1998), notes that while “the literature on teachers provides a number of approaches for
examining expert teachers, the research is inconclusive about what it means to be an exemplary
teacher” (p. 57). Because many of the teaching characteristics of exemplary teachers are hard to
clearly define and can be idiosyncratic, King believes that integrated and holistic exploration
using qualitative methods is warranted.

Information about expert teachers is of importance to the academic and professional

teaching communities, as the practices and processes of such teachers inform program design,



curriculum development, and teacher education. For example, Berliner (1986) suggests it is
important to gathering information about the routines, scripts, and schemes used by expert
teachers, and the influence of role-modeling by expert teachers. Knowledge about expert
teaching promotes an understanding of the nature of expert pedagogy and the expert teacher’s
impact on student learning. Likewise, Tobin and Fraser (1988) suggest that the expert teacher’s
automated pedagogical knowledge requires further investigation. In addition, the development
of expert teacher practice can positively influence the teaching profession and contribute to a
sense of professional pride (Berliner, 1986). Rubin (1983) proposes that the elusive qualities of
teaching artistry can be identified and then cultivated in order to enhance teaching practice.
Finally, public policy development may be influenced by practice-based knowledge about expert
teaching.

How might an improved understanding of expert teachers and their pedagogy inform the
practice of teacher education? Steffy et al., (2000) suggest that research about the characteristics
of expert teaching would help define and validate traits of the expert teacher, redefining the
professional view and understanding of teachers in this phase of their careers. As a result, this
research may lead to the best placement for expert teachers within the educational community.
Exploring in depth the role that expert teachers can play in various educational settings may lead
to a better understanding of how school system administrators and teacher educators can
effectively utilize expert teachers’ techniques and skills. By studying expert teachers, “we might
gain better knowledge of what does work in the classroom and design our pre-service and in-
service programs to capitalize on these proven attributes” (Bonnsetter, Penick, & Yager, 1983, p.

30). Likewise, student teachers could only benefit from placement with an expert teacher, in






